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INTRODUCTION 


Ix THE FIRST CYCLE of the Review of Educational Research, an issue deal- 
ing with school buildings, grounds, equipment, apparatus, and supplies 
appeared in December, 1932. That number covered the literature in the 
above areas up to July 1, 1932. However, in organizing this second number, 
effort has been made to cover the school plant field more completely than 
was done in the first number. To that end, certain additional topics have 
been included. The period covered in analyzing the literature under these 
additional topics extends previous to July 1, 1932, the date at which the 
first cycle ended. The title, “The School Plant,” used for this number, more 
nearly fits this broadened scope than that used for the first number. 

In the judgment of the writer, the most significant thing brought out by 
these two issues dealing with the school plant is the lack of basic research 
in this field. In fact, Chapter VII of this number, entitled “Types of Con- 
struction and Materials as Related to Original Cost, Maintenance, and 
Operation of School Buildings,” has no bibliography because its writer 
found no research in published form on this topic. Here is an area in 
which there is an expenditure for construction, operation, and maintenance 
of approximately $500,000,000 a year in the United States, in which little 
fundamental research is available. Furthermore, there is now little con- 
certed, continuous effort to explore this important field. The last chapter 
in this number of the Review of Educational Research deals with needed 
research in the school building and equipment areas. 

Because of this lack of basic research, coupled with the fact that the 
planning and construction of needed school buildings cannot be delayed 
until the essential investigations can be carried out, much material based 
on judgment and experience has been included. This, the committee 
believes, will be helpful to those on whom the responsibility for the devel- 
opment of the school plant rests. 

T. C. Hoty, Chairman, 
Committee on the School Plant. 














CHAPTER I 


Technics for Determining Housing Requirements in 
Elementary, Junior, and Senior High Schools 


Since ALL PHASES of research on the construction, operation, main- 
tenance, and equipment of school buildings are covered in other chapters 
of this issue of the Review of Educational Research, this chapter is confined 
to a review of studies related directly or indirectly to the determination 
of the number, type, and capacity of recitation rooms needed in planning 
a school building. The word “recitation” is used in its broad sense to 
include all rooms used for any kind of educational activity carried on as 
part of the daily educational program. 

Upward of 6,500 titles of literature dealing with school buildings were 
examined, including the 6,084 titles and brief descriptions compiled by 
H. L. Smith and Noffsinger (28) and H. L. Smith and Chamberlain (27). 
From this examination 76 titles were selected whose brief summaries indi- 
cated that some type of research in school building planning might have 
been done. Examination of these 76 books and articles revealed that 43 of 
them were not research projects and these were, therefore, eliminated. 

Of the 33 research projects remaining, 19 were unpublished master’s 
theses. These were not reviewed, but are listed in the bibliography as an 
indication of the type of school building research being carried on in the 
various graduate schools of education. In many instances they may serve 
as a basis for further needed research in some special phases of school 
building planning. 

Analysis of the available research on school building planning showed 
that it could be classified into five types of studies covering the three types 
of buildings. The five study types involved planning technics, utilization 
studies, reviews of plans, school building standards, and studies on the 
planning, equipping, or utilization of special rooms. Table 1 (p. 338) shows 
the distribution of these studies according to type of study and building, the 
symbol “X” being used for reviewed studies, and the symbol “M” being 
used for master’s theses, not reviewed but listed. The studies reviewed are 
discussed in the reverse order of the listing of types in the table. 


Special Rooms 


Brodshaug (2) made a highly specialized study of plans and equipment 
for teaching home economics in junior high schools and senior high 
schools in cities of populations of 10,000 to 500,000. His procedures 
involved a review of literature, an analysis of city standards, visitation 
of many home economics plants, and interviews with school authorities. 
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Three of his outstanding conclusions are: 


1. The home economics curriculum is in a process of rapid and varied transition, 
and leaders are far from any agreement as to what is proper curriculum materia! 
This condition makes it difficult to plan a suitable plant layout which will not imm 
diately become obsolete. 

2. In the schools visited the average number of pupil stations provided in labora 
tories was twenty-four. The junior high schools were almost standardized in this 
respect. 

3. Thirty-five square feet per pupil was the approximate average in foods labora 
tories and clothing laboratories in the thirty-nine schools. This is generally regarded 
as satisfactory by state standards. If a demonstration area is desired in the laboratory, 
forty square feet is recommended. 


TABLE 1.—DISTRIBUTION OF RESEARCH STUDIES ON SCHOOL BUILDING 
PLANNING 





Elementary- Junior high- Senior high- 
Types of research studies school school school 
buildings buildings buildings 





Planning technics X X-X-M-M 

Utilization X-M xX 

Review of plans 7 X-X-—M ; M-M-M 

Building standards xX xX 

Special rooms xX M-M X-X-X 
M-M-M-M 
M—-M-M-M 
M-M 





Heywood and Rust (13), basing their judgment largely upon experi- 
ence and observation, set up a list of characteristics of satisfactory home 
economics laboratories and classrooms, including space requirements for 
schools of various sizes. The research value of this contribution is doubt- 
ful. Flemington (10) and McCulloch (19) wrote master’s theses on the 
planning and equipment of home economics rooms. Both studies were 
surveys of existing practices. 

Green (12) studied the type, location, and space allotment of com- 
mercial rooms in 125 of the largest high schools in the North Central 
states. The typical commercial suite was arranged as a unit, centrall) 
located on the second floor, and contained rooms for bookkeeping, typing. 
stenography, and commercial recitation. The bookkeeping room contained 
640 square feet, the stenography room 725 square feet, and the typing 
room 690 square feet. These rooms were equipped for 36, 37, and 42 
pupils respectively. The commercial recitation room was a standard unit 
of 660 square feet. 

Soper (29) made a utilization study of the elementary-school audito- 
riums in New York state. According to the opinions of school heads answer- 
ing the questionnaire, auditoriums located in basements or on third floors 
are practically useless for educational activities. No recommendations were 
made as to the size of auditorium in relation to the size of school. Coleman 
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(4), Douthirt (6), Evans (7), Lohmoelder (16), A. Smith (26), and 
Winters (34) wrote master’s theses on some phase of the planning and 
utilization of auditoriums and gymnasiums. 

Two theses, one by Lightfoot (15) and one by Lundgren (18), pre- 
sented surveys of the housing, equipment, and materials used in industrial 
arts departments in the Los Angeles junior high schools and the class A 
schools in Kansas, respectively. Two other master’s theses listed on the 
planning of special rooms are the one by Rowe (25) on the survey of 
music departments in the Bay district of California, and the one by 
Carnes (3) on the natural science laboratories of Florida high schools. 


Building Standards 


The two outstanding recent contributions on school building standards 
are by Strayer and Engelhardt (31) on elementary buildings, and by Holy 
and Arnold (14) on junior high schools. Strayer and Engelhardt have 
again revised and enlarged their elementary building standards originally 
published in 1916. The study by Holy and Arnold was based upon the 
consensus of opinion of experts as to what should constitute ideal housing 
conditions for a junior high school. 


Reviews of Building Plans 


Goldthorpe (11) analyzed the floor plans of 94 junior high-school build- 
ings, 43 of which plans were published in the American School Board Jour- 
nal in 1920-24, and 54 in 1925-29. The buildings were distributed from vil- 
lages of 1,000 population to cities of 1,000,000 population. Half the 
buildings were located in cities of 10,000 to 100,000 population. One 
hundred sixty-six types of educational space provisions were found. Two- 
fifths of the buildings provided study halls; twice as many of the schools 
making such provision were above the 1,000 pupil capacity as below that 
capacity. The chief conclusion was that buildings planned for less than 
700 enrolment were limited in the types of educational facilities provided. 

Pittenger (22) analyzed 70 floor plans of elementary buildings as 
presented in the American School Board Journal. He found the classroom 
the only type of facility common to all plans analyzed. The tabulation of 
spaces was made with the buildings grouped according to number of 
classrooms, with 5 to 16 rooms in the first group, 17 to 36 in the second 
group, and 37 to 83 in the third group. Pitkin, Oberholtzer, and Strayer 
(21) made a similar analysis of 20 elementary building plans published 
in the School Executives Magazine. The sizes and features of instructional 
and non-instructional rooms were noted. Two kindergartens of special 
features were described, but no interpretation of data that might lead to 
better planning was made. 

Four master’s theses, by Lowry (17), Younger (35), Powers (23), and 
Spohn (30) have been written recently on the review of school building 
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plans. Lowry found 317 planning errors and 345 structural errors in six 
buildings. Younger made a study of the space provisions of 64 high-school! 
building plans. Powers made a similar study of elementary- and junior 
high-school plans of 1910, 1920, and 1930, to determine changes and 
trends, while Spohn made a similar study of 24 high-school building plans 
of 1907, 1917, and 1927. He found rapid changes in 1927, especially in 
commercial and home economics rooms. Classrooms, libraries, audito- 
riums, physical education rooms, and shops showed less change. 


Utilization 


Fink (8) used a simplied form of the Morphet technic for studying the 
utilization of 89 elementary buildings in Minneapolis. Only instructional 
rooms were measured. The teacher-station utilization of buildings varied 
from 45 percent to 86 percent, with a median of 78 percent. Pupil-station 
utilization varied from 41 percent in one building to 81 percent in 
another, with a median building utilization of 68 percent. These percents 
were considered high by the author. Pugh (24) made an intensive study 
of the utilization of one junior high-school building. The pupil-station 
utilization of all instructional rooms, exclusive of auditorium and gym- 
nasium, varied from 29 percent in the cooking room to 93 percent in 
one homeroom and a like percent in the study hall. The pupil-station 
utilization of all rooms was 65 percent. The homerooms showed a teacher- 
station utilization of 91 percent. Pugh’s conclusion was that increased 
enrolment in this school will necessitate better scheduling and dual assign- 
ment of the special rooms in order to obtain more efficient utilization. 
Devenport (5), in his master’s thesis, reported on the utilization of 22 
elementary- and three high-school buildings in Utah. 


Planning Technics 


Finley (9), in his master’s thesis reported a study of practices of 
housing six-year high schools in Colorado. Mays’ study (20) was on 
the necessity for (and lack of) efficiency in high-school building layout 
and arrangement. Neither of these theses was available for review. 

Arnold (1) studied the better junior high schools of Ohio, obtaining 
from school administrators, supervisors, teachers, and janitors of those 
schools a consensus of expert opinion as to what facilities should be pro- 
vided in a junior high school. He then prepared these results in the form 
of tentative standards for junior high-school buildings which he submitted 
to nearly a hundred architects and school building specialists who made 
further suggestions which he incorporated in the final report of his study. 
Arnold also devised a score card for evaluating junior high-school build- 
ings in which he utilized the judgment of a large number of junior high- 
school principals as to the relative importance of the various features of 
the building and its equipment. 
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Wilson (32, 33), after a careful analytical study of the daily programs 
of some 400 high schools in New York state, ranging in enrolment from 
50 to 400 in grades 9 to 12, together with a utilization study of the buildings 
occupied by these schools, found in that state a very high degree of relation- 
ship between the number and capacity of recitation rooms needed, on the 
one hand, and the enrolment of the school and the program of studies 
offered, on the other. 

From the various detailed phases of these established relationships, 
it was possible to develop formulas and charts from which the optimum 
number and capacity of required teacher stations or recitation rooms, 
could be determined quickly for any high school of 50 to 400 enrolment, 
when the desired educational program was known. 

Two assumptions underlie these findings: 


First, it was assumed that all special recitation rooms in a high school, with the 
possible exception of the boys’ vocational arts rooms, could be so equipped as to 
be usable for certain types of non special recitations when not in use for the special 
recitations for which they were set up. 

Second, it was assumed that in a small high school it is neither economically 
sound nor educationally necessary that all the recitations of a given subject, as 
English, or mathematics, be taught in a room set apart for that subject alone, but 
that with proper equipment such non-special classes may be taught interchangeably 
in rooms best fitted to the size of the class reciting. 


Throughout this study, rooms designed specifically to house non-special 
classes were called interchangeable stations, and rooms designed to house 
special classes were called special stations. These were the homemaking, 
shop, agriculture, science, typing, art, and music rooms, and the library 
or combined study hall-library. 

The findings of this study, made applicable to the planning of a high- 
school building in New York state were summed up as follows: 


1. High-school enrolment is so closely related to the number of daily classes and 
daily interchangeable classes to be expected, that the number of daily interchangeable 
recitations approximates very closely the formula 

Enrolment ; 
—— cam + 12= Daily Interchangeable Recitations. 

2. The number of interchangeable stations needed for a given enrolment can be 
determined by dividing the number of daily interchangeable recitations by the number 
of daily recitation periods, or, 


Daily Interchangeable Recitations 
Daily Periods 7 


Interchangeable Teacher Stations = 





Enrolment 4 


Interchangeable Teacher Stations = 12 





Daily Periods 


A school of 240 pupils operating on a six-period day would require 
240 
42 


a—** 
ee ere 7 Interchangeable Stations. 





3. Due to the wide variation of class sizes in interchangeable classes, it is possible 
to conserve space and increase the percent of utilization of a building by varying 
the size of interchangeable stations. Basing a decision on structural limitations and 
current educational practices in class sizes, it was found best to set up three sizes 
of interchangeable stations, based upon 16.5 square feet per pupil station: small, 
or 20-pupil station rooms; medium, or 30-pupil station rooms; and large, or 40-pupil 
station rooms. Analysis of the daily recitation schedules of all schools gives the 
distribution shown in Table 2 as the optimum. 

4. The optimum capacity of special stations was found to be closely related to the 
size of the school and the type of subject. Table 3 gives the recommended number 
and pupil capacity of various special rooms according to the size of the school. 


TABLE 2.—DIsTRIBUTION OF INTERCHANGEABLE TEACHER STATIONS, 
AFTER Wiison (32, 33) 





a Small Medium Large 
ae (20-pupil) (30-pupil) (40-pupil) 





Conave Ww 
WwNNIN 
WNNNR 


COwwNnNnNN- 





TABLE 3.—DISTRIBUTION OF SPECIAL STATIONS, AFTER WILSON (32, 3: 





Enrolment Teacher Pupil capacities of 


Subject 9-12 stations teacher stations 





50-88 Combination room 30 

89-200 Combination room 35 to 40 
f ] i 24 to 30 

201-400 P { Advanced science 241 3( 
\Elementary science . 35 to 40 


Science 


H a f 50-145 16 
eeapnatias \ 146400 24 
— 50-145 16 

ocational shop 146-400 24 


50-145 Shop recitation 


Shop He 
Shop recitation . 
50-128 l 15 
129-184 ] 20 
l 
l 


Vocational agriculture + 
146-400 


Typing “| 185-296 24 
| 297-400 28 
Drawing rave 50-200 None 
or 
Art 201-400 1 28 
Music \ {Combination with 
Dramatics f \ Auditorium or Cafeteria 
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5. An analysis of all study-group sizes for one week in 227 high schools showed 
the required number of permanent study stations, as customarily provided in the 
study hall and library, to be as follows: 


For an enrolment of 89 to 145, % of the enrolment 
For an enrolment of 146 to 200, 4 of the enrolment 
For an enrolment of 201 to 400, 44 of the enrolment. 


Summary 


Almost daily contact with superintendents, principals, and architects 
coming to the School Buildings and Grounds Division of the New York 
State Education Department for assistance in school building planning, 
has convinced the writer that the type of research found in that field has 
been of little value in setting up a room, schedule for a new building. 

Practically every writer in the field admits that buildings should be 
planned to house the educational program. With this assumption as basic, 
it would seem that research in school building planning, on the educa- 
tional side, should start with studies of the educational program, and not 
with status studies of buildings not scientifically planned, nor with utiliza- 
tion studies of such buildings. A superintendent may gather together all 
the school building score cards, reviews of published plans, utilization 
studies, or school building standards now in print; but if he is faced with 
the necessity for providing his architect with a room schedule for a cosmo- 
politan high-school building to house 2,000 pupils in grades 9 to 12, such 
literature will be of little help to him. That type of research has been very 
valuable in pointing out the need for planning technics based upon a 
thorough knowledge of the relation of the educational program to building 
needs. 

Wilson’s study is now being extended to four-year high schools of 400 
to 3,000 enrolment. Already, through the study of 212 programs of such 
schools, constant relationships between enrolment and the number of spe- 
cial and non-special classes have been discovered. These are proving of 
inestimable value in determining the total number of recitation rooms 
required for a school of given size. Further study will determine the opti- 
mum capacities of these rooms, the number and capacities of rooms of 
various types needed, the number of study stations necessary, etc. Data are 
already collected and in the process of tabulation for making similar stud- 
ies for junior high schools in New York state. 








CHAPTER II 


Heating, Ventilation, and Sanitation in School 


Buildings 


Heating and Ventilation 


| F THE FIRST CYCLE of the Review of Educational Research, the sub.- 
jects of heating and ventilation were not treated in a separate chapter in 
the issue on school buildings, and were mentioned but briefly. The impor- 
tance of the subjects, however, has led to a more extended treatment which 
will be covered in this chapter. The bibliography will be limited to include, 
with a few exceptions, material presented since 1910. This will cover, with 
some earlier references, the major part of the research field. As there is a 
bibliography record in excess of 400 titles since 1910, no effort has been 
made to refer to all of them; only those which seem to have a definite and 
major bearing upon the progress of the subjects to be discussed will be 
reviewed herewith. 

The subjects of heating and ventilation or air conditioning, as it is now 
frequently called, have nearly always been discussed as a whole; this is 
only natural, as the two are quite intimately related—heating will always 
give rise to a change in air conditions, but heating alone will not produce 
conditions always conducive to healthful surroundings. Again, the prob- 
lem of heating alone, i.e., to provide, by means of certain apparatus, certain 
temperatures in enclosed spaces, has been very well solved, even twenty- 
five years ago, through theoretical and empirical investigations. The major 
progress here has been in the direction of new devices and refinements of 
data and installations. But the problem of providing air conditioning 
is still in a state of flux. Therefore the greater part of this chapter will 
be devoted to the subject of ventilation or air conditioning. As a rule, the 
former term will be used for convenience and brevity. 

Importance of ventilation—The effect of air and temperature upon the 
human body has been recognized for ages and reference to it has been an 
outstanding factor in virtually all literature dealing with human health. 
But it has been only comparatively recently that any attempt was made to 
explain, by various theories, the effects and influences of air conditions on 
the human body. 

Probably the first authentic report on the effect of air conditions on the 
human body is that dealing with the historic tragedy of the Black Hole 
of Calcutta where only twenty-three of one hundred forty-six Englishmen 
survived the ordeal of twenty-four hours’ incarceration in a room housing 
comfortably only two persons—an area of eighteen square inches per per- 
son (179:2). Jarvis (144:168), a physician, in commenting on the laws 
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of health, referred to this tragedy and applied the principle of air stagna- 
tion to explain the “faintness and languor” resulting in crowded spaces. 
The second historical episode was that of the Londonderry disaster where 
a large group of passengers on the ship were forcibly confined in a small 
cabin below decks during a storm (179:2). Similar conditions to those of 
Calcutta prevailed and the outcome again was death to large numbers. 
On the other hand, Dr. Trudeau, who was afflicted with tuberculosis in 
1873, isolated himself in the Adirondacks and through the fresh air treat- 
ment recovered his health. “The general value of fresh air . . . has been 
amply demonstrated” (179:3). 

Early theories—The first milestone in the attempted analysis of the 
factors and conditions which influence human health through contact with 
the air or atmosphere was passed by Lavoisier in 1777 when he studied the 
effect of air in crowded quarters and attributed it to an excess of carbon 
dioxide rather than a lack of oxygen. A translation of his findings, accord- 
ing to Leblanc (153), is of interest: 


The carbon dioxide theory—Thus Lavoisier did not hesitate to attribute to carbonic 
acid the discomfort that was found in numerous assembly halls, discomfort generally 
attributed to heat alone; he established, by experiments made upon animals (con- 
fined) in a limited amount of air, that the effects observed were to be attributed 
to the . . . action of carbonic acid in quantities insufficient for asphyxiation and 
not to a (reduction) of the proportion of oxygen, if it did not fall below a certain 
limit. 


This theory seemed to have been held in much esteem during the next 
hundred years; it was accepted with little question. In 1857 Bernard (62) 
reafirmed this belief in definite terms and was quoted as stating “that the 
breathing process vitiates the air to the extent that it will render the air 
poisonous unless carried off by ventilation.” Even in 1910, in a handbook 
for engineers by Hoffman and Raber (128:19), the statement was made 
that carbon dioxide is diffused through a room and makes the air unfit for 
breathing (210:57). Earlier textbooks of physiology and hygiene have 
always given undue prominence to the deleterious effects of carbon dioxide 
and even as late as 1910 mention is made of the poisonous gas carbon 
dioxide which we exhale in breathing (196). Yet Leblanc (153) in 1842 
showed conclusively that a person may breathe air which contains 30 
percent carbon dioxide and yet recover. “Il est un asphyxiant pas un 
poison.” 

The organic poison theory—The second milestone on the road to prog- 
ress was reached by Pettenkofer in 1863. In his article, “Ueber die Respira- 
tion,” he (183) stated as a kind of conclusion of his work, the following: 


What makes the air in a room filled with people obnoxious and (depressing), 
what affects our nerves and gives rise to symptoms (of dizziness) leading eventually 
to fainting, is not only the heat or humidity or the CO, of the air nor the depletion 
of oxygen—such an atmosphere appears to us as foul and nauseous long before it 
becomes saturated with water vapor or depleted (in a measure) of its oxygen content, 
or with a CO, content in excess of one percent. It (the air) seems to us obnoxious 
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due to its having been breathed several times or as it has come into contact with 
the skin numerous times, as it is thus laden with organic exhalations, even in 
(minute) quantities. 


Pettenkofer thus appreciated the problem as a whole but could not 
determine all of the factors involved and so he attributed much of the 
effect of “vitiated” air to “anthropotoxin” and “morbific” matter—bod\ 
effluvia or organic poisons which gave rise to toxic effects. Thus the organi 
poison theory was brought into being. 

Like many others the carbon dioxide theory was of the die-hard kind 
Even Pettenkofer utilized the percent of carbon dioxide as an indica- 
tor. Many investigators of the next four decades after Pettenkofer’s pro- 
nouncement spent a good deal of time in following up the latter’s work and 
apparently discovered these organic poisons in exhaled air (110, 191) 
But the greatest adherers to this theory were Brown-Séquard and d’Arson- 
val. These collaborators (67) reported positively on a series of laboratory 
experiments and claimed to substantiate the organic poison theory. Imme- 
diately their work was challenged by Italian (202), German (192), Eng- 
lish (108), and American (63) investigators, and all, without exception, 
reported negative results when repeating Brown-Séquard’s experiments. 
Apparently the original technic was faulty. 


That an odorous, bad-smelling air, usually designated as foul, is objectionable, 
is of course true; but it is not the poisonous effect that is to be shunned but rather 
the inhibiting effect of the physiological or rather functional reaction of the huma 
organism. This gives rise to nausea and bodily discomfort, which in turn affect th: 
involuntary muscular system of the body and thus makes breathing labored—but 
there is no poisonous effect, primarily (210:58). 


The situation at the end of the nineteenth century was summed up by 
Billings and others (63) when they stated that the investigations made up 
to that time provided few if any facts fundamental to our then theory and 
practice of ventilation. 

The contact-infection theory—One result of the organic poison debacl: 
was the growth of the contact-infection theory among medical men and 
others. The older air-borne infection theory (disease germs floating in 
air, as spreading medium) was closely allied to the organic poison theory 
and furnished fuel for the contention of large air volumes as combating 
disease—the ventilating angle (129). Investigations by Baskerville (51). 
Fluegge (99), and others have shown the fallacy of this contention and 
today the contact-infection theory holds sway. The effect on ventilation 
practices is evident. 

Modern theories—Among the five changes produced by human occu 
pancy in a closed space (164:16), three have been generally discredited 
as being important or having any major influence upon health: increase 
of carbon dioxide, decrease of oxygen, and “organic effluvia.” The other 
changes—increased temperature and humidity—had been recognized by) 
Pettenkofer (183), but he did not give them much importance. It was 
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Hermans (122) who, in 1883, when repeating Brown-Séquard’s experi- 
ments, called attention to the role played by both temperature and humid- 
ity in the drama of ventilation. “The problem of ventilation in this respect 
(temperature and humidity) is large enough without it being necessary to 
drag in an accumulation of hypothetical foreign air substances. . . . It is 
easier to do justice to the problem if it is clearly stated what is to be 
accomplished through ventilation.”—(Translation.) A number of investi- 
gators took up the problem which culminated in Fluegge’s epochal experi- 
ment and findings (99) at Breslau in 1905. In conjunction with several of 
his pupils and co-workers he placed individuals in air-tight cabinets 
(Kasten) for several hours and found they suffered no discomfort pro- 
vided the temperature and humidity were reduced to normal. The tempera- 
ture was then raised to 24°C (75°F) and the relative humidity allowed 
to rise to 89 percent while the carbon dioxide content reached 1.2 percent. 
In this instance the person became “unwohl” (uncomfortable). The experi- 
ment was repeated with the modification that the person could breathe the 
comparatively pure air outside the cabinet. Discomfort persisted but 
became negligible when the inside temperature was reduced to around 
62° F. A fan, stirring up the inside air, also contributed to a feeling of 
comfort. Fluegge (99:389) said, in conclusion: 


Numerous refined check methods and experiments, on both healthy and sick persons, 
with due consideration of thermal conditions, have shown that the chemical changes 
in the air due to gaseous emanations from humans have no deleterious effects upon 


their health. 

If, in closed rooms occupied by people, certain (functional) disturbances . . . 
manifest themselves, these disturbances are to be attributed (solely) to heat stag- 
nation. 

The (thermic) conditions of our surrounding air—warmth, humidity, motion—are 


of decidedly greater importance to our health than the chemical composition of the 
air —(Translation.) 


This is our third milestone of progress. 

These vital experiments were repeated by Benedict and Milner (58) of 
the United States Department of Agriculture in connection with some 
studies on metabolism, and their conclusions were identical with those of 
Fluegge. The authoritative acceptance of this theory was given by L. Hill 
and others (127:92), who said, in part: “Heat stagnation is therefore, the 
one and only cause of the discomfort. . . . The moisture, stillness, and 
warmth of the atmosphere are responsible for all effects and all efforts . . . 
should, therefore, be directed toward cooling the air . . . and the bodies 
of the people by setting the air in motion. . . .” This thermal theory has 
been the backbone of our present ventilation practice. 

The whole problem has simmered down to the facts that “our thermal 
theory requires, among other things, air motion sufficient in quantity and 
low enough in temperature to dissipate the heat of metabolism at approxi- 
mately the rate of its production; to remove body moisture at a rate suf- 
ficient to promote ready evaporation without actual chilling; to utilize an 
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air velocity which will accomplish this without drafts and of a volume 
which will balance all of the factors with due attention to economy” 
(210:59). Allen and Walker (38) estimate the heat of metabolism a: 
from 240 to 600 British thermal units with 250 British thermal units as a 
median for children; this means 4.2 British thermal units per minute 
a very appreciable quantity. Duffield (89:65) gave similar data in tabu. 
lar form and stated, “Heat losses by evaporation do not enter into the 
ventilation problem,” but those of convection do. Taking also into account 
the need for a material amount of moisture to be dissipated (210:64), and 
we have a practical problem before us which has not yet been solved 
completely. The American Society of Heating and Ventilating Engineers 
(43:335-40) has contributed.some accurate data on these factors. 

Recent studies—The first extensive and practical study of school venti. 
lation was made by the Chicago Commission on Ventilation in 1910-13 
(78). A large scale experiment was carried on in the Chicago Normal 


College and the report carried, among many others, the following resolu- 
tions: 


Resolved, That the maximum temperature for a schoolroom, artificially heated, 
should not be more than 68° F. 

Resolved, That the relative humidity of a schoolroom, artificially heated, should not 
fall below 40 percent. 

Resolved, That in the present state of knowledge and practice the quantity of air 
supplied to schoolrooms for ventilation should not be less than 30 cubic feet per pupil 
per minute. 

Resolved, That in the present state of knowledge it is impossible to designate all 
harmful factors in or associated with expired air. 


This report and also a later revision (126) has been widely quoted (77, 
179), but was probably not considered either as sufficiently accurate nor 
extensive enough to make the findings authoritatively acceptable. Quoting 
from the famous New York Commission’s report (179:13), we find that 


The extent and gravity of the effect upon the human body of an overheated 
atmosphere were still hard to estimate; and the possibility of certain subtle minor 


therefore to attack the whole problem de novo, since it was obviously impossible to 
make an intelligent appraisal . . . without a clear idea of the exact physiological 
criteria by which ventilation should be judged. 


It might be said here that the “chemical vitiation” factor has not been 
considered proved or of any real significance. “The chemical constituents 
of the stale air of an unventilated room, vitiated by human occupancy, 
exert no detectable influence upon a wide series of physiological reac- 
tions” (179:86). 

The New York State Commission on Ventilation {179} was appointed 
by the governor of the state of New York in 1913 and had been in existence 
and functioning until its final report in June, 1931 (178). Its major work 
was presented in a large and extensive report in 1923. In 1926 the Com- 
mission was reconstituted and again supported by the Milbank Memoria! 


Fund. 
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Its findings and conclusions were in some instances rather revolutionary 
and gave rise to much discussion. As these conclusions are fundamental 
and accepted by many, they are briefly summarized from the final contribu- 
tion of the Commission (178:16-22) : 


1. The conclusion of Hermans, Fluegge, Hill, and Benedict—that overheating is 
the primary factor in bad ventilation—was confirmed. 

2. With certain thermal conditions the presence of chemical vitiation, with CO. 
content up to 66:10,000 produced a slight effect upon physical work and appetite, 
but no other reaction. 

3. Overheating produced marked physiological changes. 

4. High moisture content aggravated the effect of high temperature, but low 
humidities “had no perceptible influences and could not be subjectively detected by 
the subjects exposed to them.” 


The practical schoolroom studies brought out the facts that: 


1. The ventilation of schoolrooms by windows alone was highly unsatisfactory. 

2. A system of window gravity ventilation with air admitted over slanting window 
boards and tempered by radiation with gravity exhaust ducts proved highly satis- 
factory. 

3. The conditions necessary for successful use of this system were stated essentially 
as follows: (Here follow six rather important conditions) . 

4. As to humidity, “the unhumidified rooms were much more agreeable.” 

5. Recirculation of schoolroom air (washed) had no harmful effects but it was 
found difficult to avoid objectionable odors. 

6. The choice of systems appears to be between a plenum system and window 
ventilation. 

7. The “atmosphere of the window-gravity rooms was more agreeable than that 
of the plenum rooms.” (A subjective judgment.) 

8. “Absences due to respiratory illness were slightly greater and respiratory illnesses 
among pupils in attendance were markedly greater in the plenum rooms.” 


The report led to much discussion and debate and some of the findings 
were attacked vigorously. Ittner (141) showed that there was no economy 
involved in window ventilation and that other factors operated in a derog- 
atory manner. Schmidt (209) commented in a similar manner while Duf- 
field (87) entered objections to certain phases of a check experiment by 
Butsch (68). In a like vein E. V. Hill (125) and Challman (75) dis- 
cussed the ventilation “controversy.” Berestneff (60) reported a test of 
six systems with the mechanical ventilation most effective. On the other 
hand Winslow (239), who was chairman of the New York Commission 
on Ventilation, vigorously defended the conclusions in all respects; sim- 
ilarly the American Medical Association (232) went on record favoring 
window ventilation in particular. An article in the Sheet Metal Worker 
(45) gave “a wind-activated system” full credit for satisfactory operation. 
Butsch (68), in reviewing the results of the experiments of the New York 
Commission in Maywood, Oak Park, and Forest Park, Illinois, came to 
the conclusion that window ventilation was more healthful than mechan- 
ical ventilation, using absence due to respiratory diseases as a criterion. 
But again Duffield (88:15), who, by the way, was executive secretary and 
director of the field studies of the New York Commission, opposed the 
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findings as at all conclusive or scientific in the following brief statement: 


There is . . . evidence that the attitude of those members of the Commission w} 
were interested in this phase of the work, had changed from one of pure researc! 
to that of the propagandist, who searches for facts to support his thesis and generally 
ignores all others. . .. Certain members had evidently become converted to the 
“fresh air” theories and they ignored evidences that did not tend to support thos 
theories. 


As the criterion of respiratory diseases has been used quite consistentl) 
it is of interest to note the validity of it in the various studies made. 
Duffield already has criticized it. Winslow and others (241:198) stated: 
“The criterion of respiratory disease illness among pupils in attend. 
ance at school is dependent upon a highly subjective factor of judgment 
on the part of the observer. Such observations in the absence of bette: 
objective standards than we now possess are of limited value if made by 
a different individual in each school.” This observation is repeated in 
another study by the same authors (240:241). But at the same time they 
used the same criterion, “balanced,” in coming to this conclusion: 

“A comparison of schoolrooms ventilated with unit ventilators (fan 
units) and of those ventilated by window inlets with gravity exhaust shows 
that the simpler gravity process is quite as satisfactory from the health 
standpoint as is the system involving the use of fans.” The whole matter 
of window versus fan ventilation was set forth in the New York Com. 
mission’s report in great detail. 

The controversy involved is not yet settled, and was to be determined 
by a control experiment in Rochester, New York, but funds were lacking 
and no agreement was reached on the research personnel. 

Methods and air supply—The three fundamentals of ventilation—tem- 
perature, humidity, and air movement—have been accepted universally 
and efforts have been made to devise apparatus which would achieve 
these conditions efficiently and economically. The manner of distributing 
air in schoolrooms up to about 1918 was either by a blast system (central 
fan or plenum) or by gravity, while heat losses and tempering of the 
air were taken care of by either a furnace (hot air) or boiler (steam). 

About 1918 there came upon the market the unit heater which was 
originally developed by the Herman Nelson Corporation (120) of Moline, 
Illinois. It is a self-contained, steam heated unit, with a fan (blast) and 
is located in each room to be ventilated; it has a direct outside air inlet. 
In its wake there followed other ventilators of a similar type. They found 
much favor among those interested, as they had certain claimed advan- 
tages over the more commonly found central systems, such as the fact 
that “no ducts are required except small vents. . . . It is flexible. . . . I! 
is also supposed to diffuse the air quickly. . . .” (210:64). 

Around this same time, 1918, the matter of the amount of air per pupil 
required, especially “fresh air,” came to the fore. The “30-feet-per-minute- 
per-child” standard was developed quite early by Pettenkofer and others. 
and was based on a formula to prevent the air from having a carbon 
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dioxide content in excess of 6 parts in 10,000 (239:91); the discarded 
carbon dioxide theory was still basic. On the other hand experiments by 
Bass (53) showed satisfactory results with an air volume of only 8.9 
cubic feet, “supplied through special ducts near the face of each pupil.” 
Similarly he (54) recommended 100 percent recirculation with ozone. 
The New York Commission on Ventilation (179:528) and McLure (164: 
23) reported that “no evidence based on scientific research has been found 
during this investigation to justify the standard for classrooms of 30 cubic 
feet of air per minute per pupil.” Berestneff (60) reported investigations 
which recommended 9 to 15 cubic feet of “fresh air” and velocities be- 
tween 100 and 200 feet per minute, much lower than found in American 
practice. Nesbitt (175) claimed 27.5 cubic feet per minute per pupil for 
high schools and 23 cubic feet for elementary schools. 

Larson’s study (152) on recirculated and washed air was a rather ex- 
tended one and led him to some pertinent conclusions from which are 
quoted the following: “The tests showed that it is both unnecessary and 
uneconomical to supply large volumes of air to obtain good ventilation.” 
He also stated “that 15 cubic feet [per minute] per student would be 
ample providing it enters the room at a fairly high velocity and carries 
the proper amount of moisture.” As to temperature he said that with hu- 
midity ranging from 50 to 70 percent occupants of rooms are per- 
fectly comfortable at a temperature of 65 degrees or even less. He also 
felt that “ventilation by recirculation is both efficient and economical.” 
The American Society of Heating and Ventilating Engineers (44) recom- 
mended an air volume of 30 cubic feet per minute with 10 cubic feet of 
outside air, among other things. 

Winslow (239:109) called attention to the fact that “the diminished 
aeration seems to be unobjectionable,” this statement based upon the fact 
“that the air change (in window ventilation) . . . falls materially below 
the 30 cubic feet.” On the other hand he (239:95) said: “Under certain 
conditions the standard of 30 cubic feet per minute may very well rep- 
resent the true needs of the situation”; he (239:96, 97) referred also to the 
fact that “in an interior auditorium, however, it is clear that an air supply 
of at least 30 cubic feet per capita per minute will be urgently required,” 
and that “a system may be entirely adequate which supplies 10 cubic feet 
per minute if the temperature be properly regulated.” So far there has 
been no pronouncement as to what is actually required in the way of 
air supply. 

Then we have Redway (193:36) who, speaking of fallacies of mechan- 
ical ventilation, said, that it “assumes that air in classrooms is thoroughly 
impure and vitiated, but if the air is moving all the badness is taken out 
of it. A more idiotic notion could not be conceived.” In a semi-editorial 
way an article stated that 30 cubic feet per minute (fresh or recirculated) 
air is too much; “only when the outdoor temperature reaches 55 deg. 
F. will 30 cubic feet of fresh air per minute be required to keep the 
temperature . . . from exceeding 66 deg. Fahr.” (133:128). Schmidt 
(210:64-65) summed up this situation, in part, as follows: 
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It goes without question that the cost of operation is a big differential depending 
whether 10 c.f.p.m. or 30 c.f.p.m. per person are involved. . . . We have both extremes 
present. ... One side claims ... no particular inlet for outside air is required; 
that air movement is the only essential and that infiltration will supply all that 
is needed for diffusion purposes. ...On the other hand we have the fresh-air 
minded who claim that even 30 c.f.p.m. ... is none too much and that the more 
we get, the better. . . . Between the two extremes there is of course a reasonabl: 
middle ground. We do know that 30 c.f.p.m.... is not an actual necessity; 
there are quite a number of unbiased minds who would reduce this to a much smaller 
amount. ... 


Strayer and Engelhardt (219) also gave an overview of the whole pr 
lem. Schmidt (206:59), basing his statement on years of field investig 
tions, said that “results in practice . . . lead me to the conclusion that a 
much smaller supply of air . . . than required by law . . . is sufficient.” 

Since about 1929 the term “air conditioning” has been frequently used 
and in some of the technical literature has displaced the term “ventila 
tion.” E. V. Hill (123:7) said: “We like to define air conditioning as 
the science of modifying and controlling the air in buildings, so as t 
make it in the highest degree suitable for the use of mankind. Naturally 
this includes heating, cooling, cleaning, humidifying and all the othe: 
various processes necessary to make air suitable in the highest degree fo: 
normal human body requirements.” 

The factor of cooling and the fact that apparently no definite amount 
of outside (fresh) air is necessary has been seized upon and used in th: 
form of a unit ventilator which employs the theory of “thermal balance” 
to provide air conditioning in schoolrooms (121). The problem was 
worked out uniquely in that the outside air is used as a cooling medium: 
when the temperature reaches a predetermined point the unit admits out- 
side air for the time and in a quantity sufficient to maintain the tempe: 
ture desired. It will be appreciated that the unit operates its fan cor 
tinuously, thus providing the desirable air motion or “turbulence,” but 
introduces variable amounts of outside air. A critical study of an installa 
tion was made by Schmidt (211:29) who stated “that the system produces 
good air conditions and operates in a satisfactory manner.” The systen 
of course violates many state codes and preconceived notions. At the 
same time it is in substantial accord with modern thought and trend. 

At about the same time Nesbitt (175) reported the result of applying 
a similar principle to an installation of unit ventilators where he showed 
satisfactory results with variable quantities of outside air. The differenc: 
between the two principles lies in the fact that the Nelson theory uses 
variable amounts of outside air, tempered by recirculated air, for cooling 
using auxiliary radiation as may be required; the Nesbitt scheme tempers 
the incoming air to a constant 60 degree temperature within the unit 
itself, relying upon this air to cool the air—on the theory that tempera- 
ture differences between incoming and room air in excess of 10 degrees 
produce drafts. “Syncretized” air is the name applied to this principle 
(176) 
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Scherer (203:51) did some experimental work which combines unit 
ventilation with window ventilation; this combination had the advantage 
that “the flexibility of control takes care of ventilation under all weather 
conditions.” But “the open window ventilation should not be used at the 
same time the mechanical ventilation is in operation. . . .” 

At present the practical results of air conditioning are based in a great 
measure upon the criterion of the “comfort chart” developed and spon- 
sored by the American Society of Heating and Ventilating Engineers (43: 
323) which shows the relation between dry and wet bulb temperatures 
as lying in the “comfort zone.” In contrast to this scientifically prepared 
criterion we have Watt's attitude (236), who spoke of the “American dry 
rot” and “steam heated women” and gave a final statement that “no 
ventilating system is good when the persons subjected to it do not like it,” 
based on subjective judgments. 

McConnell and others (161) showed that the influence of temperature 
and humidity may be readily determined in an objective manner by chart- 
ing both pulse rate and systolic heart pressure and “the effective tempera- 
ture is the only true index of physiological reaction and comfort.” The 
reliability of the dry bulb temperature is thus questioned, at least in the 
above respect. 

A study by Houghten and Yagloglou (132), very complete and 
analytical, showed the effect on various classes of individuals of different 
temperatures and humidities. Apparently quite low temperatures and high 
humidities are within the range of the comfort zone. 

The open window controversy is still en régle and it is not likely that 
it will be settled either one way or another soon. One large school in 
Hartford, Connecticut, is equipped for this type of ventilating and appeared 
to be “fairly satisfactory” according to a personal report (to the writer) 
but, “it needs careful attention.” On the other hand, C. A. Eddy (90) 
reported on an experiment in Detroit in which the results have been 
“disappointing.” Respiratory diseases, the main health indicator, increased 
and on complaint of the teachers the experiment was discontinued. The 
American Society of Heating and Ventilating Engineers (81:104) made a 
plea for air conditioning based on health and not economy and restated 
that children in “open air schools” are far healthier “than those housed in 
the best buildings having modern systems of ventilation.” E. V. Hill (124) 
again said, “The best in ventilation is unattainable without mechanical 
devices,” and Butsch (69:133) admitted that “under the conditions of the 


’ present study there was no significant difference between the percentage 


of absence due to respiratory diseases in rooms operated on an approved 
type of fan-gravity ventilation and that in rooms operated on an unsatis- 
factory type of window-gravity ventilation.” So for the time being, the 
matter must rest until authoritative data are produced. 

Ozone in ventilation—One can hardly leave the subject of ventilation 
without at least touching upon ozone as a factor. 
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Probably no school system in the country has used ozone to the extent 
that it has been used in St. Louis. Hallett (109:50) stated that “ozone 
destroys all odors resulting from respiration, bodies, clothing of children. 
It produces mild exhilaration resembling sea breezes. . . . It reduces 
weight in persons corpulent from non-activity.” Recirculated air is treated 
with “new” air and ozone. Robb (198) also approved of ozone as a vital- 
izing factor, but warned against undue concentration. Keiser (146:5]) 
made a plea for using ozone on the basis of economy, claiming 37.5 per. 
cent fuel reduction by recirculating 50 percent of ozonized air. Hartman 
(115), Milligan (170), and Franklin (101) also mentioned and spoke fo: 
it, with, however, certain debatable factors involved. 

On the other hand the New York Commission (179:503) stated that 
“the ozone appeared to give no relief from odor and in fact seemed to make 
things worse by superposing the odor of ozone upon the body odors.” 
The Guide of the American Society of Heating and Ventilating Engineers 
(43:333) reported in a similar vein, “The value of ozone in recirculated 
air has been greatly exaggerated in the past . . . ozone in concentration 
permissible in air conditioning work exerts practically no effect on patho- 
genic air-borne organisms and does not destroy the source of odors. Ozone, 
however, masks odors by olfactory compensation.” And finally we find 
Feldman (97) who gave positive evidence that body odors are destroyed. 
He intimated that the ozonizing of the air produces ionization which might 
be responsible for the effect. He also approved 100 percent recirculation 
with ozonizing and washing. Rosenow’s study (200) on partially steriliz. 
ing air is of interest. 


Sanitary Conveniences 


Hand-washing facilities—This feature of a national health program did 
not receive much attention at the hands of investigators until the latter 
part of the "twenties, though some slight reference to the matter had been 
made by Pleins (186) in 1910, who gave some standards of installation 
for lavatories. It was left to Thomas (226) to study the plumbing needs 
of schools and to give criteria for determining standards. At about the 
same time the School Health Bureau of the Metropolitan Life Insurance 
Company, under the direction of Turner (228), made a special study of 
hand-washing facilities in schools. The study was made in 404 schools 
mainly by the questionnaire method. The results were tabulated in a factual 
manner, but no particular criteria were either set up or applied except in 
the section on “extent of hand-washing facilities,” in which case 72.6 
percent, 35.5 percent, and 10.5 percent of the schools reporting met the 
standards of the American Child Health Association (41), the Massachu- 
setts Institute of Technology (167), and Wood and Rowell (246), res. 
pectively. Evidently the use of the equipment is another matter, for “mean- 
while it is a matter of administrative responsibility to use the present 
equipment to best advantage” (228:14). The report recommended addi- 
tional problems to be the basis of further research. 
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Schmidt (207), in 1929, made a functional study of sanitary conve- 
niences in Wisconsin schools, including hand-washing. He found that girls 
used the lavatories somewhat more frequently than boys, but also found 
the number of fixtures much below that required and advocated by others, 
even being below that of the American Child Health Association of 1:80. 
The lack of functioning was also well expressed by one superintendent, 
who said, “Well! I had no idea that our children were not carrying out 
the principles and dictates of our teaching. I had better look into this” 
(207:164). The writer (207:56) also stated, “The use of lavatories is 
often restricted by an undue use of mirrors suspended above them. A re- 
placement of mirrors elsewhere will ‘release’ a lavatory for legitimate 
use,” and “The absence of soap and paper towels nearly always restricts 
the use of lavatories.” He recommended one lavatory for every two toilet 
fixtures. 

Turner’s study (228:14) resulted in an investigation along recom- 
mended lines by the Cleanliness Institute (79) in 1931; the work covered 
145 schools in fifteen states. The study disclosed conditions similar and 
equal to those found by Schmidt (207). It also gave some interesting data 
on soap and water consumption, showing extremely large variations in 
both. The study emphasized the importance of the views of the adminis- 
trator in these respects. 

Tappan (225) again emphasized the necessity for personal cleanliness 
and called attention to the non-use of even the inadequate equipment fur- 
nished. The necessity for keeping this type of equipment in a sanitary and 
useful condition was stressed by numerous writers such as Dresslar (85), 
Garber (106), Broady, Ireland, and Miller (65), Engelhardt, Reeves, and 
Womrath (94), and the Metropolitan Life Insurance Company (169). 

Strayer and Engelhardt (220) gave the number of lavatories as one 
for every fifty pupils, as a standard, while Schmidt (207) recommended 
one lavatory for every two toilet fixtures in each toilet room. 

Standards for lavatory heights were determined by Thomas (226) by 
using Bean’s anthropological tables (55) as a basis, thus giving a range 
from eighteen inches for kindergarten to thirty-one inches for high- 
school students. 

Toilets—There is a dearth of material on “standards,” which term 
here refers to the number of various kinds of fixtures based on actual or 
functional studies. Dresslar (85:67) recommended one urinal for each 
thirty boys, “especially if teachers and principals will so order recesses 
that there will be no congestion.” For primary grades he recommended 
one urinal for each twenty-five boys. As to toilets, one for each twenty 
girls in the lower grades and one for each twenty-five girls in high 
school. However, “these numbers are reductions from the writer’s earlier 
estimates.” Schmidt (207), on the other hand, increased the number of 
urinals on the basis of their ratio to closets, being 5:3 and 2:1 for high 
and elementary schools, respectively. These figures were based on func- 
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tional studies and peak loads, the latter being “corrected” on the basis 
of time studies. Very similar figures were given by Strayer and Engel- 
hardt (220, 221), while Gerhard’s (107:149) are very close to those of 
Schmidt. Alt (39:44) gave the number of fixtures as a function of total 
enrolment, based, however, on only a few school reports. Virtually al! 
investigators called for various heights of closet bowls and seats, depend 
ing on the age of the pupils—as a rule “adult” sizes are used—and found 
that “it is positively insanitary and unjust to require little folks to us: 
adult sizes” (85:67). Schmidt (207) also went into the physiological 
reasons for using proper heights of seats and recommended heights ranging 
from nine to fourteen inches. Thomas (226) gave very similar figures. 

Interestingly enough, Thomas’ study (226:118) referred mostly to 
urinals of the trough or suspended type; these types are either not men- 
tioned at all or minimized by other writers—the floor type is considered 
modern, satisfactory, and standard for school use. Thomas (226:120) dif- 
fered from Schmidt in the number of fixtures recommended; he used a 
sliding scale based on consensus of opinion and empirical data. Ireland 
(140) made a study of sanitation which is, in a measure, an extension of 
Thomas’. 

Consensus of opinion favors toilet rooms to be located on classroom 
floors where “sunlight during the day is essential.” Dresslar (85) em- 


phasized good lighting and ventilation as well as Alt (39), who denied 
that these are obtainable in basement locations. All authors stress the 
need for good ventilation, but all are by no means in agreement as to 


specific methods. Both positive pressure and exhaust methods are in vogue. 

Drinking fountains—Drinking fountains of a “sanitary” type are re- 
commended by all writers. Thomas (226:82) favored the stream type and 
showed “that a larger portion of the fountains (other than stream) wer: 
infected with streptococci, which it is reasonable to assume came from 
the mouths of consumers.” Interestingly enough, he stated that “accord- 
ing to the criterion used in this study it cannot be said that the foun- 
tain is superior to the individual drinking cup. If reasonable provisions 
can be made to assure an adequate supply of cups at all times, probabl; 
that method is to be preferred.” No other mention of this fact was to be 
found except that the individual paper cup is mentioned from time to 
time as a substitute for the drinking fountain. 

As to the number of fountains, there is not much dissension among in- 
vestigators. The usual range is one fountain for from 75 to 100 pupils. 

Swimming pools—The literature on this subject, at least that which is 
pertinent to school situations, is not extensive. Standards are discussed 
by the plumbers’ trade journal (223) and the health department of Cali- 
fornia (70), the latter being quite specific from the health angle. Cran 
(83) and Kocher and Davison (149) gave construction data, while 
Mackey (163) contrasted the modern with the old. Purification was treated 
very fully in a series of articles by Hartman (116) and by the Indiana 
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State Board of Health (194). Interesting methods of underwater lighting 
of pools were discussed by Scherer (205) and Beggs (57). 


Lighting 


Natural—The matter of lighting schoolrooms and its efficiency has been 
treated first from the angle of the hygienist and the ophthalmologist, and 
has been referred to in the older medical literature. One of the specific 
mentions of the relation of school planning to eye hygiene was made in 
Cohen’s book on Die Hygienie des Auges, where reference was made to 
the importance of fenestration, though no particular recommendations 
were evident. Posey (187) treated the subject in a similar way but re- 
commended unilateral lighting with a window area of one-fifth of the 
floor area and a “maximum hygienic value of 21% foot candles.” Merrill 
and Oaks (168) gave a good treatise on vision and recommended good 
lighting. Shawan (215), in his paper on conservation of vision, called 
attention to the strategic position of desks and windows but made no 
recommendation as to unilateral lighting, “due to study which shows no 
real trends.” Jackson (143:314), in a similar study, favored unilateral 
lighting but permitted some lighting from the rear, and limited the width 
of classrooms. “Ideal is diffuse sky light,” a statement which is not sub- 
scribed to in the literature except for exceptional cases, i.e., art rooms. 
“Excellent illumination can be secured .. . if only the impression of 
having light come from above is properly applied.” He also advocated 
placing of windows six to seven feet above the floor and close to ceiling— 
on both sides of a room. Challman (76), Berkowitz (61), and others were 
all committed to unilateral lighting. A study by Ives (142) showed that 
out of thirty-nine states having regulations governing window lighting, 
thirty-one specified unilateral window arrangement, and fourteen also 
permitted some lighting from the rear. A study in the London Times (71) 
called attention to the physiological effects of good lighting (and heating 
and ventilation). 

The amount of fenestration is usually defined as a function of the class- 
room floor area. It varies from one-seventh to one-fourth of the floor area. 
Ives (142) reported a preponderance of opinion in favor of a ratio of 
1:5. Martin (166) argued for a ratio of 1:4 to 1:5, but called attention 
to the architectural difficulties in providing this large amount of window 
area. Scherer (204) argued for adequate lighting on physiological grounds 
but was satisfied with a ratio of 1:6 due to experience with lighting codes. 
M. E. Smith (216) gave an appraisal and checklist for lighting. 

The effect of window placement and mullion widths was studied by 
Bishop (64) and he concluded that wide mullions influenced the amount 
of light materially, reducing it to 65 percent of normal, in front of a 
mullion, but in no case did the illumination fall below an acceptable 
minimum. On the other hand, Hamon and Taylor (111:44) stated, “This 
study (on horizontal window spacing) forces the writers to the conclusion 
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that we can secure just as good distribution of light by abandoning the 
‘standard’ battery arrangement of windows” and “that the distribution 
factor is in harmony with flexibility.” Bishop used a standard classroom 
while Hamon and Taylor used a one-eighth scale model for experimental 
purposes. In a like vein Martin (166) called attention to obstructing piers 
and mullions, but felt that there were no real data available in this respect. 
Hopkinson (130) showed that window spacing is not a serious matter. 
Virtually all writers called attention to the effectiveness of a large “sky 
angle” and the positive effectiveness of the upper half of the windows; 
Hopkinson made special mention of it, while Jackson (143) called fo: 
shades on the lower sash rather than the upper as a means of light 
regulation. ; 

Beal and Clark (229) made a monumental study of the influence of 
natural illumination in schoolrooms; their conclusions were quite tech- 
nical, but showed large illumination variations on pupils’ desks. Dresslar 
and Southerland (86:10-11) made a study of classroom orientation, using 
a one-twelfth scale model. They found on the basis of “interference with 
direct sunlight on desk tops,” the orientations in the order of least inter- 
ference are: NE, W, E, SW, SE, S. But the writers stated that in a great 
measure a room needs to be flooded with sunshine “to meet the demands 
of safe sanitation.” Thus, “without going into further detail, we are com- 
pletely justified in concluding . . . other things being equal, the order 
of preference of orientation is W, E, SW, SE, S.” 

The effect of the color of the decorations as well as glare are stressed 
a good deal; Powell and Bell (189), Berkowitz (61), and in particular 
Harrison and Anderson (112) called attention to this feature and the 
latter writers gave the reflection coefficients of thirty-two colors. Pennsy|- 
vania (181) and Wisconsin (242) publish “approved” color charts which 
have been scientifically tested. The School Lighting Code (137) also gave 
much data on this point, while Gamble’s study (105) contributed to this 
phase of the subject. 

The standards of the intensity of illumination in terms of foot candles 
have been investigated for years. Horstmann and Tousley (131) gave 
schoolroom standards as two- to three-foot candles. Luckiesh (160) gave 
similar figures and the whole matter was crystallized through the publica- 
tion of the School Lighting Code of the Illuminating Engineering Society 
(195). This was adopted by Wisconsin as a part of the state’s lighting code 
(243) and used by Pennsylvania as well. In 1924 the code was revised 
as sponsored by the Illuminating Engineering Society and the American 
Institute of Architects (137). Its final form was approved in 1932 (139). 
The code raised the illumination factors materially and required five-foot 
candles as a minimum for classrooms and recommended ten-foot candles. 
The code was generally accepted and was published by the United States 
Department of Labor (138). The Eyesight Conservation Council of Amer- 
ica (42) also adopted this code as fundamental and published some prac- 
tical ideas in connection therewith. 
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Freeman (102:350) reported a study in 1919 on the effect of light 
intensities on legibility and the speed of reading. Apparently diminishing 
returns are set up around three-foot candles for speed and two-foot candles 
for legibility. “As far as they go they indicate that the standards of the 
Illuminating Engineering Society are higher than necessary in the case 
of older children and adults.” Scherer (204) also recommended a down- 
ward revision on the basis of greater experience with the 1918 code. Like 
Freeman, Albert (37) called attention to the relation of light and scholar- 
ship. 

The National Society for the Prevention of Blindness (245) has pub- 
lished a report of a joint committee on health problems in education which 
gives a good summary of the problems of health, vision, and lighting. 
One of the recommendations made in connection with throwing the 
responsibility of health onto the school is as follows: “The school should 
provide a proper environment to promote eye health, such as adequate 
natural and artificial light, approved shades, light colored walls and 
ceiling, etc.” (245:53). A report by Henderson and Lowell (119) gave 
up-to-date ideas on this subject. 

Artificial—The development of artificial lighting of school buildings 
has kept pace with that of natural lighting and has been fostered by 
private and commercial interests as well as by national societies on the 
basis of scientific data provided by the physiologists, medical profession, 
and scientists. The Illuminating Engineering Society has contributed much 
pertinent material. 

Knight and Jackson (148) carried on a statistical study of types of 
school lighting, showing the importance of distribution, avoidance of 
glare, etc.; indirect lighting was given a high rating. Ferree (98) discussed 
the effect of different systems on the eye, while Spaulding and Palmer 
(218) went into the matter of the efficiency of various kinds of lighting 
fixtures. The School Lighting Code (137) utilized most of its material in 
the direction of artificial lighting and gave quite specific and practical 
data in connection with determining the size and distribution of fixtures. 
Luckiesh (160) and others (92) treated the topic similarly. The National 
Lamp Works (174) showed the importance of good artificial lighting 
based on physiological considerations. In opposition (in part, at least) 
to Freeman (102), this booklet showed that a higher degree of illumina- 
tion than usually found was beneficial as regards “perception, discrimina- 
tion, fatigue, etc.”” A series of curves illustrated the claims made. The 
National Lamp Works (173) has compiled an excellent glossary of il- 
luminating terms. A similar one will be found in the transactions of the 
Illuminating Engineering Society (136). 

Pilkey (185:41) called attention to the importance of scientific data as 
a basis for providing artificial lighting in schoolrooms. “Artificial lighting 
is not a matter of hanging bare incandescent lamps haphazardly about 
the room.” The writer recommended twelve- to six-foot candles of illumina- 
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tion for classrooms. Powell (188:43) argued for adequate illumination 
and color decorations in keeping with the principles of the illuminating 
art. “. . . It has been proved beyond doubt that adequate illumination 
does affect acuity . . . and that... it is quite possible to secure jl. 
lumination which is adequate, proper and at the same time artistic.” Ben. 
nett and Maloney (59) gave some convincing illustrations on the effect 
of color, etc. on the intensity of illumination. Sturrock (222) made a plea 
for higher intensity of illumination and showed the beneficial effects of 
raising the intensity from three- to twelve-foot candles and cited at length 
Atwater’s paper (47) on a like matter. The special committee of the So- 
ciety of Illuminating Engineers (46) recommended five-foot candles and 
special precautions against glare. They also recommended special lighting 
for libraries, as did MacDonald (162). Atwater’s treatise (48) on window 
less schools gave a new and modern slant on this subject. 

With the newer developments of the older selenium cells, the phot 
electric cell or eye has come into its application to schoolroom lighting 
and control. Advocated by the electrical interests and taken up by school- 
men it is gaining favor. Frostic (103:50) reported an installation 
Wyandotte, Michigan, such that two control rooms and one corridor maste: 
cell control the switching of the artificial lighting units, thus keeping the 
light variation within very close limits as compared with manual contro! 
“Contrary to general opinion, with equal window area and floor-window 
ratios there is less demand for artificial lighting on the north exposure, i: 
northern latitudes at least, than for southern exposures, due to bette 
diffusion of light.” 

Atwater (47:296) called attention to a similar situation in Tuscumbia 
Alabama, where a control experiment in automatic light control (photo 
electric cell) has been in progress for three years. “The children in room 
I (automatic control) were much more alert, cheerful, and attentive, whil: 
those in room II (manual control) seemed restless and sleepy on dark 
days and were harder to teach.” 

Of late years the therapeutic effects of natural lighting have received 
considerable attention and there seems to be a difference of opinion re 
garding the use and effectiveness of special glass transmitting ultra-violet 
rays. Keller (147) gave a good deal of credit to ultra-violet ray trans- 
mitting glass in promoting nutrition and general health. W. H. Eddy (91 | 
reported similarly that the glass transmitted sufficient rays to preven! 
rickets, provided the rays were direct and exposure lengthy. Oday and 
Porter (180) favored ultra-violet sources of light for general illumination 
The American School Board Journal gave a résumé (93) of a number of 
school experiments to show a gain in health and a better scholarship 
rating for pupils exposed to ultra-violet glass. On the other hand a 
article (213) in Survey showed that there was no advantage as regarded 
general health scores of children exposed to ultra-violet light. 

Stage lighting was given extensive treatment by Fuchs (104), while 
Carey (72) referred specifically to schools. Selden and Sellman (214 
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also gave pertinent material to the subject in connection with scenery 
production. Permaflex has issued a bulletin giving practical ideas on the 
use of reflectors for stage work (49). 


Recommendations 


It will appear from the foregoing summaries that many problems need 
solution. Among these are: 


1. What percent of outside (primary) air is really necessary under ordinary condi- 
tions? 

2. What is the number of air changes that are needed in a schoolroom and what 
air motion is essential ? 

3. What are the characteristics of window ventilation, and what are their relations 
to those of a mechanical system? 

4, Exact data on the performance of various systems of ventilation under control 
conditions and in relation to each other. 

5. The development of generally accepted criteria to be used in these investigations. 

6. Accurate data as to the effectiveness of ozone in connection with air conditioning. 

7. The effect, physiological and psychological, of recirculated air in varying pro- 
portions. 

8. More empirical data on the necessary number of toilet fixtures under differing 
types of school organization. 

9. Control experiments with acceptable criteria for determining the required in- 
tensity of schoolroom artificial lighting, possibly based on physiological factors. 

10. Empirical data of the effect of different horizontal window arrangements in 
actual practice. 

ll. A record, possibly automatic, of the variation of daylight intensities for con- 
tinuous periods ir classrooms, as a basis for determining window areas for different 
sections of the country. (A “prediction” formula may be developed in this connec- 
tion.) This would be an extension of Beal’s study (229). 

12. Accurate data on the effectiveness (and train of consequences, if any) of 
unilateral versus bilateral (two sides or one side and rear) schoolroom lighting. 












































CHAPTER III 
Equipment, Apparatus, and Supplies 


Tus CHAPTER REPORTS certain trends in the field of school equipment 
and supplies as revealed by professional writings published between July. 
1932 and January, 1935. 

The Review of Educational Research for December, 1932 defined schoo! 
equipment and supplies as those commodities which contribute direct! 
or indirectly to the work of instruction. Although supplies and equipment 
are sometimes confused, they may be differentiated by the fact that sup 
plies are consumed by use during the year, whereas equipment is expected 
to be used over and over again year after year. It is commonly accepted 
that satisfactory supplies and equipment contribute significantly to th 
successful operation and maintenance of a school at modern standards. 

The 1931 budgets of many school districts were the largest in their history 
Since then, however, practically every school system has found it neces 
sary to reduce expenditures. Even schools that felt they were operating 
on a minimum expenditure per pupil have been forced to find still stricte: 
means of economy. During the past three years, the predominating not: 
expressed in professional writings about equipment and supplies has bee: 
economy in the use and conservation of materials, and the application o! 
efficient business principles to their selection and purchase. 

Undoubtedly, there is a wide variety of policies and practices followed 
by boards of education throughout the country in the expenditure of ap. 
propriations for educational equipment and supplies. If a change to 
better policy will permit the purchase of the same quality of materials at 
a lower cost, desirable economies can be effected. Basic policies to ac- 
complish this have been outlined by Cline (267), Collins (269), Frosti 
(281), Hibbert (302), Nash (323), O’Dell (333), Richardson (342), 
Shreve (345), Ullrich (357), and others (304). These writers have ad- 
vocated definite standards and specifications to meet the needs of the 
changing trends in administrative practices. Adoption of standards and 
specifications for the purchase of equipment and supplies is a means of 
measuring the proposals made by various bidders. Such standards are 
considered fair to the bidders. They tend to eliminate inferior products 
that so often prove costly in the end, and they are a distinct help and 
service to boards of education. 

Since the cheapest products often prove to be the most expensive, pa' 
ticular care should be taken at times when appropriations are low, 
selecting the best quality available for the amount of money to be spent 
Selecting the bidder and measuring the quality of the products submitted 
to the school were discussed by Bennett (253), Bruce (260), Cheney (2065). 
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Cocking (268), Jones (309), McClinton (316), Miller (320), and others 
(261, 319, 325). Reducing the cost of school equipment and supplies by 
quantity and cooperative buying was treated by Lex (311), Morris (321), 
Young (362), and others (344). In communities where the local govern- 
ments are so constituted as to permit it, a central purchasing bureau may 
be the means of reducing costs by cooperative and quantity purchases. 

Methods of control of equipment and supplies, particularly regarding 
storing, distributing, maintaining, and accounting for school materials, 
were discussed by Bible (256), Chambers (263), Clark (266), Frostic 
(284), and others (338). Even the best organized school systems have 
openings for minor wastes, for which these authors suggested remedies. 

There is a large number of specific items in the field of school equip- 
ment and supplies which are of special rather than general interest. 

The effect of the National Industrial Recovery Act on school supplies 
and equipment was described by Brodinsky (258). 

Checklists, specifications, and inventories were rather widely discussed. 
Eleven particularly instructive references were found (254, 255, 264, 301, 
306, 339, 343, 348, 353, 354, 361). Definite specifications and the use 
of checklists were found to be a distinct economy in the selection and pur- 
chase of school equipment. 

There were many reports on new room layouts and equipment lists for 
special rooms. Shop room layouts predominated. Eleven studies well worth 
consultation were made by Brandt (257), Brodshaug (259), Calhoun 
(262), Coté (270), Hamon and Standish (288), Patterson (336), Resides 
(341), Stahl (350), Taylor (353), and Wagner (359). 

The popularity of visual education and sound amplifying apparatus in 
the schools appears to be increasing. Seven references on these subjects 
were noted (272, 273, 298, 299, 310, 347, 356). 

References to safety and health devices were frequent, such as those by 
Armstrong (251), Frostic (282), Hart (289, 290, 291, 293, 295, 296), 
Homan (303), Nelson (326), and others (328). Lockers, fire alarms, 
cleaning devices, laundries, adjustable seats, and heat control instruments 
were discussed in relation to health and safety. 

The proper lighting, the control of light, and the conservation of sight 
were discussed by Ferree and Rand (275), Frostic (279, 280). Sturrock 
(351), and others (327, 330). 

Innovations in equipment including benches, blackboards, chairs, and 
office machines were reviewed by Hart (292, 297, 300), Hughes (305), and 
others (252, 274, 307, 308, 314, 318). 

Scattered references were reported on many items for the improvement 
of the schools: dishwashing machines and equipment, cleaning compounds 
and soap dispensers, painting and decorating, sound deadening materials, 
locks and lockers, blackboards, musical instruments, floodlights, museum 
material, school buses, sanitation supplies, playground equipment, and 
the like. The bibliography to this chapter (Nos. 251-362) gives 112 refer- 
ences to school equipment and supplies published since July, 1932. 


363 





































CHAPTER IV 


School Playgrounds: Their Surfacing, 
Administration, Use, and Care 





Tue ACTUAL BEGINNING of the modern organized playground in Amer- 
ica is credited by Pangburn (376) to Boston, whose sand gardens were 
opened in 1885 under the supervision of matrons. In 1891 playgrounds 
provided only about one acre of space to every 1,000 to 1,500 children. 
In the early years of the movement, private, voluntary effort secured and 
maintained playgrounds, through tag days, bazaars, and public subscrip- 
tions. By 1929, however, 84 percent of the year’s expenditure of over 
33% million dollars for public recreation in the United States was tax 
money. 

Curtis (367) in 1921 attributed the new emphasis on organized games 
and athletics to the influence of the war. He stated that since 1916, 28 
states had passed laws putting organized games and athletics into the 
program of the public schools. By 1930, according to Ready (378), 37 
states had enacted such laws. 

Nash (370) noted four distinct stages in the development of the pla) 
ground movement as follows: 


1. The charity stage prior to 1900 when the money for the support of playgrounds 
was raised by private means. 

2. The park stage which may be thought of roughly as the decade between 190 
and 1910. During this stage tax support came to the aid of the playground movement 
and the administration naturally fell to the city park departments because they had 
the land. Because the park did not meet the real needs, the Playground and Recreation 
Association of America was organized in 1906 and paved the way for the third stage 
between 1910 and 1920. 

3. The trend during this period was toward separate recreation commissions and 
demand for trained supervisors. Following the World War there was a flood of legis- 
lation relative to physical education. “This was largely the basis for the fourth stage, 
which with the help of other social movements bids fair to bring to America the 
solution of this problem.” 

4. The school stage. With the new interpretation that is being placed on physical 
education, the school is able to assume the responsibility for the full out-of-school 
playtime of the children. With the school already in contact with all the children of 
the community, it is the only institution that can guarantee full play opportunities 
to all children. 








Thus recreation and physical education with the necessary grounds and 
equipment have become important functions of the public schools, with 
the probability that boards of education will be increasingly given the 
responsibility for all public recreation programs. 
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Organization and Administration 





Rogers (379), in 1924, reported a study which he had made of the 
organization and administration of recreation in the cities of the country. 
At that time, 52 of the 56 cities of over 100,000 population replying to his 
questionnaire stated that they had playgrounds other than those connected 
with the school. Forty-six cities reported municipal control of these play- 
grounds; 6, control by the board of education; and 2 cities, joint manage- 
ment by the two agencies. The administration of school playgrounds in 
25 cities was under the exclusive supervision of the schools, but in 24 
cities they were under the control of some other municipal agency after 
school hours or in the summer. Forty-seven cities were providing play- 
grounds for all new buildings. “Of the 39 cities venturing an opinion as 
to administrative control, 29 believed that the schoolboard should super- 
vise all playgrounds of the city, 11 favored municipal supervision, and 3 
thought there should be dual management—of the school playgrounds 
by the board of education and of the municipal grounds by municipal 
authorities.” 

Nash (370) published data showing that in 1925 the administration of 
municipal recreation systems in 214 cities was as follows: 


Independent recreation commission............ 93 
Schoolboards 5 ain: 5 Pe a SO ARE 40 
Recreation bureau in park departments 28 
Joint departments or commissions 21 
Other city departments 8 
More than one department or divided responsibility 24 


The same writer (369) prepared a comprehensive discussion of the 
administration and supervision of physical education. 

Smith (381) reported a questionnaire study of playground supervision 
in Arizona elementary schools. He found a large majority of the schools 
were providing play programs with adequate supervision. Weiland’s study 
(382) of 134 Nebraska schools found the play program in most of the 
schools to consist of fifteen-minute recess periods in both morning and 
afternoon which were supervised by the teachers. Rowe (380) described 
a plan worked out in Cleveland for the selection and rating of the em- 
ployed personnel of summer playgrounds by means of score cards and 
rating sheets. 

The effectiveness of playground supervision in Los Angeles in preventing 
accidents is reported in the following words: 


City children are less likely to be injured while playing on a supervised playground 
than anywhere else. . . . In the year 1932-33 in the city of Los Angeles there were 
only 69 playground accidents reported, although the total attendance exceeded ten 
million. The principal contributing factors to these accidents were tripping, falling 
and collision, loss of grip on play apparatus, playing in restricted areas, unauthorized 
climbing, and improper use of apparatus. Careless throwing or swinging of bats, sticks, 
and mallets also resulted in a number of accidents (365). 
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Size and Location of Playgrounds 


The Playground and Recreation Association of America (377) made 
studies in a number of large cities which showed that nearly one-half of 
the children attending playgrounds live within a quarter of a mile of 
the areas studied and that comparatively few children walk more than 


a half mile in order to reach a playground. They concluded that 


. . » danger from street traffic is perhaps the most important factor in determining 
the distance children will walk to attend a playground, and as a rule the effective 
radius of playgrounds in smaller communities is greater than in large cities. Experi 
ence has shown that the maximum effective radius of a children’s playground is on 
half mile or less and it is generally agreed that a playground should be provided withir 
one-half mile of every home. : . . Many cities have adopted the policy of providing 
children’s playgrounds either on their elementary-school sites or adjacent to them 


Nash (369) analyzed the space needs for both neighborhood and dis. 
trict playgrounds. He concluded that to accommodate a maximum of 28: 
players, a neighborhood playground should have 4.4 acres, and a distri: 
playground should have 7.1 acres for 242 players. This difference in siz 
is due to the different programs recommended for neighborhood and dis. 
trict playgrounds. 

Ready (378) found that 8 states have laws requiring that certain 
areas be provided for school playgrounds, while state boards of educa 
tion in 20 states have made rules and regulations requiring certain areas 
for school sites. Areas required by law were found to vary from one to six 
acres, while rules and regulations of state boards of education vary fo 
elementary schools from one to six acres and in junior and senior high 
schools from two to ten acres. The same study also called attention to th: 
gradual development of standards in determining necessary play space 
The Playground and Recreation Association of America (377) stated 
that “the minimum size for a neighborhood playfield should be ten acres 

: . . . a twenty-acre tract is preferable.” 

The National Recreation Association (373) made one of the most 
thorough studies of space requirements for playgrounds. Table 4 (p. 367) 
gives a comparison of requirements for playgrounds to accommodate ap- 

proximately 600, 300, and 1,000 children aged five to fifteen years. 





Playground Equipment 





A committee (372) of seventeen recreation executives prepared th 
following as minimum standards for playground equipment: 


Children under six years: Chair swings,—set of six; sand box (in two sections) ; sma 
slide; simple low climbing device. 

Children six-twelve years and older: Swings—frame 12 feet (set of six) ; slide—8 feet 
high, 16 feet long; horizontal ladder; traveling rings or giant stride; balance bean 
see-saws (set of three or four). 

Optional: Horizontal bar; giant stride or traveling rings (whichever is not provided 

above) ; low climbing device. 
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According to the California physical education manual (375), ele- 
mentary-school playgrounds should be provided with a safety climbing 
tree, safety platform slide, graduated horizontal bars, parazontal bars, 
two horizontal ladders, stationary travel rings, giant stride, junior jungle- 
gyms. Hungerford (368) published a description and plans of play ap- 
paratus made and used in the Preschool Laboratory of the Iowa Child 
Welfare Research Station. Nash (370), the National Recreation Association 
(372, 377), and a number of the state departments of education have pub- 
lished material concerning playground equipment. 


TaBLE 4.—PLAYGROUND STANDARDS OF THE NATIONAL RECREATION 
ASSOCIATION (373) 








Standards Standard Limited Large 
Child population to be served... 600 300 1,000 
Apparatus area (square feet) . ro 7,70 5,600 10,270 

Child capacity of apparatus area 122 65 74 
Average square feet per child served 63 86 74 
Area for equipment (square feet) = 21,300 13,000 30,900 
Child capacity of this area ; 285 170 450 
Average square feet per child served 75 76 69 
Special areas for games and sports (square feet) 109,975 83,150 169,560 
Child capacity of this area........ 156 118 250 
Average square feet per child served 705 704 678 
Total area of playground (square feet) 151,975 111,250 233,230 
Total area of playground (acres) 3.49 2.55 5.35 
Child capacity of total playground 563 353 859 
Average square feet per child served... 270 315 272 
Child capacity per acre 161 138 160 





Playground Surfaces 


The problem of finding a means of surfacing playgrounds which will 
meet all requirements remains to be solved. Altenburg (363) who made 
a study of play facilities in 71 elementary schools in 71 cities concluded 
that “despite the great amount of studying that has been done on this 
problem, there does not seem to be any standard followed for surfacing 
play areas in the schools that were examined for this study . . . (and) 
it would seem that surfacing of playgrounds has been more or less hap- 
hazard.” Condit (366) concluded that “no surfacing has yet been devised 
which is ideal or satisfactory for every ground.” Different parts of play 
areas require different kinds of surfacing and different soils and physical 
conditions produce special problems. Butler (364) reported that a group 
at the National Recreation Congress agreed that on all children’s play- 
grounds intensively used the year round, it is desirable that a part of the 
area should be surfaced with hard material, preferably of a bituminous 
nature and that this part should be located adjoining the building. 
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The Playground and Recreation Association of America (377) has 
given the following résumé of the methods used in various localities: 


The surfacing which has proved successful in Detroit, and which is practically 
identical with that recommended by the New York State Board of Education for 
schoolyards and playgrounds, is prepared as follows: All grass, weeds, stones, humus 
material or other débris are removed and a fill of clean cinders is put in. The cinders, 
which should not exceed 2 inches in diameter, are spread to a depth of 3 inches, wet 
and rolled with a suitable roller until no waves appear in front ‘of the roller. The 
finished grade of this course should parallel the finished grade of the finished cours 
This course ought to be wet before the second course is applied. 

The second course consists of 3 inches of limestone screenings and dust spread 
evenly over the first course, rolled with a suitable roller, and wet between the rollings 
until a smooth compact surface is obtained. 

The third course consists of calcium chloride spread evenly over the entire surfac: 
about 1% pounds per square yard. As a fourth course, 4% inch of coarse, sharp sand 
is spread evenly over the entire surface. 

The special committee on surfacing of playgrounds appointed in June, 1924, 1 
make a study of the problem, presented the following suggestions for the consideratio: 
of the Chicago Board of Education: 


1. The Committee condemns the use of cinders for surfacing either on playgrounds 
or school grounds used for play purposes. 

2. Future playgrounds should be crowned to drain to the side, rather than the 
present method of draining to the center. 

3. In the case of playgrounds now constructed in which cinders combine or com 
pose the major portion, the cinders should either be removed or regraded 1 
permit not less than a 4inch coating of yellow clay to be properly rolled and 
surfaced with torpedo sand. The use of yellow clay with a sticky texture is 
preferred. 

. In the case of new playgrounds to be constructed, they should be excavated, if 
necessary, 14 inches and filled with at least 6 inches of cinders, properly rolled 
and 6 inches of yellow clay, properly rolled; surfaced with torpedo sand and 
drained to the side. The subgrade upon which the cinders rest should be paralle! 
to the finished grade. 

. All grounds should be treated at least twice a year with a solution of calcium 
chloride, approximately % gallon to the square yard (liquid form). 


In response to a request made by a group of recreation authorities that 
a special study be made of the problems involved in surfacing recreation 
areas, the National Recreation Association (374) appointed a committee 
of eleven recreation executives to conduct such a study. The committee 
limited its inquiry to such areas as were devoted primarily to children’s 
play and to specially surfaced courts used for tennis, handball, and simila 
games. An effort was made to collect information concerning the various 
kinds of materials used for surfacing such play areas, the methods of 
constructing and maintaining the surfaces, and the cost involved. Th 
report of the committee contains detailed specifications for a great number 
of the most satisfactory surfaces. 

Wiley, in the 1932 proceedings of the National Council on Schoolhouse 
Construction (371), reported on the experience in playground surfacing 
in Milwaukee. Between 1922 and 1931, 46 playgrounds were treated o: 
reconstructed with penetration tar macadam of various types, and 23 were 


368 





has 


actically 
ition for 
3, humus 
cinders, 
shes, wet 
ler. The 
1 cours: 


t spreaa 
- rollings 


surface 
arp sand 


1924, t 
ideratior 


y grounds 
than the 


or com 
raded t 
led and 


*xture is 


vated, if 
ly rolled 
and and 
: parallel 


calcium 


fies that 
sreation 
mmittee 
mmittee 
ildren’s 
similar 
various 
hods of 
ad. The 


number 


olhouse 
irfacing 
ated ot 
23 were 


treated with oil on sand, gravel, cinders, furnace slag, and other mixtures. 
None of these treatments was entirely satisfactory. He reported that one 
of the larger playground areas had been divided and equal sections treated 
with Kentucky rock asphalt, penetration tar macadam, emulsified asphalt, 
premixed tar with tar-seal coat, and premixed tar with asphalt-seal coat. 
From this experimental set-up it may be possible to make comparisons 
under identical conditions of these different kinds of playground surfacings. 





CHAPTER YV 
Public School Plant Insurance 


Is THE ISSUE FOR DECEMBER, 1932, of the Review of Educational Research 
dealing with school buildings, grounds, equipment, apparatus, and sup. 
plies, no data were presented on the problem of school plant insurance. 
However, since that review was prepared, boards of education, in their 
efforts to find means of reducing school costs without seriously affecting the 
school program, have given considerable attention to school plant in- 
surance as one means. As a result of these efforts, a number of recent 
studies have been made in this area. 

Since this problem is likewise a financial one, it was briefly presented 
under the general title of “Management of the School Plant” in the second 
cycle of the Review in the April, 1935, issue on finance and business ad- 
ministration. Because of the recent and current interest in the field of 
school plant insurance which, as stated above, has resulted in a number 
of investigations, it seems advisable to make a separate chapter in this 
number for such material as is available on the topic. 


Present Status of School Plant Insurance Legislation 


Melchior (393), in one of the pioneer investigations in the school plant 
insurance field in 1925, studied, among other things, the legal require- 
ments pertaining to school insurance in each of the 48 states, Alaska, the 
District of Columbia, and Puerto Rico. He found that 12 had mandatory 
provisions for school plant insurance, 9 permissive provisions, and that 
30 had no legal requirements. Werner (402), in 1935, made a similar 
study and found that the number of states and subdivisions with mandatory 
legal provisions for school plant insurance had increased from 12 to 16, 
those with permissive provisions had decreased from 9 to 8, and those 
with no legal requirements from 30 to 27. The trend, then, as evidenced 
by these two studies, made ten years apart, is toward mandatory require- 
ments for school plant insurance. The states falling into each of these 
classifications, according to Werner, are as follows: 

With mandatory provisions: Alabama, Arizona, California, Colorado, Delaware, 
Idaho, Maine, Montana, Nevada, New Mexico, New York, North Dakota, South 
Carolina, Texas, Vermont, and Wisconsin. 

With permissive provisions: District of Columbia, Iowa, Kentucky, Michigan, New 
Hampshire, Pennsylvania, Mississippi, and Washington. 

With no legal requirements: Alaska, Arkansas, Connecticut, Florida, Georgia, 
Illinois, Indiana, Kansas, Louisiana, Maryland, Massachusetts, Minnesota, Mis- 
souri, Nebraska, New Jersey, North Carolina, Ohio, Oklahoma, Oregon, Puerto 
Rico, Rhode Island, South Dakota, Tennessee, Utah, Virginia, West Virginia, and 
Wyoming. 
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State Plans for Self-Insurance 


South Carolina in 1900 was the first state to set up a system of state 
insurance on public buildings by making provisions to write 10 percent 
of the fire insurance on buildings of the state institutions. This plan as 
it has developed was reviewed by Miller (394) in 1931 and brought down 
to 1934 by Holy (389). Its main provisions are: 


1. All of the insurance—fire, lightning, and windstorm—on all the public buildings 
of the state, counties, and on public school buildings is now carried by the state. 
School buildings were first so insured in 1913. 

2. The fund is under the control of a sinking fund committee made up of six 
ex-officio members, four of whom are executive and two legislative. 

3. The rate charged at the beginning was essentially that of regular insurance com- 
panies with the profits resulting therefrom going into a permanent fund with the 
ultimate object of providing free insurance. 

4. The state law provides that when this permanent fund reaches a million dollars, 
free insurance will be carried on all buildings in the fund for five years more, so long 
as the permanent fund does not fall below the limitation fixed by law. 

5. This million dollar permanent fund was reached in 1926. Between that time and 
June 30, 1934, only one assessment, amounting to 75 percent of the regular annual 
premium, has been levied against the property carried on free policies by virtue of 
the five-year provision. 

6. On June 30, 1934, out of a total of $41,204,047 of property insured by the state, 
$34,581,795 or 84 percent of the total was carried under these free policies. 


The general provisions of the Wisconsin plan, created in 1903, and 
amended in 1911 and 1913 to include (but not on a mandatory basis) 
public school buildings, and those for North Dakota, where such a plan 
has been in effect since 1919, were reviewed by Holy (389). In the former 
state the rates charged for school buildings are 49 percent of those charged 
by regular stock companies doing business in the state, and in the latter 
the rates are approximately 75 percent of those charged by fire insurance 
companies operating in the state. 

The general provisions of the state plans in operation in Alabama, 
Florida, and Michigan were given by Sensing (397). He also pointed out 
that Tennessee in 1905 created a fund of $75,000 to protect a few state- 
owned buildings. This fund, however, which in 1931 amounted to $145,413, 
applies to only a small number of state-owned buildings. He further 
pointed out that Louisiana has a law which permits the state to finance the 
insurance of state college buildings, but this law has not been operative. 


City Plans for Self-Insurance 


A comprehensive study made in 1932 by a special committee of the 
National Association of Public School Business Officials (395) deals in 
one section with self-insurance as practiced in city school districts. This 
study reported that “at least” 49 city school districts had at that time 
self-insurance plans (395: 114). 


The result of the survey covering the self-insurance phase of this report, reveals a 
total of 49 cities, representing a total population of 22,916,937; 4,556 buildings with 
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a total valuation of $1,274,729,897.30. The losses reported total $1,415,352.99. The 
ratio of losses to total valuation being eleven thousandths of one per cent., which u: 
questionably indicates that the self-insurance plan for large cities with a large number 
of risks well scattered is absolutely sound in theory, and has proved itself in practic: 

Of each dollar paid to insurance companies for premiums only approximately one. 
half is designed for payments of losses, the purpose of the other half being that of 
overhead and expense. It is most certain that school districts can conduct their own 
insurance for but a small fraction of fifty per cent. so that even if the school losses 
should run as heavy as the average for all properties (which is far from the case), 
there would still be a very material saving under this fifty per cent. underwriting 
expense item. 


Among this group of 49 cities are Boston, Chicago, Cleveland, Cin- 
cinnati, Detroit, Kansas City, Milwaukee, New York, Philadelphia, San 
Francisco, St. Louis, and Washington, D. C. 

Because the Cincinnati plan, which began in 1912, was among the first 
of the self-insurance plans, it is briefly reviewed here. Quoted from Hol) 
(389) is the following relating to this plan: 

For each year from 1912 to 1924 inclusive, the Cincinnati Board of Education trans 
ferred $25,000 from the general fund to the replacement fund, which with earnings 
amounted to $361,000 in 1924. In 1925, the Board fixed the maximum of the fund at 
$350,000, so the difference, together with later income, was transferred back to the 
general fund. In 1928 the Board decided that the funds should be allowed to increas: 
to $500,000. On October 19, 1934, it amounted to $450,568. 

A study of the expenditures made from this fund for losses to school property show 
that none were made between 1912 and 1928. Upon investigation it was found that 
no school fire occurred in Cincinnati during that period. If all the property losses paid 
from this fund are distributed over the 22 years during which the plan has been in 
operation, they amount to an average annual loss of $879. On the basis of insurance 
premiums paid in five other large Ohio cities, it is estimated that this plan of self 
insurance has saved the Cincinnati school district, after all losses have been deducted, 
$204,000. No appropriation has been made to this fund since 1924. 


Drake (385), in reporting for Columbus, Ohio, where there is neither 
school building insurance nor a replacement fund for protection, found 
that over a 35-year period there had been only four small school fires, 
representing a total loss of $13,000. On the basis of the 1927 valuations 
of school property in the district, he estimated that an 80 percent fire 
insurance coverage would cost the Board of Education approximately 


$30,000 a year. 


Comparison of School Plant Insurance Premiums and Losses 


Keith and Taggart (390) were authorized by the General Assembly of 
Pennsylvania to make a study of school plant insurance in the state and 
“present their conclusions thereon to the session of the General Assemb]) 
to be held in the year 1929.” Their study covered the five-year period 1922 
to 1927, and included about 25 percent of the school districts of the 
state, exclusive of Philadelphia and Pittsburgh. They found that the total 
amount of premiums paid in these districts during the five-year period 
was $1,071,092, and that the losses amounted to $220,976, or slight!) 
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more than 20 percent of the premiums paid. During the same period the 
loss ratio in Pittsburgh was 21.7 percent. 

Werner (401) gave figures on the loss ratio in four states. (See Table 
5.) Pennsylvania, which is included in the report, is not given here because 
similar figures appear above. 


TaBLE 5.—ScHOOL PLANT INSURANCE LossEs IN FouR STATES, AFTER 
WERNER (401) 








Total Total Percent 


° ses 
premiums losses losses -— 
of premiums 


Years 





Maryland .. 1926, 1928, 

1930, and 1931 $84,613" $14,586" 17.2 
Missouri .. 1927-1931 2,400,000 936,000 39.0 
Texas 1931 774,629 372,501 49.2 
Virginia ‘ soci 1925-1930 189,687" 145,925" 77.0 





* Average annual figures. 


Holy (388), in a series of studies covering all the school districts of 
Ohio for a four-year period, found ratios as given in Table 6. 


TABLE 6.—ScHOOL PLANT INSURANCE Losses IN OnI0, 1930-33, AFTER 
Hoty (388) 





Item 1930 193] 1932 1933 





Fire insurance premiums paid . $514,576 $465,077 $372,369 $403,152 
Fire losses... . 14,444* 47,386* 14,573” 39,562" 
Percent loss is of premium 2.8 10.2 3.9 98 





“For these two years, the losses are those from fire reported to the state fire marshal. 
*For these two years, the figures represent actual amounts received “from insur- 
ance companies for losses to school property.” 


He also prepared a table showing the ratio which premiums paid for 
school property insurance in Ohio was of the total net premiums received 
by fire insurance companies for Ohio business. These percents for each 
of the four years were as follows: 


1930 
1931 
1932 
1933 


1.41 percent 
—_— ™ 
1.39 

1.66 


These low ratios of losses to premiums paid, which are based on actual 
reports for each school district in Ohio, as compared with the states given 
previously, are no doubt partly due to the large proportion of fireproof 
buildings in Ohio. In an unpublished survey made by the Ohio State 
Planning Board in 1934 it was found that 8 percent of the public school 
enrolment in the state was housed in frame buildings, 32 percent in build- 
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ings having “exterior of brick, stone, or reinforced concrete walls with 
floors and other interior construction wholly or in part of wood,” and 
the remaining 60 percent in fireproof buildings. 

In the study made by the National Association of Public School Busi- 
ness Officials (395), to which reference has already been made, it is found 
that the ratio of fire losses to premium payments on fire-resistive buildings 
valued at nearly $500,000,000 was 8.76 percent, while on buildings of 
ordinary construction, valued at nearly $400,000,000, the ratio was 41.4 
percent. 

The director of research for the Arizona State Department of Publi: 
Instruction (383), in a study covering the state of Arizona for the period 
July 1, 1932, to June 30, 1934, found the premiums paid and losses col- 
lected for buildings classified as to the type of construction shown in 


Table 7. 


TABLE 7.—ScHOOoL PLANT INsURANCE LossEs IN ArIzONA, 1932-34 (383) 





All types 
(blanket Total 


coverage ) 


Fire Ordinary 


Item dee . 
resistive construction 





Premiums paid....... $18,544 $9,397 $34,946 $62,887 
Losses collected....................-.. 331 16,467 21,600 38,398 
Percent which losses were of premiums 18 175 62 61 





A number of other studies showing the relation of premiums paid to 


losses collected have been made for individual districts, but they likewise 
show a relatively low ratio. 


Reducing Commercial Insurance Costs 


H. A. Smith (399), in a careful study entitled Economy in Public 
School Fire Insurance, stated that his main purpose in making the study 
was “to discover economical and, at the same time, safe methods of in- 
suring public school buildings against fire.” His findings were based 
largely on a questionnaire asking for the valuation of school property and 
the amount of fire losses suffered in all cities of more than 30,000 popula- 
tion in the United States. His conclusions and possible economies based 
on those data are listed under the following headings: 


1. Economies through writing all insurance policies for a five-year term 

2. Economies through the installation of automatic sprinkler systems in wood- 
working shops 

3. Economies through having a careful appraisal of the school property and placing 
all insurance written under the co-insurance clause for 80 percent of the insurable 
value of the property 

4. Economies through making minor inexpensive changes in the construction of 
the building, thus causing a reduction of rates 

5. Economies through removing certain charges added to the rates because of faults 
of management 

6. Economies through the installation of electric power in place of steam boilers. 
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He also found that the loss per $100 valuation in 65 cities was nine 
times as great on buildings of ordinary construction as on buildings of 
fire-resistive construction. 

Viles (400), in an unpublished dissertation, reported a study of the 
effect of fire hazards on insurance costs in 516 grade- and high-school 
buildings selected at random in Missouri. These buildings were classified 
according to type of construction, and the actual or published insurance 
rates compared with the base rates for each group. The latter is determined 
by the class of the town, type of buildings, and fire-fighting facilities. 
To this base rate are added certain penalties resulting from such causes 
as structural defects and type of occupancy, to make up the actual or 
published rates. His findings are contained in Table 8. 


TaBLE 8.—COMPARATIVE INSURANCE RATES FOR 516 SCHOOL BUILDINGS 
IN MissourI, AFTER VILEs (400) 





Number of Average Average 
Class of building buildings of baserate published 
each class per $100 rate per $100 





High school, fire-resistive...... 20 $.273 $.558 
Grade school, fire-resistive......... ete 224 374 
High school, brick or stone with wood interior 153 567 1.026 
Grade school, brick or stone with wood interior 289 569 845 
High school and grade, frame..... 25 1.148 1.351 





The summary of his study is quoted here: 


On these buildings about one-third of the average published rate is made up of 
penalties levied because of the fire hazards found in the building. These penalties may 
be divided roughly into four classes: Structural, occupancy, exposure, and after- 
charges. 

The structural penalties are levied because of the presence of fire hazards created 
by the construction of the building. The heating plant, ventilating system, shop units, 
and the home economics department are common sources of these penalties. 

The aftercharge penalties are often levied because of poor housekeeping and poor 
maintenance methods. Defective wiring, stoves with poor protection, the lack of pilot 
light, insufficient stovepipe protection, broken plaster, and rubbish in the building 
may draw heavy penalties. 

The large number of these penalties may be eliminated without much cost by re- 
moving the fire hazard for which they are levied. Some of the penalties can be avoided 
by proper attention to construction details when the building is erected. 


Linn (391) reported that in a single 34-year old building, an ap- 
praisal which cost $450 resulted in a net annual saving of $1,154 in in- 
surance. He also reported that in the city of Muskegon, Michigan, the 
Board of Education, by means of reappraisal of the school buildings and 
contents, reduced the amount of insurance necessary for adequate pro- 
tection so that an annual saving on premiums of $3,000 was effected. 

Beach (384), in a study of school plant insurance at Oyster Bay, Long 
Island, found that with proper appraisals, elimination of certain fire 
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hazards, and changing the policies all to five-year terms, the annual pre. 
miums were reduced by approximately 30 percent. 

On the basis of a study of 150 school buildings, Holmes (387) found 
an average error of slightly more than 20 percent in the insurance under- 
writing. 


Miscellaneous 


There are a few references which do not fit into the other classifications, 
which are grouped here. Little (392) reported a contract agreement be. 
tween three school trustees associations and three mutual fire insurance 
companies operating in three provinces in western Canada. Two conditions 
of the first agreement, made in 1930, were: 


1. That the school rates be reduced 20 percent 

2. “That any surplus of premium income available, after payment of fire losses 
necessary operating expenses, and an agreed percentage for company reserves, b+ 
set aside as property of the schools insured under the plan to be used to reduc: 
insurance p.emiums when policies are renewed.” 


The plan, which now includes about 5,000 schools, has resulted in a series 
of rate reductions until in 1935 when the rate on rural schools, former!) 
$1.50 per hundred of insurance, was reduced to $1.00 per hundred. Losses 
have also been substantially reduced since the agreement became effective. 
This agreement came as a compromise plan after it was found by the 


trustees that they did not have legal authority to organize a plan of self- 
insurance. 

A number of texts on school administration deal more or less ex. 
tensively with school plant insurance. Among these are Engelhardt and 
Engelhardt (386), Reeder (396), H. P. Smith (398), and Womrath (403 
These are not reviewed here because such materials of research character 
as are reported in these are already in accessible form. Also, there are a 
number of minor studies in which the findings merely reaffirm those 
reported here. For that reason they have not been included. 

At least two states, Idaho and Texas, voted in 1935 on bills setting up 
a state plan for school plant insurance. In Idaho, the bill passed the House 
by a vote of forty to eleven, but failed to get to the Senate, along with 
several hundred other bills. In Texas the bill was favorably voted out of 
the House Insurance Committee but failed to reach the floor of the House. 
largely, it is reported, because of its highly controversial nature. In 1933. 
a joint legislative committee in Ohio prepared a bill setting up a plan o! 
state insurance for school property. However, this bill, along with a num- 
ber of other measures designed to reduce school costs, was not enacted 
into law. In 1935, another joint Ohio legislative committee appointed 
a sub-committee to study this problem again. At the time this is written. 
this committee has not yet reported. 
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Conclusions 


An analysis of the materials in this field point to the following con- 
clusions: 


1. Within the last five years, interest in the problem of school plant insurance has 
greatly increased due, no doubt, to the efforts of school officials to decrease school 
costs with least detriment to the educational program. 

2. Practically all studies on the comparison of school insurance premiums and losses 
to school property have shown losses relatively low as compared with premiums paid. 
In Ohio, where studies of this comparison by individual districts for a four-year 
period have been made, it was shown that losses in relation to premiums were 2.8 
percent in 1930, 10.2 percent in 1931, 3.9 percent in 1932, and 9.8 percent in 1933. 

3. Chiefly because of the findings pointed out under two, the trend in the schools 
throughout the country seems definitely in these directions: 

. Co-insurance, in which the loss hazards are shared by the owners 

. General reductions in the amount of commercial insurance carried, particularly 

on fire-resistive buildings 

». Appraisal of property to determine the actual insurance necessary for adequate 

protection 

. Plans of self-insurance, either by states or individual city school districts 

. Elimination of all insurance protection. 





CHAPTER VI 
Operation and Care of the School Plant 


Tue DECEMBER, 1932 IssuE of the Review of Educational Research, 
which was devoted to the subject of school buildings, included only brie‘ 
mention of the operation and care of the school plant. This chapter wil! 
therefore include some studies made prior to the date of that issue. Unde: 
the subject of operation will also be included studies of the personne! 
engaged in operating the school plant. 

Reeves (429), who has made one of the most extensive studies of janitor 
service, emphasized the importance of the school janitor and his servi: 
in the following connections: 

1. School health and sanitation 

2. The influence of physical conditions upon the comfort and learning attitude 


the child 
3. The influence upon pupils of order and cleanliness of buildings in the maint: 


nance of discipline, the formation of character, and the acquirement of habit: 
of cleanliness 


. The wider use of the school building and equipment by the school and th 
community 


. The care of the valuable public property in the form of grounds, buildings, and 
equipment. 


Status of the School Janitor 


Garber (416) made a questionnaire study of the school janitors i: 
1,109 cities. He found that only 7 percent of the cities used the civil 
service method in the selection «nd appointment of school janitors, and 
only 73 of the cities required applicants to pass a physical examination 
About 75 percent of the cities, according to this study, employ thei: 
school janitors for the entire year rather than for the school term. Butsch 
(406), in a study of school janitors in Wisconsin, found that the averag 
janitor was employed for twelve months at a salary of $1,400. Eells (409 
made a study of personal data, income, and expenditures of the 75 members 
of the janitorial and mechanical staff of the Fresno, California, schoo! 
system. Among his findings were the following: average age, 50; residence 
in city, 12 years; average tenure to date in the city school system, 6 years: 
hours worked, 55 per week, annual income, $1,568 of which 95 percent 
was received from the board of education. 

Parker (427) investigated the social and economic status of 303 schoo! 
janitors in four states. A comprehensive study of the status of the janitorial 
engineer was made by a committee of the National Association of Publi 
School Business Officials (404). This committee stressed the importanc: 
of the careful selection of men as a necessary prerequisite of training 
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According to the most recent data collected by the National Education 
Association (426), the median salaries paid school janitors are shown in 
Table 9, and are compared with the median salaries paid teachers. 


TaBLeE 9.—MepIAN SaLaries Pain ScHoot JANITORS AND TEACHERS, 
1934-35, AFTER THE NATIONAL EDUCATION ASSOCIATION (426) 





Median salary 





Population group Head School Elementary High-school 
janitor janitor teachers teachers 





Over 100,000 — $1,211 $1,922 $2,436 

1,867 1,233 1,412 1,834 
10,000 to 30,000 herp ei 1,182 1,231 1,603 
5,000 to 10,000. Sane. 949 1,050 1,379 
2,500 to 5,000........ 922 961 1,260 





Ganders and Reeves (414) studied the present status as regards age, 
race, sex, physical health, place of birth, marital status, intelligence, edu- 
cational qualifications, and experience. The same writers (415) also 
analyzed the attitude of janitors toward their work and their ability to 
get along with others. Another study of the status of the school janitor 
was made by Vander Meer (436). This investigation was confined to the 
Rocky Mountain region. Reeves and Ganders (430) stated that merit, 
rather than seniority, should be the basis both for promotion and salary 
increases, but show, however, that the correlation between salaries and 
years of experience for all members of the janitorial-engineering service in 
three cities ranged from .421 to .620. 


Training of Janitors 
Garber (416) concluded as a result of his study made in 1922 that, 


From the loose, careless manner in which a great deal of the janitor service is 
rendered, it is evident that a large percentage of the janitors are not only ignorant of 
the principles underlying their work, but of the best methods of performing some of 
their most elementary duties, such as cleaning, oiling, and care of floors; how to make 
and use sweeping compounds; proper methods of dusting, washing windows, and 
cleaning toilets. Instruction that would bring about improvement even in such matters 
would be of great value in raising health and housekeeping standards, and could be 
given in any school system. 


Garber found, however, that at that time less than 5 percent of the cities 
attempted to give instruction of any kind to their school janitors. Since 
that time other cities have started training schools for janitors and doubt- 
less much progress has been made since 1922. Methods of training were 
described by Hammersley (419), Hallett (418), Womrath (438), Parker 
(428), and others. 





Reeves and Ganders (430) state the principal objectives of courses in 
janitorial-engineering service as follows: 


1. Knowledge of the principles of heating, ventilating, sanitation, and the care of 
school buildings 

2. Knowledge of the correct use of the mechanical equipment of school buildings 

3. Knowledge of the best tools, materials, agents, and methods to use in various 
phases of janitorial-engineering work 

. Skill in using the proper tools, materials, agents, and methods of procedure for 
the different janitorial-engineering jobs, under varying conditions 

. A scientific attitude in the study of the various phases of janitorial-engineering 
service, in order to effect the greatest efficiency of results and economy in tim 
and energy 


. Attitudes which will lead to serious, wholehearted, and unselfish attention 
the duties of janitorial-engineering service 

. Attitudes which make for harmonious cooperation with pupils and with the 
administrative, educational, and janitorial-engineering forces 

. Ideals of what constitutes good janitorial-engineering service and of the impor 
tance of the service to both the educational work of the school and the protection 
of school property 


. Appreciation of beauty, harmony, and cleanliness in and about the school build 
ing and grounds. 


Hoeper (420) attempted to ascertain the need for and trace the develop. 
ment of pre-training of janitors in Missouri schools. He also made recom- 
mendations regarding the training of janitors prior to employment. 
Jenkins (421) devised a self-rating card to aid janitor-engineers to im- 
prove themselves in the performance of their duties while in service. 
McKee (424) prepared a similar self-rating scale. 

As a basis for evaluating the efficiency of the work of the janitor- 
engineer, Engelhardt, Reeves, and Womrath (410) prepared a score card 
which lists practically all the usual activities and gives a numerical value 
for each. This card has been supplemented by a compilation of standards 
upon which the activities are rated (411). 


Methods and Equipment 


Studies of methods of performing the various activities of operating 
the school plant which may be properly classified as research are rela- 
tively few. Numerous school systems, including Hackensack, New Jerse) 
(417), Minneapolis, Minnesota, (425), and Evansville, Indiana (431), 
have adopted regulations designed to cover most of the duties of schoo! 
janitors and engineers; but these have been largely based upon established 
procedures and by a trial and error process. Carter (407) analyzed 150 
sets of rules to determine types of custodial service required by school. 
boards. Garber (416) found that there was very little agreement as to 
definite standards of janitor service in cities. 

The United States Bureau of Standards (435) prepared an excellent 
bulletin which deals with the proper methods of caring for all types o! 
floors. Reeves (429) made probably the most complete study of the 
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janitor’s equipment and methods of work, particularly in the various 
types of cleaning. The following are some of the conclusions resulting 
from his study: 


. Vacuum cleaning is superior to brush cleaning in quality of results, speed and 
economy. 


. Oiled floors from the standpoint of ease and speed of cleaning are superior to 
unoiled floors. 


. The soft cord duster with handle is more efficient than other types tested. 
. In cleaning glass, a little ammonia or kerosene in water applied with a cheese- 
cloth and dried with a chamois is better than other methods. 


Garber’s investigation (416) found that of 1,097 cities, 891 use brush 
or broom with sweeping compound for cleaning floors; 276 use the oiled 
brush; 222 use vacuum cleaners; and 366 use two or more of the methods 
mentioned. 

Reeves and Ganders (430) conducted numerous investigations and 
experiments concerning various methods of performing the varied activi- 
ties of the school janitor-engineer. They gave a large amount of detailed 
information on such activities as the cleaning of floors, dusting, care of 
toilet rooms, cleaning of glass, blackboard and eraser cleaning, operation 
of heating and ventilating systems, care of school grounds, and care of 
electrical equipment. 


: Operating Costs and Economies 


Administrators have found one of their greatest difficulties in the in- 
comparability of the financial reports which come before them from 


other cities. This is due to the fact that the reports are not constructed on 


the same basis, and classification of items differs. It is thus very difficult 
to secure meaningful figures on operating costs. Womrath (437) illus- 
trated this by data obtained from reports to the United States Office of 
Education, which show the total cost per pupil of operation to range from 
$4.60 to $15.69 among a group of cities. Fowlkes, Anderson, and Jones 
(412) attempted to secure data on the costs of operating supplies in 30 
cities located in 18 states. They found considerable difficulty in comparing 
the data, but concluded that the per capita cost for operating supplies 
should not be lower than 30 cents nor higher than 60 cents. 

Tilt (434) studied the operation and maintenance of school buildings 
by the contract method in comparison with the regularly employed staff. 
His conclusions favored employing a regular staff. Linn (422) prepared 
a checklist designed to determine possible economies in the operation of 
the school plant. He (423) also suggested six general methods for re- 
ducing electric power costs in schools. Schwartzentraub (432) made a 
study of the cleaning service in the Hamtramck, Michigan, public schools 


| and showed the influence of furniture and equipment upon cleaning costs. 


Frostic (413) has described equipment that can be used by building em- 
ployees to avoid expensive plumbing repairs. Bosshart (405) also pre- 
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pared an outline of suggested economies in operating and maintaining 
school buildings, grounds, and equipment. Swoboda (433) studied th: 
experience of a school district in Pennsylvania in providing its own elec. 
trical power. He presented cost data over a four-year period so that 
comparison with cost of purchased power could be made. He concluded 
that it was more economical to generate power. Demary (408) made , 
series of tests of both hand-fired and stoker-fired furnaces with the con. 
clusion that in every case the efficiency of the plants producing power was 
considerably higher than those where heat only was produced. In onl; 
one case did hand-fired plants show an efficiency over 55 percent, with 


an average of 35 percent. Stoker-equipped plants showed an average 
efficiency of 72 percent. 


Conclusions 


That the problems of school plant operation have been seriously neg. 
lected is impressed upon anyone who makes a study of them. The per. 
sonnel responsible for operating school plants have been notoriously 
inefficient and poorly trained. Little help has been given to them through 
the medium of research. This seems inconsistent when it is considered that 
school janitors and engineers are responsible for buildings and equipment 
costing large amounts of money and that the health and comfort of school 
children is largely their responsibility. If the studies cited in this chapter 
seem scattered and in some cases superficial, it should be borne in mind 


that from the standpoint of research this is largely an unexplored field 
and each investigator has not had the advantage of numerous other studies 
of allied problems to assist him. 
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CHAPTER VII 


Types of Construction and Materials as Related 
to the Original Cost, Maintenance, and 
Operation of School Buildings 


Ix THIS COUNTRY and abroad considerable effort is being exerted to 
maintain the educational efficiency of the schools under reduced budgetary 
allowances. Schoolhouse planning and construction have received a study 
and attention in the last decade which assisted materially in maintaining 
and improving that educational efficiency. 

The presentday conception of school planning is the provision of the 
correct space and facilities for all courses of study and activities to be 
offered, with the proper relationship between these and with sufficient 
flexibility in the building arrangement to permit economical building 
alterations to be made from time to time as the educational program makes 
such building changes necessary or desirable. A well-conceived plan is 
one of the most important factors in true economy in school building 
costs. 

The materials used throughout the construction furnish the basis for 
additional economy, important not only at the time of the construction 
of the project but throughout the years of utilization of the building, 
during which wise selection is rewarded by reduced costs for operation 
and maintenance of the school plant. Herein architects and school building 
officials are constantly challenged to distinguish between economy and 
cheapness. Too frequently has occurred the error of striving for a low 
first cost with the result that the taxpayers are burdened with a building 
the maintenance and operation of which is disproportionately costly. 

Materials used in the construction of a school building are determined 
principally by the type of architecture and the classification of construc- 
tion. The Building Code Committee of the United States Department of 
Commerce named six general types of construction according to the 


character of the materials employed and the method of assembly. These 
are: 


Type 1—Fully protected construction is that in which walls are of masonry or of 
reinforced concrete and the structural members are of incombustible materials having 
an ultimate fire resistance sufficient to withstand the hazard involved in the occupancy, 
but not less than 4 hours for bearing walls, fire walls, party walls, piers, columns, 
trusses, and for girders which support walls; 24% hours for walls and girders and for 
roofs; and in which the degree of fire resistance for other construction features and 
the materials acceptable for the purpose are as given in the code. 

Type 2—Protected construction is that in which walls are of masonry or reinforced 
concrete and the structural members have an ultimate fire resistance of not less than 
4 hours for fire walls and party walls; 3 hours for bearing walls, piers, trusses other 
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than roof trusses, and columns and girders supporting walls; 2 hours for walls, columns. 
and girders not otherwise specified; 1% hours for floors, including beams and girders, 
roof trusses except as provided for in section 11-2-3, and for roofs except as pro- 
vided for in section 11-8-1; and in which the degree of fire resistance required for 
other construction features and the materials acceptable for the purpose are as given 
in the code. 

Type 3—Heavy timber construction is that in which walls are of masonry or rein- 
forced concrete and the interior framing is of timbers, or in part of protected stee| 
or reinforced concrete having an ultimate fire resistance of at least 1 hour, except 
for roof trusses as specified in section 11-2-4, the plank floors and roof being arranged 
in heavy solid masses and smooth flat surfaces, avoiding thin sections, sharp prote: 
tions, and concealed or inaccessible spaces; and in which the degree of fire resistance 
required for other construction features and the materials acceptable for the purpose 
are as given in the code. 

Type 4—Masonry wall and joist construction is that not included in Type 3 in 
which the exterior walls are of masonry or reinforced concrete and the interior fram. 
ing is partly or wholly of wood or unprotected iron or steel. 

Type 5—Wood frame construction is that in which structural parts and materials 
are of wood or are dependent upon a wood frame for support, including constructior 
having an incombustible exterior veneer. 

Type 6—Unprotected metal construction is that in which the imposed loads ar: 
carried by an unprotected metal frame and in which the exterior walls and roof ar: 
of sheet metal or other incombustible material. 


The term “fireproof” has been widely used but inadequately defined 
with the result that structures varying considerably in fire resistance have 
been included within the term at various times and places. The Committee 
believes the terms “fully protected” and “protected” more nearly describe 
the fire resistance of each type. 


With the introduction of numerous new materials, a much wider choice 
than heretofore is now available. It requires painstaking study and analy- 
sis, however, to make the proper selections. A school system which is 
sufficiently large can, to a certain extent, function as its own laboratory 
by trial use. Testing laboratories and requirements as set up by the Bureau 
of Standards and the American Society for Testing Materials would serve 
as a guide in venturing forth upon some of the new materials. 

The proper material for the important structural parts of a building, 
such as the foundations, the walls, and the skeleton frame, should be 
selected by the architect or engineer responsible for the design. Opinions 
will differ as to the respective merits and costs of wall bearing, reinforced 
concrete skeleton frame, and structural steel skeleton frame types of con- 
struction. There is merit in each of these, and the final decision should 
be made in the light of bearing values of the soil, shape and size of the 
structure, and cost conditions in the particular vicinity in which the build- 
ing is to be erected. 

There are numerous types of floor and roof construction, many of the 
newer following the idea of a lesser dead weight, at a subsequently lower 
cost. In adopting these lighter types, one should consider the likelihood 
of recurring higher annuai cost for fire insurance. 

It is reasonable to suppose that floor systems of reinforced concrete 
would best lend themselves for use in fire-resistive buildings intended for 
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long-term occupancy. Maintenance of such floor construction, when pro- 
perly laid, is a minimum. Initial cost, however, is higher than for some of 
the lighter types of construction. 

Frequently the finished flooring for classrooms, as selected by the archi- 
tect, follows the express wishes of the school authorities. A questionnaire 
sent to many school systems a few years ago revealed that opinion lay 
between hard maple and linoleum floors as the first choice. Both possess 
resiliency and are not too noisy. There appears to be little difference in 
the cost of caring for these floors year in and year out. If the linoleum is 
made to conform to the United States Navy specification and is cared for 
by waxing about three times a year, there seems to be no reason why it 
would not stand up equally with maple flooring under the same usage. 
Flooring for other occupancies is selected to withstand the particular usage 
intended and to permit of easy cleaning. For example, in corridors, the 
flooring materials possess characteristics of noiselessness. Gymnasium 
floors afford resiliency, non-slipperiness, and yet are suitable for dancing. 
Kitchens, shower rooms, toilet rooms, slop sink rooms, and the like have 
floors of such materials as will permit scalding and flushing with water. 

Interior sidewalls in the majority of school buildings are finished with 
plaster extending from the ceiling to the base. Plaster is finished in either 
white putty coat or sand finish preparatory for paint to be applied to it 
from time to time during the lifetime of the building. The wainscot in 
stairhalls, corridors, toilet rooms, and other special occupancies frequently 
is built up of masonry units of brick, tile, or terra cotta. Marking upon 
these is difficuit, they can be readily cleaned, and there is little cost for 
upkeep, although the original cost is somewhat higher than that of plas- 
tered walls. 

It has become generally known that school buildings of fireproof con- 
struction almost always have much of their occupancy unsatisfactory from 
the point of view of acoustics. There should be incorporated in the specifi- 
cation for construction a schedule of the acoustical materials to be used, 
principally in the ceilings of the various occupancies, the type and amount 
for each depending upon the particular occupancy. While such treatment 
is somewhat more costly than ordinary plastering, if properly done at the 
time of construction, it will obviate the need for going back into these 
rooms after the school has been put into use and attempting to correct 
each room by the application of a material over what was originally 
intended to be the finished surface. 

The type of windows to a considerable extent is dictated by the archi- 
tectural design. These may be of either the double hung or the projecting 
type, in wood or in metal. Climatic conditions enter largely into the correct 
selection. Where play space is somewhat restricted and the danger of glass 
breakage consequently increased, such glass replacement would be held 
down in cost by a design which cuts up the sash into six or more lights. 

The interior trim throughout the building is preferably of a hard wood, 
finished in such a manner as to reveal the beauty of the grain and to permit 
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of easy and rapid dusting. The experienced schoolhouse architect designs 
the interior free from ledges and projecting surfaces, simplifying the 
moldings, panels, etc., and achieving beauty by simplicity of line. This 
makes it possible for the cleaning force to do a thorough job of removing 
the dust after sweeping each day, without too much effort, thus affording 
a higher degree of sanitation. 

The toilet rooms of a school building offer the greatest challenge in the 
selection of satisfactory materials. By arranging the terrazzo or tile floors 
in boys’ toilet rooms to pitch to a battery of china stall urinals, it would 
be possible to flush these with a hose during the noon recess and again 
after school from hot and cold water connections provided in each toilet 
room. With daily attention to this and with the usual system of mechanical 
exhaust from toilet rooms, there is evidence that these rooms can be kept 
as clean and odorless as they were when newly constructed. 

Toilet partitions of marble or similar material are ideal. Although th 
first cost is high, they require little maintenance and do not lend them- 
selves to pernicious marking. Thick wire glass partitions with hammered 
surface, engaged in a metal frame, while not free from maintenance like 
marble, nevertheless have the advantage of being unsuited for marking 
and permit the diffusion of light throughout each toilet compartment. 

In elementary schools the placement of wash basins in a recess in the 
corridor just outside the toilet rooms materially lessens the amount of 
cleaning to be done and reduces the number of stoppages in sewerage lines. 

Stairs obviously show usage more quickly than almost any other part 
of the building. Because of this there are special precautions to be take: 
in selecting the materials meking up the finished treads. The manner in 
which the stairs are placed in the building, whether or not they are en- 
closed in a stair tower or hall would affect the final decision since, if 
these are enclosed somewhat from the rest of the building, the noise 
emanating from them will not be so objectionable. In such cases, metal, 
hardened concrete, stone, slate or tile treads can be used. If a quieter tread 
is desired, these may have fillers of mastic, asphalt, rubber tile, or linoleum 
back of a safety nosing. 

An opportunity to effect substantial economies exists in the mechanical 
services. Too frequently are found leaky steam connections, dripping 
faucets, and poor traps, all of which permit of a loss each hour the) 
remain in disrepair. The total annual loss easily becomes one of conside1 
able magnitude. 

Surely there is no economy in adopting a policy of designing the sizes 
of mechanical services only to the limit of present working capacity, sin: 
changes in the curriculum invariably make additional mechanical services 
necessary as time passes, and ordinary usage soon takes its toll in efficienc; 
Pipes and fittings through which hot water flows should be made of brass 
or copper.to avoid the probability of replacement in the next decad 
Drain lines from sinks in laboratory or shop, where any reasonable oppor- 
tunity exists for acids to be dumped in them, should be made of spe: 
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acid-resistive materials. Even though these cost considerably more than 
ordinary drainage pipe and fittings, the increased expenditure would 
prove an economy. High-grade faucets and valves prevent frequent repairs. 
The alternative is wasted steam and water. 

The Board of Fire Underwriters, through its nationwide inspection, con- 
trols to a considerable extent the kind of materials used and the installa- 
tion of electric wiring. The amount of light to be provided is not their 
concern, however. As in cases of other mechanical services, it will again 
be found economical to provide a switchboard and main and branch 
feeders of a capacity beyond the requirements of the first design so as to 
have available spare circuits for the subsequent installation of additional 
instructional equipment which would make possible alterations to the 
school building as the years go by, in order to meet the changes in the 
courses of study that are constantly taking place. 

A sizeable proportion of the operation costs in most schools is repre- 
sented in fuel for heating. The architect should, therefore, design the 
exterior walls and roof with an exact knowledge as to the extreme tem- 
peratures to be met in the locality. Rapid heat transfer through walls and 
roof constitute a considerable waste. These should be designed against 
such conditions and thus make the building more comfortable also in 
warm weather. 

There are two or three important factors in the selection of the mate- 
rials for the exterior of the building, the nature of which must necessarily 
be determined by the architect so as to be properly related to the design. 
Where masonry units are used, mortar becomes of great importance. No 
attempt should be made to economize here; otherwise there will be 
shrinkage, causing wall leakage and subsequent disintegration not only 
of the mortar but of the masonry units themselves. The flashing of walls 
to prevent passage of water through them in a vertical direction is receiv- 
ing much attention where high-grade construction is wanted. Such flashing, 
properly applied, largely prevents disintegration of mortar joints, efflores- 
cence, and damp walls and floors. 

Careful consideration should be given the selection of the roofing mate- 
rials. These depend upon the character of roof and type of architecture. 
They should be of good materials of such construction as to permit 
readily finding leaks from the outside or inside, and with all metal work 
in connection therewith made of copper or zinc, if it is desired to keep 
maintenance costs at a minimum. 

In conclusion, experiences of those continuously engaged in the opera- 
tion and maintenance of large school properties indicate the wisdom of 
making higher initial investments in many materials and articles of equip- 
ment which are required to stand up under the heavy wear and tear to 
which the average public school building is subjected. 











CHAPTER VIII 


Plant Development for Higher Education, 
Including Junior Colleges 


Researcu in the field of college and university building planning has 
been less extensive than in the case of the public elementary- and 
secondary-school plant. There have been relatively few generalized attacks 
on the major problems involved. Study has been confined for the most 
part to the individual building projects of specific institutions. Neverthe. 
less, a surprisingly voluminous literature has developed. Workers in this 
field are indebted to the painstakingly collected bibliographical com. 
pendium of H. L. Smith and Noffsinger (623) which cites, classifies, and 
briefly annotates over two thousand references on college and university 
buildings, grounds, and equipment. A perusal of this bibliography, how. 
ever, discloses the fact that over 80 percent of these entries go no farther 
than to reproduce floor plans and photographs and describe them mor 
or less briefly. There are only a very limited number of studies which 
could properly be characterized as research. 

The most important publications in the field of college plant planning 
are two volumes sponsored by the Association of American Colleges 
through its Commission on College Architecture and College Instruction 
in Fine Arts. The first, College Architecture in America by Klauder and 
Wise (553), was published as a joint undertaking of this commission and 
the Carnegie Corporation. It contains a historical treatment of ear!) 
college buildings, an extensive survey of general campus development 
plans, and detailed discussions of administration and academic buildings. 
libraries, chapels, auditoriums, dormitories, dining-halls, museums, and 
buildings for science, engineering, art, athletics, student welfare, and 
plant operation and maintenance. It emphasizes principles and standards 
of planning and is copiously illustrated with photographs and floor plans 

The second volume is Architectural Planning of the American Colleg: 
by Larson and Palmer (560). It grew out of the work of the architectural 
advisory bureau at the headquarters of the association, and devotes majo! 
attention to the liberal arts college. The association had built up a large 
collection of data on recently constructed college buildings and the authors 
had served in an advisory capacity to a number of institutions confronting 
building problems. The report follows much the same pattern as the 
first volume, with extended discussions of character in college architecture 
and an excellent analysis of relationships between architect and college. 
Various types of specialized college buildings are presented with a wide 
variety of illustrative material. 
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Representative of general surveys of university plants is the volume 
by Reeves and others (603) in the University of Chicago Survey. Ap- 
praisals were made of site, service facilities, recitation and lecture rooms, 
laboratories, and offices. Both buildings and classrooms were rated by 
brief score cards. Natural lighting was reported more inadequate than 
artificial lighting, and on a general room rating, 89 percent of the class- 
rooms were reported either satisfactory or potentially satisfactory. The 
average amount of office floor space for professors was 207 square feet; 
for associate professors, 182 square feet. An extended analysis was made 
of the utilization of classroom space. On the average, 95 classrooms in 
15 buildings were utilized 59.3 percent of the total possible periods during 
an eight-hour day. On the basis of a 44-period week, the percent of 
utilization dropped to 17.6. Recommendations include the provision by 
partitioning of a larger proportion of small classrooms and the abandon- 
ment or conversion of some classroom space. 

Other examples of general plant surveys are those by Reeves and others 
(601) and the Maine higher education survey (466). The first tabulated 
and discussed a wide range of factual material on the physical condition 
of 345 buildings on 35 campuses of institutions under the jurisdiction of 
the Board of Education of the Methodist Episcopal Church. There is a 
comprehensive analysis of building utilization, and recommendations are 
made in terms of generally accepted standards. An estimate of $20,000,000 
is made as the amount of new construction necessary to furnish adequate 
housing for these 35 colleges. The Maine Survey (466) is somewhat unique 
in that it utilized as the basis for plant analysis the score card technic. 
The four institutions surveyed scored 377, 567, 618, and 644 out of a 
possible score of 1,000. Recommendations for plant improvement and 
extension were made in terms of the objective data provided by the 
scoring. 

Evenden (499, 501), in collaboration with Strayer and Engelhardt, 
has applied the scoring technic originally developed for public school 
buildings to college buildings and to the physical plant of normal schools 
and teachers colleges. The scores are to be recorded on the basis of 
standards outlined in bulletins. The weighted scores for individual items 
are in fives or multiples of five. The 1,000 points on the college card 
are distributed: site, 140; buildings, 160; service systems, 185; instruc- 
tion rooms, 280; general units, 235. For teacher-training institutions, the 
distribution is: site, 110; buildings, 155; service systems, 175; instruction 
rooms, 220; practice schoolrooms, 180; general units, 160. 

College library planning is most adequately treated by Gerould (508), 
librarian of Princeton University, whose material is based on personal 
visitation to fifty representative colleges. The experience of these institu- 
tions is critically evaluated and general principles and standards set up 
and discussed for all major phases of library planning. He recommended 
centralized housing of all collections. Ample provisions must be made 
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both immediately and in flexible plans for enlargement for four major 
services: undergraduate study, study by advanced students or faculty, the 
administrative work of the library staff, and the shelving and storage of 
books. He recommended also minimum reading-room accommodation for 
30 percent of the student body and stack room for at least twice the number 
of books in the library when the building is opened. The discussion is 
characterized throughout by a wealth of specific and detailed suggestions 
on all important issues. 

Turner (642) provided an interesting series of plan types of colleg 
and university libraries, including several from Canadian and English 
institutions. 

McHale and Speek (571) reported a series of papers presented at a 
conference on housing college students, covering dormitory design and 
planning, equipment, food service, and financing. They also contain brief 
descriptions of housing plans at a number of institutions and special re- 
ports on the newer housing plans commonly called cooperative houses, 
designed to reduce students’ expenses. 

Hayes (529) discussed suggested standards and recommended pro- 
cedures for all phases of planning of student residence halls. A critical 
summary of existing standards was provided and specific advice given 
on the general planning process, site, size, floor plans, staff accommoda- 
tions, social life, food preparation and service, safety and welfare provi- 
sion, floors, walls, heating, ventilation, and lighting. 

Bryan and handy (472) outlined requirements and specifications for 
the furnishings and equipment of residence halls. 

Facilities for practice or laboratory schools in connection with the 
teacher-training programs of colleges were treated by Mead (574, 575, 
576, 577) and Wrigley (657). Mead presented data on the cost of present 
schools and deficiencies in their design and layout. Wrigley’s study was 
confined to the training school plants of the state teachers colleges in 
Pennsylvania. He found no institution with adequate facilities and made 
numerous suggestions for improvement. 

Hamon (523) made the most extensive analysis of utilization of college 
instruction rooms. He gathered and classified data on 1,393 classrooms in 
22 colleges by type of institution, type of room, period of day, and weekly 
load. He found heavier use of recitation and lecture rooms in the periods 
before lunch, and a correspondingly heavier load on laboratories in the 
periods after lunch. He showed somewhat higher utilization measures for 
teachers colleges than for other types of institutions. 

Knox (556) ‘outlined a comparative cost analysis of four similar uni- 
versity classroom buildings constructed in the same geographical area 
from 1928 to 1934 and varying in cost from sixty-eight to thirty-one cents 
per cubic foot. The analysis was broken down by foundations and frame- 
work, exterior facias, roof coverings and interior partitions, interior 
finishes and surfacing, mechanical and electrical equipment, and general 
equipment. He tabulated in detail the structural features and schedules 
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of finishes and showed plan and elevation sketches. This illustrates a 
usable technic of cost comparison. 

Joyal (546) developed the following minimum standards for the es- 
tablishment of a junior college: area with radius of twenty miles, minimum 
high school with average daily attendance of 1,250, minimum junior 
college with average daily attendance of 200, eight full-time teachers, 
120 periods of work per week, and $16,000 per year for current expense. 

Junior college housing has been studied intensively in doctoral disserta- 
tions by Chamberlain (477) and Hardesty (526). Data for the first were 
gathered by personal visitation to thirty junior colleges located in Illinois, 
lowa, Kansas, Michigan, Minnesota, and Missouri, with a range of 
enrolment from 21 to 759 and a median of 108. Two were housed 
separately, fifteen were classified as joint housing with partial segrega- 
tion by floor or wing with certain rooms reserved for college work, and 
thirteen were housed jointly with other units without special effort at 
segregation of college classes. A detailed classification of the building 
facilities available and in use is made by type of room. As factors in the 
prediction of enrolment, a public junior college will on the average have 
a freshman enrolment approximately 50 percent of the twelfth-grade 
enrolment for the previous year in the same system. The total enrolment 
will approximate 12.8 percent of the total high-school enrolment. The 
sophomore enrolment will approximate 50 percent of the freshman en- 
rolment. There is a significant negative relationship between the size of 
the fee charged and the enrolment. The number of room-periods per week 
will approximate 110 percent of the enrolment and will be distributed 
62 percent for academic and 38 percent for non-academic work. With 
respect to administrative organization, it is recommended that the junior 
college and high school be under the control of a single individual 
responsible to the school superintendent, that periods be uniform for 
both, and that the 6-4-4 organization be set up as the ultimate objective. 
Dual housing and joint use of facilities by high school and junior college 
is the trend. The facilities required for “a reasonable program of studies 
at an effective junior college, in the light of present practice” would include 
a laboratory or laboratories equipped for offering instruction in general 
inorganic chemistry, qualitative analysis, quantitative analysis, and or- 
ganic chemistry; a drawing room with facilities adequate for work in 
beginning engineering drawing, descriptive geometry, and advanced draft- 
ing; a woodworking and pattern shop; a foundry; a machine shop; a 
forge room; a physics laboratory equipped for offering work in me- 
chanics, sound, heat, light, magnetism, and electricity; a biology labora- 
tory equipped for giving instruction in general zoology and general 
botany; an accounting room; an electrical laboratory; a gymnasium and 
the field facilities necessary to offering the physical education work 
generally required of college freshmen and sophomores; lecture rooms 
for chemistry, physics, biology, and electricity; and academic rooms, 
administrative offices, library and study room, an assembly or auditorium, 
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and facilities for college athletics, including a gymnasium, an athleti: 
field, and, under standard conditions, a swimming pool, club rooms, and 
a publications room. 

Complete and detailed standards are set up for all regular and special 
facilities. The study indicates that reasonably adequate housing is un- 
likely in any situation with a junior college enrolment of less than one 
hundred. 

Hardesty (526) made a similar investigation of thirty-two California 
junior colleges, with a median enrolment of 400, which is four times 
larger than the median in Chamberlain’s group. The differences in findings 
and recommendations are due largely to this difference in size. Fow 
major functions of the junior college are discussed, i. e., guidance, terminal, 
preparatory, and adult education. Present housing conditions handicap 
adequate curriculum offerings, mainly in the field of work of a terminal 
vocational nature. A range in class size is reported from 1 to 324, with 
a median of 26. Median class size distributed by subjectmatter ranges 
from 16 in music to 37 in social studies. The following numbers are sug- 
gested for desirable, maximum, and minimum class size in the junio: 
college: 

Physical education, 50, 65, 15 

Social studies, 45, 60, 15 

Commerce, 40, 55, 15 

English and science, 35, 50, 15 


Foreign language, mathematics, art, and music, 30, 45, 15 
Engineering, 25, 40, 15 


A formula is presented as follows for determining the pupil-station 
capacity of a classroom: 


. RW — AW RL — ISD 
ch i 

PSC = pupil-station capacity, RW = room width, AW = aisle width, 
RL = room length, ISD = instructional-space depth, PSD = pupil-sta- 
tion depth. 

To determine the length of a classroom, to accommodate a given num- 
ber of pupil stations: 

_ PSC X PSW X PSD , 


RL = RW — AW + ISD 


Special attention is given to the requirements for library, auditorium. 
cafeteria, lockers, office needs, size of site, and location. Separate housing 
is preferred by 90 percent of the administrative officers in this study. 
Where dual housing is necessary, the consensus of opinion favors com- 
plete or partial segregation of the junior college classes in a particular 
wing or floor or building with certain rooms reserved specifically for 
junior college work; separate study facilities with either a combined or 
a separate library; combined administrative officers; dual extracurriculum 
activities and student-activity program; and same length periods for 
junior college and high school. 
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CHAPTER IX 


Recent Trends in School-Plant Planning’ 


Tue REPORT of the Commission on the Social Studies of the American 
Historical Association (660) declared that if the school is to justify its 
maintenance and assume its responsibilities, it must recognize the new 
world order and proceed to equip the rising generation to cooperate 
effectively in the increasingly interdependent society and to live rationally 
and well within its limitations and possibilities. Whatever may be the 
exact character of life in the society now emerging, it will certainly be 
different in important respects from that of the past. Kilpatrick (684) 
stated that our schools are changing, and that everyone in middle life 
can see how different the schools are now from those of his youth. Melvin 
(689) pointed out that the new school actually looks different from the 
old one. It is a walking-about school rather than a sitting-down one. The 
children may be doing anything that is good for them to do. It is not an 
institution run by rule and regulation, but a community of self-determining 
children, busying themselves about dozens of things. The new school is 
not a room with rows of seats where children stay still by the hour, but 
on the contrary it is a social organism in which the individual has great 
freedom to develop in and about buildings, around town, and often out- 
doors in the country. Moehlman (692) predicted that so long as social 
change continues, public education needs will also change, for they are 
at all times only a reflection of the community life about us. A changed 
public school has brought about changes in the school plant. An examina- 
tion of the educational research covering the past few years seems to 
indicate the following significant trends in school-plant planning. 


National Planning 


The final report of the National Planning Board (696:30) gave these 
reasons for planning: (a) the necessity and value of coordinating our 
national and local policies instead of allowing them to drift apart, or pull 
against each other with disastrous effect; (b) the value of looking forward 
in national life, of organized preventive policies as well as remedial, or 
preventing the fire rather than putting it out; and (c) the value of basing 
plans upon the most competent collection and analysis of the facts. While 
the report does not mention schools specifically, it emphasizes the neces- 
sity for a wise and orderly procedure in regard to all governmental 
activities. Wise planning is based on control of certain strategic points in 


‘ ' This chapter was prepared under the supervision of Dr. N. L. Engelhardt, Teachers College, Columbia 
University, New York, N. Y. 
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a working system—those points necessary to insure order, justice, and 
promote the general welfare. It assumes that the gains of civilization are 
essentially mass gains and should be enjoyed by the whole people who 
created them, rather than by special classes or persons. Beard (663 
wrote that no government or society as a whole can escape the impact of 
this planning process. Laidler (686) pointed out that this nation on en. 
tering the World War really developed a national plan. Overnight the 
government created a skeletonized collectivist society. The railroad, the 
telephones, and the telegraph systems were brought under federal control. 
The policy of laissez faire was held in abeyance, and leaders from Wash. 
ington did much to fit the plans of each one of the basic industries into a 
larger national scheme. Viles (708) urged the adoption of a national 
schoolhousing program. He cited four reasons for such a move: 


1. Federal funds are needed to build rural schoolhouses in certain areas. 

2. The funds should be given on the basis of an outright grant, the same as for roads, 

3. Federal funds should be provided only after a survey has been made and the 
need established. 


4. The aim of the program should be to set up desirable school units. 


In December, 1934 a conference on state school legislation and long. 
time educational planning was held in Washington, D. C., under the 
auspices of the Joint Commission on the Emergency in Education. The 
purpose of the meeting was to bring together a representative body of 
American educational leaders to consider the problems of education in 
relation to our political, economic, and social structure. School-plant 
planning was one of the topics that received careful consideration. 


Relation of City Planning to School-Plant Planning 


After studying the relationship that has existed between city planning 
and school-plant planning, and showing the need for a greater cooperation. 
R. A. Holy (682:155) made the following recommendations: 


1. It is within the sphere of competency of the school authorities to initiate city 
planning and zoning movements. 

2. The school needs of the community should constitute a principal consideratio: 
in the preparation of any city plan or zoning scheme. 


3. The city plan and zoning regulations should function as the framework for the 
school plan. 


4. The activities of the zoning and planning authorities on the one hand and th 
school authorities on the other should be carefully coordinated. 
5. Provision should be made for easy exchange of all items of information whic! 


can be prepared by one planning body and are needed for the proper functioning o! 
the other. 


The study pointed out the ultimate relationship that should exist }-- 
tween city and school-plant planning if either is to accomplish its end. |: 
spite of the need for a close relationship, there has been very little effort 
to coordinate the work and such lack of coordination has resulted in fre- 
quent and costly mistakes. The study further showed the importance of 
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school-plant planning and city planning being advanced concurrently at 
all times. The school-plant program should be a definite part of the city 
plan and its treatment should be from the point of view of the educator. 
The organized planning of the future will undoubtedly deal more and 
more with the relationship of all community activities and with the rela- 
tionship that should exist between urban communities and suburban and 
rural areas. It will be necessary for all individuals and agencies interested 
in planning to cooperate to secure the desired ends, because city and school 
planning officials have ultimately a common goal—the welfare and better- 
ment of the community and its citizenry. 

The part which the state should play in school-plant planning was 
pointed out by Hill (681). Some of the basic principles behind the agita- 
tion for school-planning departments were: (a) school administrators 
have placed the emphasis on the essentials of administration and teaching; 
(b) education has not been able to interpret its needs to the architects; 
(c) standards should be set up that would prevent the building of un- 
satisfactory school buildings; and (d) architects do not always interpret 
the instructional programs. 

The National Advisory Council on School Building Problems was or- 
ganized by the United States Office of Education in 1929 for the purpose of 
providing a clearing-house of information on all problems relating to the 
planning and construction of school buildings (662). School building 
exhibits, showing trends in school building construction, have been held 
in various sections of the country. 


A Functional School Plant 


That significant changes in school-plant planning have taken place 
during the past century is clearly brought out in Long’s study (688). He 
pointed out, however, that changes in curriculum were not visible in 
schoolhouse architecture prior to 1900 other than the building of class- 
rooms for each grade. School building programs during the twentieth 
century have lagged far behind the needs of curriculums. Even today 
school buildings are constructed that are copies of those built about a 
century ago. Long’s study indicates that there is now a tendency to make 
elementary schoolhouses more flexible. More of them are being provided 
with auditoriums, gymnasiums, and special rooms. Most presentday school 
buildings are not good examples of functional plants, and the literature 


of the field seems to indicate there is general agreement with Long when 
he (688:32-33) says: 


No doubt some of the more alert and progressive school administrators have become 
aware of the environmental needs of the modern elementary school curriculum, but up 
to the present time few school plants have been erected that provide adequate facilities 
for carrying out the more progressive type of education. We should be able to look for- 
ward to having more aid given to the development of a suitable educational program 
through buildings, equipment, and grounds planned specifically for the purpose which 
they are to fulfill. 
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Long’s study of twenty progressive schools indicated that there was 
scant provision for flexibility and expansibility. He concluded that flex. 
ibility should enter into the provision made for service facilities. Better 
results would likely be obtained if the teachers, supervisors, and principals 
were allowed to participate in the planning and equipping of school 
buildings. 

Hamon (677) indicated that the purpose of a school plant is to house 
a school program. In planning a school plant the dominating motive 
should be to provide for the child and his needs. The building should 
provide a healthful environment, should be architecturally pleasing, and 
should serve the functions which it houses. Correct planning requires the 
services of a superintendent who has an educational philosophy, as well 
as the services of an architect and an engineer. The report of a sub- 
committee of the White House Conference on Child Health and Protection 
(711) stated that the first responsibility of the school authorities is to 
provide a healthful environment for the child while in school. School. 
houses should promote health rather than undermine it. 

In his study of space provisions in seventy-two school buildings, Spohn 
(704) found the following trends: 


1. A greater variety of space provisions 

2. A trend away from separate laboratories for specialized science subjects 

3. An increase in the provisions for home economics and commercial subjects 

4. Larger space provisions for more specific types of shop work of a practical 
nature 

5. More adequate facilities for an expanded physical education program 

6. Separate rest rooms for teachers 

7. More adequate office facilities tending toward a general office suite 

8. A tendency away from general storage to specific storage rooms 

9. More consideration being given to janitors’ rooms, fireproof vaults, motion-picture 
booths, waiting rooms, club rooms, conference rooms, museum, armory, band room, 
and auditoriums as practice rooms. 


An examination of Vischer’s Der Neue Schulbau (709) indicates that 
changes in the school plant have taken place in Germany similar to those 
that have occurred in the United States. Some of the changes as indicated 
by Vischer are: 


1. The expansion of the content of the course of study 
2. A wider use of technical inventions to aid and supplement instruction 
3. A greater attention to health and the physical comforts of the children. 


In order to provide for these changes more flexible school plants have 
been provided. 


Adaptation of the School Plant To Serve the Social, Recreational, 
and Educational Needs of the Community 


That the school should assume a larger role in the social, recreational, 
and educational life of the community is accepted by most writers on the 
subject. Engelhardt (667) pointed out that the schoolhouse in the past 
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has very frequently been thought of as a structure in which children were 
protected and safeguarded from the life of the community. The school- 
house of the future should be visioned in different terms. He stated: 


It should be a community center, not only for keeping children under control and 
remote from the realities of life, but also a community center in which children and 
adults discuss the common purpose of the society in which they live and organize the 
principles according to which individuals must associate with the other members of 
society. 


While it is generally assumed that the school should occupy a very 
important place in the life of the community, Pruett (699) found that 
the social and community uses of the school plant were given the least 
emphasis in the general standardization program, as less than 1 percent 
of the total items mentioned pertained to the local use of the school plant. 
According to Morgan (694), a community will use the school plant in a 
definite and constructive manner provided the school authorities will 
point the way. The school-community relationships really take on two 
forms: (a) those activities provided within the school’s walls and on its 
premises in which the community at large may participate; and (b) the 
development of school activities that may be carried out from the school 
into community groups to enrich social life. 

Harrison and Dobbin (679) emphasized a wider use of the school plant 
and stated that it is important to take into account the fact that the school 
of the future will not be a building that is used for only six hours a day, 
but rather it will be put to valuable use at least sixteen hours out of each 
twenty-four, and it will eventually develop that the greater portion of 
the rooms will be used for assemblies, demonstrations, and physical cul- 
ture. Moehlman (691) suggested a broader conception of the use of the 
school plant and urged that all school buildings of the future be designed 
by educational specialists around the curriculum and extracurriculum 
needs of the child and the adult life of the community. Thompson (707) 
illustrated how a board of education showed foresight in planning a new 
structure that would provide for the increased school population and at 
the same time offer accommodations for certain community projects. 

Moehlman (693) also stated that no school building should be located 
without first making an actual survey of the needs of the community. Since 
school buildings should be built to serve for fifty years, it is very important 
that they be properly located. It is no more extravagant to build high 
quality schools than it is to build high quality homes. If the school plant 
is to serve the needs of the local community, it must be flexible and ex- 
pansible. Spain, Moehlman, and Frostic (703) even went so far as to say 
that the measurement of the physical efficiency of the school plant is best 
expressed in terms of flexibility, expansibility, freedom from hazards, 
traffic area, health requirements, and use and location in district to be 
served. Schmidt (701) suggested that new constructions must afford a 
maximum of flexibility in arrangement and permit such additions and 
changes as the future may demand. All original plans should include the 
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probable future additions. Engelhardt (672) described an open-air schoo! 
of Milan, Italy as being provided with school buildings and dormitories, 
lunch rooms, a chapel, a model home, a model stable, a model poultry 
yard, model fish ponds, running tracks, and swimming pools. It also 
contained vegetable gardens, fruit orchards, small experimental fields, 
flower gardens, vineyards, and lawns. The school buildings themselves are 
one-story, of four classrooms, each located in various parts of the grounds. 
All of the facilities of the institution are used for instructional purposes. 
Physically handicapped children live in it. 


Flexibility 


T. C. Holy and Arnold (683), writing on flexibility, stated that: 


Since it is not possible to foresee all the requirements of the future, every scho 
building should be so planned and constructed that changes can be made when 
necessary in the length and arrangement of the rooms. A great amount of flexibility 
is secured through the “unit type” of construction which enables partitions at the end 
of rooms to be easily removed or changed. Heat and ventilating ducts, pipes, electri: 
wires and switches, doors and windows should be placed in side walls of rooms in 
units of five, ten, or more feet in such a manner as to offer no difficulties in enlarging 
or reducing the length of any room. Equipment should be installed so as to make 
changes as easily as possible. Built-in facilities should not be so specialized as 
make it difficult to readapt the rooms for other purposes. 


Hart (680) also pointed out that flexibility in classroom size and ar- 
rangement is an extremely desirable feature of the school building in a 
growing community and that movable partitions give flexibility to class- 
rooms. Shigley (702) stated that school buildings should be planned 
from the ground up so that they may be made to meet new demands. The 
classrooms should be flexible so that they may be made larger, if need be. 
He further showed that the new schools of New Britain, Connecticut, are 
planned for flexibility. 

Hamon (678) emphasized the adaptation of the room to the number 
and size of the occupants, and the equipment and materials necessary to 
the desired activities of the occupants. He also said that some of the modern 
educational ideas which tend to influence the type of building to be built 
are: (a) socialization of the class period; (b) greater use of the basic 
muscles in handling large materials; (c) greater use of visual aids; (d) 
use of objective tests; (e) extension of the program to include music. 
art, elementary science, health, physical education, and the prevocational 
activities; (f) emphasis on extracurriculum activities; and (g)_ the 
changes in the school buildings necessary to meet the needs for kinder- 
gartens, high schools, junior high schools, and junior colleges. He main- 
tained that the traditional room is not satisfactory to meet these changes. 
We must plan for an economical means of altering the room length, since 
that is about the only way to secure much flexibility in permanent school 
buildings. The children in the public school now handle much more 
educational materials in their work than formerly. Therefore, ample pro- 
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vision must be made for plenty of built-in space in the form of shelves, 
closets, cabinets, racks, etc. 

Butterworth (664) made a study of special-room facilities in superior 
consolidated schools and found that most of the schools were fairly well 
equipped with rooms for some of the special work but especially lacking 
in some of the newer subjects. He found that the facilities for health edu- 
cation were very meager. There were no open-air rooms and only one 
building had a dentist’s room. Fewer than one-fourth had a nurse or a 
school physician’s office. Vocational rooms were much more prevalent 
than health rooms. Nine-tenths had facilities for homemaking classes, 
four-fifths had rooms for agriculture, one-half had rooms for commercial 
work, and two-thirds had woodworking rooms. 


A Clarification of School Building Problems 


On reviewing the thirty-third yearbook, part one, of the National Society 
for the Study of Education (697), one is cognizant of the scope of school 
building problems which are being uncovered and clarified by research 
studies. This yearbook presents a composite of expert judgment and in 
some parts some objective data. Those responsible for building school- 
houses may get from this yearbook valuable suggestions about policies, 
about planning, and about the interrelations of all the agencies involved 
in school building programs. The yearbook is divided into six sections 
treating thirty-four pertinent problems in school-plant planning. The 
titles of the sections are: 


. The Philosophy of the School Plant 
. School-Plant Planning Policies 

. Educational Services 

. Architectural Services 

. Constructional Service 

. Financial Aspects of the Problem. 


we 


Doe wo 


Through an analysis of the school building problems in ten American 
cities in 1928, Engelhardt (670) clarified the specific tasks that are in- 
volved in school building programs. Surveys of the school building needs 
in these cities served as bases for specific recommendations for new build- 
ings. This book, as well as many other studies, seems to indicate that the 
tendency is for a comprehensive school survey to serve as a basis for 
school building programs. Strayer and Engelhardt over a period of years 
have isolated many of the specific problems involved in school building 
programs. The standards developed by them for elementary-school build- 
ings (705) and high-school buildings (706) set forth clearly many of 
the specific problems. These, with their accompanying score cards, may be 
used to great advantage in arriving at the scope of a school building 
program. 

That important trends in school-plant planning have taken place was 
brought out by Engelhardt (671). 
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Special emphasis has been placed upon certain items which have not been give; 
much consideration in the past. These items include such features as ample parkin, 
spaces for automobiles; the acoustics of classrooms, corridors and special rooms; pr 
visions for radio and audio-visual education; kinds of lockers and types of locking 
devices; movable and built-in equipment in classrooms; the inclusion of an audi 
visual studio; and emphasis upon specialized equipment for special laboratories a: 
classrooms. 


The lack of provision for many of the specific items of cost in schoo| 
building programs was brought out by Misner (690). He discovered j; 
his investigation that extra-cost items (items not included in the origina! 
contracts) and incidental costs (those which are not a part of the build. 
ing’s operations themselves) often result in a great waste of money fo: 
the community. By pointing out poor procedures in the planning and 
execution of school building programs, the use of this study should aid 
school officials in spending wisely the money appropriated for schoo! 
building purposes. Misner developed a checklist of extra-cost items not 
covered in unit prices. He discovered that back of the excessive extra 
costs were: 

1. Insufficient importance attached to work of an educational nature by the board 
of education 

2. Boards placed too much emphasis on low estimations made by competing 
architects 

3. Architects were allowed insufficient time between selection and the letting of 


contracts 
4. Development of building plans without sufficient advice from educators. 


Byrne (665) has done much toward the isolation of detailed problems 
of school building in his checklist of school building specifications. Al- 
though one may find the use of this checklist a rather tedious task, valuable 
suggestions for those responsible for school building specifications can 
be secured from it. Perhaps the most valuable contributions of this re- 
search are the guidance it gives by example and by pointing the way to 
further needs of scientific analyses of numerous problems involved in 
school building programs. The standardization of the various kinds of 
equipment used in school building construction should not be left to the 
manufacturers. A great deal more should be known about the personne! 
having the responsibility for writing school building specifications. Byrne's 
study is an example of many that will be made before schoolhouses can 
be constructed and equipped throughout on the basis of scientific in- 
formation. 


Standardization of School Plant Requirements 


Standardization of schools was treated by Pruett (699). He found that 
rural and elementary standardization existed in thirty-five states. Each one 
of the thirty-five states included some items of the school plant in its 
standardization program, with the number of items ranging from 27 in 
Pennsylvania to 248 in Wisconsin. He found a total of 3,486 items of 
standards relating to school plants in the rural elementary standardization 
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programs in the thirty-five states. There were 354 statements in the pro- 
gram of high-school accrediting agencies relating to the elementary-school 
plant. Of the total of 3,839 items he found 2,242 statements not duplicated 
by any two states. By far the largest number of items related to “Sub- 
stances for the Sustenance of Life,” such as air, light, water, and heat. 
Less than 1 percent of the total referred to the school plant. The standards 
used were largely subjective as is shown by the use of adjectives and 
adverbs. The word “good” appeared 236 times in the standards he ex- 
amined. 

High-school accrediting is practiced in all states except Nevada. High- 
school standards contain items relating to the school plant ranging from 
8 in Virginia to 530 in Pennsylvania, or a total of 3,182. Of this number 
2,407 are not duplicates. Approximately one-third of all items related to 
teaching equipment. Pruett also found that there was a close correlation 
between elementary- and high-school standards, the correlation being .7111. 
There was considerable duplication in the work of departments of state 
in matters pertaining to the school plant and he recommended that the 
work of standardization, or accrediting schools, be made by the state de- 
partment as a whole and only when schools had done unusual or meri- 
torious work in carrying out a well-rounded program formulated by the 
entire department. 

Standardization of some phases of the school plant itself has been 
going on quite rapidly, as indicated by part one of the thirty-third yearbook 
of the National Society for the Study of Education (697). Thirty-eight 
states provided some form of legal approval of plans and specifications 
for public school buildings. In nineteen states it was required that all plans 
and specifications for school buildings be approved by some state agency. 
In the remaining sixteen states the state control does not begin until the 
cost of the structure exceeds a prescribed minimal amount ranging from 
$300 to $5,000. 

Proctor’s study (698) revealed the need for state supervision in the 
checking of architect’s working drawings before the school buildings are 
allowed to be erected. He came to the conclusion that only through such 
state supervision of the school building program would the rights of the 
child be safeguarded and the taxpayers be assured of the most economical 
expenditure of the public funds. He further concluded that it is far 
more economical and far more desirable to supervise the making of the 
plans and the working drawings than to attempt to get results by inspecting 
the building after it is erected. 

Sahlstrom (700), after studying (a) the status of the schoolhouse in 
municipal building codes; (b) the municipal code requirements for fire 
resistance in school buildings; and (c) the municipal code requirements 
for stairways, fire escapes, bearing walls, live floor loads, and sanitation, 
came to the conclusion that the state should gradually assume the responsi- 
bility for the supervision, management, and control of public school 
building construction. He came to this conclusion because (a) the muni- 
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cipal building codes generally failed to secure the differentiation of re. 
quirement so essential to the needs of individual types of buildings; (b 
a majority of the school building ordinances failed in a conspicuous way 
to recognize the school as an individual structure with use and occupancy 
characteristics peculiarly its own; and (c) the attempt to classify the 
school with other more or less related buildings, and to govern the con. 
struction of school buildings under general requirements resulted in 
loss in building efficiency, excessive costs in construction, and increased 


hazards to the life and health of the school children. 


A Larger School Plant 


Engelhardt and Engelhardt (668) stated that large units centrall) 
located can serve the school population more economically and efficient| 
than can small units scattered throughout the community and housing only 
small numbers. There has been a distinct trend toward larger and more 
central schools. Statewide surveys like those in Missouri, Alabama, and 
Florida have clearly indicated that there are too many small schoolhouses 
A. F. Harman, while state superintendent of schools in Alabama, carried 
forward a splendid program with respect to location, planning, and erec- 
tion of school buildings. In Maryland, under the leadership of State Super- 
intendent Albert S. Cook, standards for the location and erection of build. 
ings have been very widely accepted and followed. Practically the entire 
rural plant of Delaware has been changed within the past ten years. 

Altstetter (659) showed that there are larger classes and that they are 
here to stay. Larger classes mean larger classrooms which seriously affect 
school building plans. Rooms should be wider as well as longer in order 
to handle the larger numbers, which means that the problem of artificial 
lighting looms large. Frederick (674) emphasized four distinct high-school 
trends: (a) small high schools of fewer than 100 pupils will disappear 
as transportation facilities improve and the population moves from mar- 
ginal lands; (b) the high school of the future will tend more and more 
to become a community high school in the sense that it will take a more 
definite part in and draw more extensively on the life of the community 
by which it is supported; (c) the six-year secondary school will become 
more frequent in smaller communities; and (d) in the high school of 
the future will be found 90 percent of the children of high-school age 
unless the CCC idea or the militarists offer greater inducements to the 
youth of the land. 

Significant progress has been made during the past few years in the 
planning and building of schoolhouses. Much of the impetus has come 
from the initiation of professional courses in schools of education for the 
training of school executives in all fields of school management. An addi- 
tional impetus has come from the survey movement. Recent school building 
surveys indicate that the theoretical development of standards has moved 
ahead far more rapidly than the acceptance of those standards and their 
incorporation in new construction. 
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Capital Outlay Expenditures 


Grossnickle (675) discussed the relation of the state’s minimum educa- 
tion program to capital outlay. He showed that at present there is no 
statewide plan in operation which equalizes capital outlay, although means 
by which a state may equalize for these purposes were suggested by Adams 
(658), Baldwin (661), Mort (695), and Weller (710). Grossnickle’s 
study (675) grew out of an assumption made by Mort that there is a 
constant relationship between current expense and capital outlay. He 
came to the conclusion that regardless of the type of program offered, the 
ratio between debt service and current expense remained constant. 

Moehlman (691) added that it is necessary to keep our credit clear so 
that we may save our borrowing power for time of need and operate our 
schools at full power during depression periods. He further stated that 
the best solution for financing buildings is to enter upon a complete pay- 
as-you-go program as soon as possible. Since present school districts are 
much too small for this policy, he suggested that the state make provision 
for the financing of the public school plant through moneys raised by 
current taxation. Essex (673) showed that the number of school districts 
using the pay-as-you-go plan increased slightly, from 28 percent in 1923, 
to 37.8 percent in 1927. He further stated that it will be impossible for 
all districts to adopt any one plan in its entirety. One plan might be 
better for one district, while another plan would be better for others. He 
pleaded for the financing of school buildings on a basis that will be fair 
and just to all concerned. As the pay-as-you-go plan eliminates all interest 
cost, the general trend he thinks will be in that direction. 

Engelhardt, as reported in Essex’s study (673), endeavored by ques- 
tionnaire to find the use of the pay-as-you-go plan. He sent questionnaires 
to 250 cities having a population of more than 30,000. He found that 10 
percent of all cities reporting used the pay-as-you-go plan in full, while 
18 percent used it in part. He also found that there was a slight tendency 
to finance elementary schools on the pay-as-you-go plan. 

Cowen (666) pointed out that the pay-as-you-go plan appears to be 
ideal for communities that complete the same number of buildings every 
year. Such a plan avoids the payments of interest on bonds. While such a 
plan does not earn interest for the taxpayers, as does the reserve plan, it 
leaves the money with the taxpayer until it is needed to pay for construc- 
tion. He further pointed out that in small places where school buildings 
are constructed infrequently and where the creation of a reserve fund 
may not be practical, the financing of schools on a statewide basis would 
make it possible to use the pay-as-you-go plan or some cooperative fund. 
In case this cannot be done every effort should be made to avoid long-term 
bond issues. In case bonds must be issued to build a school, they should 
be retired by all means before the next school is built. 

The trend during the past few years regarding the amounts spent for 
school buildings, sites and equipment, as shown by Grotz (676), has been 
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a decreasing one. Prior to 1925 the normal ratio of capital outlay to ex. 
penditures was 20 percent. In 1934 the ratio was only 5.5 percent, not 
counting allotments from the Public Works Administration. Even by count. 
ing the PWA allotments, the expenditures for 1934 were only approxi- 
mately 50 percent of what they were during a few years ago. Our school 
building program is going to call for an increased expenditure. We must 
build not only new schools to accommodate the larger enrolments of to. 
day, but also to replace buildings no longer suited to their purpose. 

Linn (687) pointed out many economies that can be practiced in con. 
struction. He set up definite criteria concerning: (a) building alterations 
and additions, (b) school building surveys, (c) the selection and purchase 
of school building sites, (d) the selection of the architect, (e) the im- 
portance of the educational adviser in the schoo! building program, (f) 
state participation in local school building programs, (g) the awarding 
of the contract, (h) the supervision of the building during construction, 
(i) waste in school building plans, (j) waste in mechanical equipment. 
and (k) the educational equipment. 


Summary 


While the actual amount of research completed during the past few 
years that would indicate trends in schoolhouse planning is rather limited, 
the writings of school administrators, architects, and educational special- 
ists indicate much thought and interest in the problem. Important changes 
are now taking place from the old traditional school to one that will be 
largely devoted to the problem of assisting the boys and girls to become 
better acquainted with their environment. Such a changed conception 
necessitates marked changes in the function of the entire school plant. No 
longer can the school be a place where the children sit quietly for five or 
six hours per day. The school must become a dynamic institution assisting 
dynamic personalities to become more wholesomely integrated with thei: 
environment. Some of the distinct trends revealed as desirable by th 
current literature on school-plant planning are: 

1. The curriculum needs of a community determining the school plant program 

2. A larger and better equipped school plant 

3. An increased participation of professional educators in the planning and the 
execution of the school planning program 

4. A more flexible and expansible school plant 

5. An increased interest in national planning which has developed rapidly during 
the past five years 

6. An increased interest in state and regional planning 

7. The development of community planning 

8. The local superintendent of schools assuming the responsibility in the manag: 
ment of the school-plant planning program 

9. The construction of a more durable school plant 

10. The functional use of the school plant 

11. The adaptation of the school plant to serve the social, recreational, and educa 
tional needs of the community 

12. The development of a simple but dignified type of architecture 
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13. A more efficient utilization of the school plant 

14. The use of a comprehensive school survey as the basis for determining the 
school plant needs. : 

— Win wider nee of the nav-es . ’ } 

15. The wider use of the pay-as-you-go plan for financing the school-plant planning 


program 
| 16. The development of a low open type of school building 


17. A change in the kinds and types of equipment used 
18. The expenditure of a decreasing percent of the total school budget for capital 
outlay. 
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CHAPTER X 


Needed Research in the Field of School Buildings 
and Equipment 


Eoucationat RESEARCH has made many contributions to the efficiency 
and economy of practically every phase of education. The curriculum, 
methods of teaching, administrative procedures, and finance owe much 
to the findings of research studies. It is therefore surprising to find that 
so little real research has been done in the field of school buildings and 
physical equipment. The explanation may lie in the fact that in the past, 
and to a great extent at present, the process of education has been largely 
a sitting-at-a-desk one with the major emphasis on textbook study. As a 
result, buildings and equipment facilities were given slight consideration. 
The broadening curriculum, the more active methods of learning, and 
emphasis upon doing and working with things rather than merely study- 
ing books—all have focused attention upon the importance of the physical 
environment and the supply of materials necessary for this changed type 
of work. 

From the standpoint of cost, it would seem that the school plant and its 
equipment would have attracted careful study. Table 10 gives some in- 
teresting data showing the total expenditures of all states for public edu- 
cation and expenditures for lands, buildings, and equipment. 


TABLE 10.—ToTAL EXPENDITURES OF ALL STATES FOR PuBLIc EDUCATION 
AND FOR LANDs, BUILDINGS, AND EQuipMENT, ALTERNATE YEARS, 
1920-32 (714) 











Total school expendi- Expenditures for aa heen 
Year tures, including capital lands, buildings, Te dine — h 
outlay and debt service and equipment =o 
equipment 
RT sia ches $1,036,151,209 $153,542,852 14.8 
Sarr beans 1,580,671,296 305,940,965 19.35 
1924.............  1,820,743,936 388,469,143 21.3 
1926 ......  2,026,308,190 411,037,774 20.3 
1928.. ee 2,184,336,638 362,996,156 16.6 
3000............. Baaeeee 370,877,969 16.0 
1932 setsecane are 210,996,262 9.8 
Total for seven years $13,126,171,713 $2,203,861,121 16.8 





The table does not include interest payments which in the one year 
1932 amounted to $182,943,930, or 8.5 percent of the total expenditures 
for all purposes during that year. It will be noted that the percent of the 
total expenditures for public schools spent for lands, buildings, and equip- 
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ment since 1920 ranges from 9.8 in the depression year 1932 up to 21.3 in 
1924. If interest charges which are rightfully a capital outlay charge 
were included for the period covered in the table, then approximately 25 
percent of the total cost of public education in the United States is devoted 
to capital outlay and interest charges. Assuming similar expenditures for 
school plants in the odd numbered years, that is, 1921, 1923, etc., approxi- 
mately four and a half billions of dollars have been spent on school plants 
in this country between 1920 and 1932, and yet comparatively little atten- 
tion has been given to research study of this tremendous educational outlay. 

In the National Survey of School Finance (715), the following com- 
ment was made: 


Next to the expenditures for teachers’ salaries, the expenditure for capital outlay is 
the largest single item in school cost. It is generally believed that much money is being 
wasted in the expenditures for capital outlay. ... Some of the larger and more 
palatial school buildings today cost several hundred thousand or several million 
dollars, and thousands of dollars can easily be wasted in the planning and construc- 
tion of only one building. For example, if one unnecessary classroom were constructed 
in a building, there would be a waste of several thousand dollars. . . . 

There are several criteria which school officials must keep in mind in selecting 
school sites. These criteria are based largely on opinion rather than on research; the 
size of the school site, for example, is still a matter of opinion, as are other criteria. . . . 

Because of the enormity and technical nature of the problem of planning, construct- 
ing and financing school buildings, there are numerous opportunities for waste. 
Research should be undertaken looking toward the elimination of as many wastes as 
possible. 


In a report prepared by the United States Office of Education for the 
Citizens Conference on the Crisis in Education (712) are found the fol- 
lowing statements: 


The addition of new schoolrooms to house the increasing school population is being 
postponed during this (depression) period. Long-time building programs are being 
held up, and eventually enormous expenditures will have to be undertaken to bring the 
available housing up to the demands. In many localities, school buildings which are 
unsanitary and otherwise dangerous to child health and safety must continue in use. 
In other localities, it means that the types of instruction required to meet the changing 
needs of society cannot be met because of unsuitable school plants. 


Comments from two men, both thoroughly familiar with the school 
building field, are pertinent here. Dr. H. W. Anderson, superintendent of 
schools at Omaha, Nebraska, and formerly responsible for the develop- 
ment of the school building program in Denver and Detroit, was a mem- 
ber of the committee which prepared the first number of the Review of 
Educational Research in the school building field. In a communication 
in connection with his work on this committee, he wrote, “Actual research 
in this field almost entirely lacking.” The second comment is taken from 
a letter from Francis Scherer, superintendent of school buildings, Roches- 
ter, New York, who has prepared Chapter VII of this issue of the Review 
of Educational Research dealing with “Types of Construction and Ma- 
terials as Related to the Original Cost, Maintenance, and Operation of 
School Buildings.” Quoted from this letter is the following: 
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You will notice that it (Mr. Scherer’s section) does not follow the style of the 
matter in some of previous Reviews which is due entirely to the fact that my assign. 
ment was such that reference to published works was almost impossible because of a 
lack of writings on the subject. 

I have reviewed countless numbers of School Board Journals and Nation’s Schools, 
together with various architectural and engineering magazine articles, but I could 
not get enough information to justify a bibliographical set-up. 


Another member of the committee, W. K. Wilson, writing about his 
chapter dealing with technics for determining housing requirements in 
elementary schools and junior and senior high schools, commented in part 
as follows: 


But nevertheless I managed to go through a lot of material, then made a complete 
digest of Smith’s four volumes of bibliography from Indiana. Of the nearly 5,000 
references in Smith’s work, I isolated eleven which can properly be called research 
into that phase of school building problems dealing with planning of buildings. Only 
three of these dealt specifically with planning techniques. . . . I think I could write 
an interesting chapter on the need for further research along that line. 


The earlier statement that “the types of instruction required to meet the 
changing needs of society cannot be met because of unsuitable schoo! 
plants” is significant as an indication of the importance of the school plant 
to the efficiency of the educational program. Is the money spent for a 
modern school building justified or would a cheaper and less elaborate 
building do just as well? How important is the school plant to the school 
program, and in what features and to what extent does a building and 
equipment affect the efficiency of teaching? There is at present no ade- 
quate answer to these questions. 

Perhaps most people would agree that there is a relationship between 
the quality of the school plant and the character of the educational pro- 
gram, but little evidence of this relationship is available. Some evidence of 
this relationship was found by Holy (713). In this study, 7,067 of the 
7,116 public school buildings in West Virginia were distributed by type 
of construction in accordance with the classification of the American Insti- 
tute of Architects. This classification of five types extends from Type A 
which includes buildings constructed entirely of fire-resistive material, to 
Type E which includes frame buildings. Quoted from this study is the 
following: 


In the total educational process the school buildings, of course, are only one 
factor. There may be found, and probably are, many good schools operated in poor 
buildings and vice versa, but on the whole it seems a safe assumption that there is a 
direct relationship between the quality of school and type of building. Fortunately 
it is possible to get some objective measure of this relationship so far as the state of 
West Virginia is concerned. Mr. E. L. Bowman, Statistician of the State Department 
of Education, recently rated the fifty-five counties of the state according to the Ayres 
method. .. . 

This relationship is rather strikingly shown in certain specific cases. For example. 
Ohio County, which ranks second on the basis of the few E class buildings found 
therein, ranks first according to the Ayres method. On the other hand, Pendleton 
County, which according to the above table had only E class buildings, ranks 55 or 
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lowest among the counties. In order to get this relationship for the entire group, the 
ranking by counties according to the Ayres method was correlated with the ranking 
on the number of E class buildings, with the county having the smallest number of 
E class buildings ranking first. This correlation ran + .66 with a probable error of 
+ or — .0530. In view of the type of measurements used, this is a very significant 
relationship. 

Obviously no general conclusions can be drawn from this relationship 
because there are many other factors in this situation which were not 
under control. Furthermore, items 6 to 9 of the Ayres Index are measures 
of expenditures for other than salary purposes, including those for build- 
ings. Such being the case, there is a common factor which may in part 
be responsible for the relatively high correlation. Despite that, however, 
the facts indicate a positive relationship, the extent and character of which 
need further investigation. 

Aside from mere opinion, no one knows how a school building or its 
equipment may best facilitate the activities of the school. There are a 
number of school building “standards” and “score cards” which have 
undoubtedly contributed to the improvement of buildings, but these stand- 
ards are usually formulations derived largely from opinions rather than 
research. 

It would be impossible to present here all the needed research in this 
field but as an indication of some of the problems needing careful study, 
a few are listed. 

In general the problems in the school plant field may be divided into 
two major divisions: 

First—Those problems concerned with the functional planning of school buildings 
and ——— to serve better the actual instructional and recreational activities of the 
school. 


Second—Financial problems concerned with the efficient and economical construc- 
tion, maintenance, and operation of the school plant. 


An example of the first type is that of space provisions necessary for 
various school activities. State regulations for classroom space per pupil 
vary from 10 square feet to 19 square feet. In four junior high schools in 
one city the number of square feet provided for each pupil in science rooms 
varies from 28 to 91, in shops from 53 to 85, and in gymnasiums from 65 
to 86. If 10 square feet per pupil in a classroom is sufficient, then to require 
19 square feet is a tremendous waste of money. But for lack of definite 
knowledge, it is generally the custom to average the extremes and pro- 
nounce approximately 15 square feet per pupil to be the desirable allot- 
ment of space for classrooms. 

There is likewise little definite basis for determining the amount of space 
which would be allowed for non-instructional parts of the building, such as 
corridors, toilets, offices, storage, and similar areas. Under these conditions, 
it frequently occurs that some parts of a school “building are much more 
spacious than needed while others are seriously restricted. The cost of 
school buildings is so great as to make such haphazard planning a serious 
drain upon finances. 
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An example of the second type of problem is that of the effect which the 
size of building and type of construction have upon operation and main. 
tenance costs. Approximately 15 percent of the current expenses of the 
public schools in the United States, or over $250,000,000 normally go for 
operating and maintaining the school plant. Costs of maintenance vary 
among cities from 2 to 8 percent, and costs of operation from 9 to 13 per- 
cent of the total current expenditures. These wide differences are probably 
due to the type, size, and age of buildings, kinds of construction, materials 
and equipment, and the policy of the school systems in their programs of 
operation and maintenance. It seems reasonable to expect that many of the 
factors which contribute to excessive operation and maintenance costs can 
be isolated and in many cases ways can be found to reduce this cost sub- 
stantially, especially in buildings erected in the future. 

A few additional problems needing research study will be cited merely 
to indicate the general nature of the unsolved problems in the field of school 
buildings, grounds, and equipment. 


1. Reliable methods of determining the room requirements for a given program. 
New York state has made considerable headway in meeting this problem for its own 
program. 

2. Size of school sites. These need to be determined on the basis of the recreational 
program. 

3. Flexibility in the design and construction of school buildings. This problem is 
increasing in importance due to developments in curriculum and teaching methods. A 
school building has a life of 50 to 75 years and unless it is of a flexible type, it either 
thwarts educational development or has an early obsolescence. 

4. Expansibility so planned that additions can be most easily and economically made 
without destroying the unity of the building. 

5. Factors which contribute to obsolescence. 

6. Lighting, both natural and artificial. 

7. Toilet requirements. 

8. Studies of building utilization. 

9. Location and plans of different types of rooms. 

10. Best building materials, when cost and utility are considered. 

1l. Multiple use of rooms and equipment. 

12. Acoustics of classrooms, libraries, and auditoriums. 

13. Arrangement and types of equipment. 

14. Effect of good school buildings and equipment on educational achievements. 

15. Methods of calculating unit costs of school buildings. 

16. Effect of expenditures for capital outlay upon the school budget and upon the 
curriculum. This question is particularly pertinent in small communities. New build- 
ings may furnish a stimulus to the support of an enlarged educational program or 
there may be a tendency to pay for the new building by savings made at the expense 
of teachers’ salaries, supplies, or other current expenditures. 

17. State and city organizations responsible for the planning, erection, maintenance, 
and operation of school buildings. 

18. School plant insurance. Ratio between premiums and losses according to types 
of building construction. Self-insurance plans. Effect upon insurance rates of elimi- 
nation of fire hazards. 

19. Continued studies of school ventilation (see detailed suggestions on page 361). 


Some explanation for the relatively meager amount of research in the 
field of school buildings and equipment may be the fact that such studies 
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require unusual facilities and in many cases would necessitate a consider- 
able outlay of time and money. It must also be recognized that the prob- 
lems in this field are somewhat technical and there are not a great number 
of persons with the experience and training necessary to make many of the 
needed studies. Furthermore, many of these are engaged in administrative 
work and hence cannot devote the time and energy necessary to this type 
of research. No doubt the character of recent studies indicates that the 
place of adequate school plants and equipment in the modern program of 
education is receiving more and more attention. There is need, however, for 
an organized research program, adequately staffed and financed, so that 
there may be a continuous and consistent attack on these significant school 
building problems. 








ese RE ert 
; Fag mone 


5 = a 


es 


a ae 


ee RSF eT 


er ok 



























BIBLIOGRAPHY ON THE SCHOOL PLANT 


Chapter I. Technics for Determining Housing 
Requirements in Elementary, Junior, 


and Senior High Schools 


— 


. Arnotp, Wittiam E. Standards and Techniques for Planning and Evaluating 
Junior High School Plants. Doctor’s thesis, Ohio State University, 1932. 186 , 
BropsHauc, Metvin. Buildings and Equipment for Home Economics in Secondary 
Schools. Contributions to Education, No. 502. New York: Teachers College. 
Columbia University, 1932. 178 p. 
Carnes, Cart Ciinton. A Study of the Natural Science Laboratories in the High 
Schools of Florida. Master’s thesis, University of Florida, 1932. 122 p. 
CoLeMAN, CAROLINE WHITEHOUSE. Physical Education for Girls in Secondary 
Schools. Master’s thesis, University of Chicago, 1928. 119 p. 

. Devenport, Kart W. A Study of Some Factors That Would Affect a Program 0} 
School Consolidation and Transportation in Madison County, Idaho. Master's 
thesis, Brigham Young University, ]933. 183 p. 

. Doutuirt, WituiaAm Joun. A Study of Cost, Need, and Pupil Accommodation 0} 
Southern California Junior High School Gymnasiums. Master’s thesis, Univer 
sity of Southern California, 1934. 129 p. 

. Evans, Wituram Gray. The Status of Physical Education for Boys in the Third 
Class School District High Schools of Western Pennsylvania. Master’s thesis, 
University of Pittsburgh, 1933. 38 p. 

. Finx, Stuart D. “The Utilization of Elementary School Buildings.” American 
School Board Journal 85: 31-32, 78; November, 1932. 
Fintey, Revet C. Housing Problems of the Six-Year High School. Master's 
thesis, University of Colorado, 1932. 47 p. 
10. Fremincton, Ciara N. Space and Equipment for the Teaching of Home Econom. 
ics in High Schools. Master’s thesis, odie of Minnesota, 1932. 94 p. 

11. GotptHorpe, J. Harotp. “How Ninety-four Schools Divided Their Floor Area.” 
Nation’s Schools 8: 51-58; September, 1931. 

12. Green, Ruve E. “The Plan of the High-School Commercial Unit.” American 
School Board. Journal 82: 56, 137; January, 1931. 

13. Heywoop, Stetta May, and Rust, Lucite Osporn. Planning and Equipping 
Home Economics Rooms in Kansas High Schools. Kansas State Agricultural 
College, Vol. 14, Bulletin No. 10. Manhattan, Kans.: the College, October 15, 

1930. 63 p. 

14. Hoty, T. C., and Arnoitp, Witu1aM E. Standards for Junior High School Build. 
ings. Bureau of Educational Research Monograph. Columbus: Ohio State 
University, 1932. 62 p. 

15. Licutroot, Preston Cuipe. A Survey of Housing, Equipment and Materials [sed 
in the Industrial Arts Departments of the Los Angeles Junior High Schools 
Master’s thesis, University of Southern California, 1932. 278 p. 

16. Loumoevper, Rutu Perkins. A Study of the Uses of the School Auditoriums in 
Utah County, Utah. Master's thesis, Brigham Young University, 1932. 138 p. 

17. Lowry, Grorce K. Errors in Schoolhouse Planning and Construction (in Lake 
= Porter Counties, Indiana). Master’s thesis, State University of Iowa, 1932 

p. 

18. Lunperen, Hersert Rowianp. A Study of Location of Industrial Arts Laboratories 
in the Class “A” Schools in the State of Kansas. Master's thesis, Ohio State 
University, 1933. 


412 


N 


f PF 


an 


~ 


oC © 








19. McCuttocn, EvizasetH Jean. Home Economics Laboratory Standards: The 
Present Practices in Housing and Equipping Home Economics Laboratories 
in the Secondary Schools of Los Angeles and Nearby Cities. Master's thesis, 
University of Southern California, 1933. 176 p. 

20. Mays, S. S. Efficiency in High School Building Layout and Arrangement. Master's 
thesis, Stanford University, 1928. 

21. Prrxin, Royce S.; OperHoitzer, KeNNeTH E.; and Strayer, Georce D., Jr. 
“Housing the Modern Elementary School.” School Executives Magazine 52: 323- 
25, 347; June, 1933. 

22. Pirrencer, B. F. “How Room Space May Be Assigned in An Elementary School.” 
Nation’s Schools 2: 45-49; October, 1928. 

23. Powers, ELmer Watter. Space Provisions in the Floor Plans of Elementary 
School and Junior High School Buildings in 1910, 1920, and 1930. Master’s 
thesis, University of Chicago, 1931. 199 p. 


ting 24. Pucu, Jesse J. “Efficiency in the Use of a School Building.” Educational Research 
+ Bulletin (Ohio State University) 8: 89-94; March 6, 1929. 

Ss 25. Rowe, DonaLp W. Survey of Instrumental Music in Bay District High Schools. 
wa Master’s thesis, University of California, 1932. 335 p. 


26. SmitH, ArtHuR. A Study of Gymnasiums. Master’s thesis, Stanford University, 
To} 1930. 
ligh 27. SmitH, Henry Lester, and CHAMBERLAIN, LEO MartTIN, compilers. A Bibliography 
of School Buildings, Grounds, and Equipment. Indiana University, School of 
Education Bulletin, Vol. 4, No. 3. Bloomington, Ind.: the University, 1928. 
p 326 p. 
te 28. SmitH, Henry Lester, and Norrsincer, Forest Rusy, compilers. A Bibliography 
= of School Buildings, Grounds, and Equipment. Indiana University, School of 
Education Bulletin, Vol. 9, Nos. 2 and 3; Vol. 11, No. 2. Bloomington, Ind.: the 
ae University, 1933-35. 3 vols. 
29. Soper, Wayne W. The Use of the Elementary School Auditorium in Cities and 
bird Villages under Superintendents. University of the State of New York Bulletin 
we No. 990. Albany: New York State Education Department, February 15, 1932. 
esis, 64 p. 
30. Spon, A. L. Utilization of Space in High School Building Plans. Master's thesis 
University of Chicago, 1929. 120 p. 
31. Srrayer, Georce D., and Enceruarpt, N. L. Standards for Elementary School 


‘iver 


ster Buildings. Revised and enlarged. New York: Teachers College, Columbia Uni- 
versity, 1933. 181 p. 
nom. 32. Witson, W. K. Techniques for Setting Up a Schedule of Recitation Rooms in 


. High Schools of 400 Enrolment or Less. Doctor’s thesis, Ohio State University, 
rea. 1933. 165 p. 


33. Witson, W. K. “Techniques for Planning Small High-School Buildings.” Amer- 


rican ican School Board Journal 88: 29-30, June; 89: 22-23, August; 89: 38, 63; 
December, 1934. 

p ping 34. Winters, ArtHuR R. Study of the Trend in Gymnasium Construction. Master's 

Itural thesis, New York University, 1930. 

rls, &§ 35. Youncer, Wituiam Henry. A Study of Space Provisions in 64 High School 

- Building Plans. Master’s thesis, University of Texas, 1929. 

uud- 

State 

— Chapter II. Heating, Ventilation, and Sanitation 

hols in School Buildings 

~ 26. “Adjusting Classroom Shades.” American School Board Journal 84:76; March, 
P. 3 

oo 37. Avpert, F. C. “Scholarship Improved by Light. (With discussion.)” Transactions 
932 


of the Illuminating Engineering Society 28: 866-75; December, 1933. 
38. Aten, Jonn R., and Waker, J. H. Heating and Ventilation. New York: 
stories McGraw-Hill Book Co., 1918. 305 p. 


state 


39. Att, Harotp L. Mechanical Equipment of School Buildings. Milwaukee: Bruce 
Publishing Co., 1916. 111 p. 


418 











41. 


51. 
52. 
53. 


59. 


61. 


62. 


. Att, Harotp L. “What a Heating Engineer Finds in Russia.” Domestic Engi. 


neering 133: 78-80, 85; October 4, 1930. 
AMERICAN CuHitp HeattH Association. Health Survey of Eighty-Six Cities. 
New York: the Association, 1925. 614 p. 


. AMERICAN ENGINEERING STANDARDS COMMITTEE. School Lighting as a Factor in 


Saving Sight. Eye Sight Conservation Bulletin No. 6. New York: Eyesigh: 
Conservation Council, 1925. 19 p. 


. AMERICAN Society or HEATING AND VENTILATING ENcINEERS. Guide, 1933. New 


York: the Society, 1933. 765 p. 


. AMERICAN Society OF HEATING AND VENTILATING ENGINEERS. Guide, 1935. New 


York: the Society, 1935. “A. S. H. V. E. Ventilation Standards (Committee 
Report) ,” p. 48-50. 


. “Another Wind-Activated Ventilating System Giving Complete Satisfaction.” 


Sheet Metal Worker 23: 133-34; March 18, 1932. 


. “Artificial Lighting of Schools and Libraries.” Jlluminating Engineer (London) 


24: 157-61; July, 1931. 


. Atwater, D. W. “Reviews.” Sight Saving Review 3: 4, 296; December, 1933. 
. Arwater, D. W. “Urges Windowless Schools to Protect Youths’ Eyes.” Transac- 


tions of the Illuminating Engineering Society 28: 635-36; September, 1933. 


- “Auditoriums Vary in Lighting Requirements.” Permaflector Lighting 4: 13-15; 


July, 1930. 


. Barker, Howarp. “Gas Heating Shows Saving in Salt Lake City Schools.” 


Heating and Ventilating 30: 24-28; June, 1933. 

BASKERVILLE, CHARLES. “Investigation of School Air in New York City.” Journal 
of Industrial and Engineering Chemistry 6: 250-55; March, 1914. 

Bass, Freperick. “Essentials in Hygienic School Construction and Operation.” 
American School Board Journal 44: 20, 42-43; April, 1912. 

Bass, Freperick. “Experiment in School Room Ventilation with Reduced Air 
Supply through Individual Ducts.” Transactions, 1913. New York: American 
Society of Heating and Ventilating Engineers, 1913. p. 328-60. 


. Bass, Freperick. “The Recirculating of Air in a Schoolroom in Minneapolis.” 


Transactions, 1915. New York: American Society of Heating and Ventilating 
Engineers, 1915. p. 109-25. 


. Bean, Rosert Bennett. “The Sitting Height.” American Journal of Physical 


Anthropology 5: 349-90; October-December, 1922. 


. Beery, Curnton E. “Downward Ventilation in a Rockford, Ill., Schoolhouse.” 


Transactions, 1913. New York: American Society of Heating and Ventilating 
Engineers, 1913. p. 63-81. 


. Beces, E. W. “Underwater Lighting for Swimming Pools.” American Architect 


136; 60-61, 84, 88, 92; October, 1929. 


. Benepict, F. G., and Mitner, R. D. Experiments on the Metabolism of Matter and 


Energy in the Human Body, 1903-04. U. S. Dept. of Agriculture, Office of 
Experiment Stations, Bulletin No. 175. Washington, D. C.: Government Print- 
ing Office, 1907. 335 p. 

Bennett, RatpH, and Matoney, T. J. “Paint—A Partner in Illumination.” 
Architectural Record 77: 293-300; April, 1935. 


. Berestnerr, A. A. “Heating and Ventilating of Schools. (Abstracts of two 


German Studies.)” Heating and Ventilating 29: 57; May, 1932. 

Berxowi7z, J. H. The Eyesight of School Children. U. S. Dept. of the Interior, 
Bureau of Education, Bulletin, 1919, No. 65. Washington, D. C.: Government 
Printing Office, 1920. 128 p. 

Bernarp, Ciaupe. Lecon sur les Effets de Substances Torique et Médicamen.- 
teuses. Paris, 1857. 


. Briuines, J. S.; Mircnert, S. Weir; and Bercey, D. H. The Composition of 


Expired Air and Its Effects upon Animal Life. Smithsonian Contributions to 
Knowledge, Vol. 29, Art. 3. Publication No. 9898. Washington, D. C.: Smith- 
sonian Institution, 1895. 81 p. 


. Bisnor, L. W. “Effect of Wide Window Mullions on Natural Lighting.” Proceed- 


ings, 1932. Milwaukee: National Council on Schoolhouse Construction (W. €. 
Bruce, sec.) , 1932. p. 48-53. 


414 





* 
i 


co oO 





Lai 


two 


rior, 
nent 


nen- 
n of 


is to 
nith- 


als 


ee ha: 





91. 


92. 
. “The Effect of Ultra-Violet Rays on School Children.” American School Board 


. Broapy, Knute O.; Irevanp, C. J.; and Miier, E. Lyte. A Handbook for 


School Custodians. Educational Monograph No. 4. Lincoln: University of 
Nebraska, 1934. 82 p. 


. Brown, Jean Cowtier. “A Study of Sanitary Drinking Fountains.” American 


School Board Journal 83: 34; October, 1931. 


. BRowNn-SEQuUARD and D’ARSONVAL. Compt. Rend. Soc. de Biol. 4: 814; 1887, 5: 33, 


54, 99, 108, 110, 121; 1888. 


. Burscn, Russert L. C. A Comparative Study of the Effects of Different Types of 


Schoobuilding Ventilation upon the Health of Pupils. Doctor’s thesis, Univer- 
sity of Chicago, 1929. 445 p. (Editorial review in Aerologist February, 1930.) 


. Butscu, Russetu L. C. “Does School Ventilation Aid Health?” American School 


Board Journal 83: 60-62, 133; July, 1931. 


. CALIFORNIA DEPARTMENT OF PuBLic HEALTH. Swimming Pools. Special Bulletin 


No. 38. Sacramento: the Department, July, 1929. 14 p. 


. “Can School Buildings Be Reformed.” Times Educational Supplement (London) 


910: 381; October 8, 1932. 


/2. Carey, P. C. “Stage Lighting for Schools.” American School and University, 1929- 


1930. New York: American School Publishing Corporation, 1929. p. 270-71. 


. CARPENTER, W. W., and Hawrnorneg, L. B. “Corridor Ventilation.” School Execu- 


tives Magazine 53: 102-4, 119; December, 1933. 


. CHattman, S. A. “Corridor Ventilation.” American School Board Journal 76: 


45-46; January, 1928. 


. CHALLMAN, S. A. “The Requirements for and the Cost of Window Ventilation.” 


Heating and Ventilation 23: 60-61; February, 1926. 


. Cuatiman, S. A. “Schoolroom Lighting.” North Western Health Journal, Septem- 


ber, 1925. p. 10-11, 25. 


. “Chicago Commission on Ventilation.” Aerologist 6: 48, 53-54; August, 1930. 
. Cuicaco CoMMISSION ON VENTILATION. Report. Chicago: the Commission, 1914, 


99 p. 


. CLEANLINESS INstITUTE, ScHooL Service. Handwashing in Schools. New York: 


the Institute, 1931. 20 p. 


. “Clock Flushes Fixtures.” Domestic Engineering 138: 28; February 20, 1932. 
. Cooper, FRANK Irvinc, chairman. “Report of the Committee on Schoolroom 


Ventilation.” Transactions, 1913. New York: American Society of Heating and 
Ventilating Engineers, 1913. p. 104-8. 

Correct, Marie. “Those Dangerous Drinking Fountains.” Hygeia 9: 1091-92; 
December, 1931. 


. Crane, A. M. “Pool Designs and Construction Data.” Journal American Asso- 


ciation of Hygiene and Baths, New York, 1930. p. 53-64. 


. “Discoveries in Lighting. (Editorial)” Journal of Education 117: 280; May 21, 


1934, 


. Dresstar, FLetcHer B. American School Buildings. U. S. Dept. of the Interior, 


Bureau of Education, Bulletin, 1924, No. 17. Washington, D. C.: Government 
Printing Office, 1924. 100 p. 


. Dresstar, FLetcHer B., and SoutHerLANp, R. H. “The Orientation of Class- 


rooms of School Buildings.” Peabody Journal of Education 7: 3-12; July, 1929. 


. Durrretp, Tuomas J. “A Critical Review of School Ventilation Study in Oak 


Park, Forest Park, and Maywood.” Aerologist 6: 5-9, 57, 6264; February and 
March, 1930. 


. Durriep, THomas J. “The New York Ventilation Commission—A Review.” 


Aerologist 7: 13-15; April, 1931. 


. Durrretp, Tuomas J. “A Preliminary Note on Radiant Body-Heat and the 


School Ventilation Problem.” American School Board Journal 75:65; July, 
1927. 


. Eppy, C. A. “Open Window Versus Mechanical Ventilation.” American School 


Board Journal 60: 44-45; April, 1920. 

Eppy, Water H. “The Use of Ultra-Violet Light Transmitting Windows.” 
American Journal of Public Health 18: 1470-79; December, 1928. 

Epison Lamp Works. Lighting Data. Bulletin 109C. Harrison, N. J.: the Author. 


Journal 81:64; October, 1930. 
415 





. Encecuarpt, N. L.; Reeves, C. E.; and Womratn, G. F. Standards for Publ; 


School Janitorial-Engineering Service. New York: Teachers College, Columbia 
University, 1926. 53 p. 


. “Essential Features in the Design of Sanitary Drinking Fountains.” U. S. Pu! 


Health Service Reports 46:170-71; January 23, 1931. Washington, D. ( 
Government Printing Office. 


. Ewart, Josep A. “Ventilation Viewpoints.” American School Board Journa 


80: 49-51, 138; March, 1930. 


. Fetpman, A. M. “An Experiment with Ozone as an Adjunct to Artificial Vent; 


lation.” Heating and Ventilating Magazine 12: 35-36, 53; March, 1915. 


. Ferree, C. E. “The Problem of Lighting in Its Relation to the Efficiency o 


Eye.” Science 40: 84-91; July 17, 1914. 


. Fiuecce, C. “Ueber die Luftverunreinigung.” Zeitschrift fiir Hygiene und Inj 


tionskrankheiten 69: 363-87; 1905. 


. Franpsen, D. J. “The Artificial Lighting of Schools.” Architectural Forum 48 


459, 462; March, 1928. 


. Franky, M. W. “Ozone and Its Application.” Transactions, 1913. New York 


American Society of Heating and Ventilating Engineers, 1913. p. 135-36. 


. FREEMAN, Frank N. “Illumination Requirements of School Buildings.” Proceed 


ings, 1919. Washington, D. C.: National Education Association, 1919. p. 339-53 


. Frostic, F. W. “Photo-Electric Relay Control of School Lighting.” Proceedings 


1933. National Council on Schoolhouse Construction. Milwaukee: the Coun 
(W. C. Bruce, sec.), 1933. p. 45-51. 


. Fucus, THeopore. Stage Lighting, Boston: Little, Brown and Co., 1929. 499 p. 
. Gamste, D. L. “Light-Reflecting Characteristics of Paints.” Industrial and Eng 


neering Chemistry 24: 875-81; August, 1932. 


. Garper, J. A. The School Janitor. U. S. Dept. of the Interior, Bureau of Education 


Bulletin, 1922. No. 24. Washington, D. C.: Government Printing Office, 1922 
55 p. 


. Geruarp, WiiuiaM P. Sanitation of Public Buildings. New York: John Wiley and 


Sons, 1907. 262 p. 


. Hatpang, J., and Situ, J. L. “The Physiological Effects of Air Vitiated by 


Respiration.” Journal of Pathology and Bacteriology 1: 168-86; 1892. 


. Hatrett, E. S. “An Advance in Air Conditioning in School Buildings.” American 


School Board Journal 60: 48-50; April, 1920. 


. Hammonp, WiriuiaMm A. A Treatise on Hygiene. Philadelphia: J. B. Lippincott 


. Hamon, Ray L., and Taytor, Ltoyp H. “What Effect Has the Horizontal Spacing 


and Co., 1863. 604 p. 

of Classroom Windows on the Distribution of Light?” Proceedings, 1933. 
National Council on Schoolhouse Construction. Milwaukee: the Council (W. ( 
Bruce, sec.), 1933. p. 40-44. 


. Harrison, Warp, and Anperson, Eart A. “Coefficients of Utilization.” Transa 


tions of the Illuminating Engineering Society 15: 97-123; March 20, 1920. 


. Hart, CuHester, editor. “Improved Lighting Fixtures That Will Benefit the 


the School.” Nation’s Schools 8: 102, 104; November, 1931. 


. Hart, CuHester, editor. “Vertical Stream Bubblers Modernized.” Nation’s Schools 


8: 102; October, 1931. 


. Hartman, Frank E. “The Function of Ozone in Ventilation.” American Schoo 


Board Journal 70: 51-53, 139-40; May, 1925. 


. Hartman, Frank E. “The Purification of Water with Special Reference to Swim 


ming Pools.” American School Board Journal 76: 55-56, 141-42, May; 53-54, 138 
June; 77: 65, 134, July, 1928. 


. Hatuaway, Winirrep. “The Well Lighted Schoolhouse—A Cooperative Effort.” 


Nation’s Schools 6: 55-58; July, 1930. 


. Heatu, R. F., and Patrerson, J. S. “School Ventilation Studies in Toronto.” 


Journal of the American Society of Heating and Ventilating Engineers 33 
715-25; December, 1927. 


. Henperson, Ottve Grace, and Loweitt, Hucw Grant. “A New Deal for Eyes.” 


120. 


416 


American School Board Journal 88: 34, 71; April, 1934. 
Herman Netson Corporation. Short History of Ventilation. Moline, [ll.: the 
Corporation, 1930. 16 p. 





. Herman Netson Corporation. Story of Air Conditioning for Schools. Moline, Ii.: 
the Corporation, 1933. 53 p. 


22. Hermans, J. T. F. “Ueber die vermeintliche Ausathmung organischer Substanzen 


durch den Menschen.” Archive fiir Hygiene Vol. 1, 1883. 
- Hu, E. Vernon. “Air Conditioning. (Editorial)” Aerologist Vol. 11, January, 
1935. 


24. Hitt, E. Vernon. “Ox Cart or Auto—Which?” American School Board Journal 


71: 49-51, 135-36, August; 47-48, 136, 139-40, September; 49-50, October, 1925. 


25. Hu, E. Vernon. “The Swing of the Pendulum.” Aerologist Vol. 2, 1926. 


“, 


. Hitt, E. Vernon. “Ventilation Requirements of the Chicago Department of 
Health.” Aerologist 11: 18-20; January, 1935. 


27. Hitt, Leonarp, and otHers. The Influence of the Atmosphere on our Health and 


Comfort in Confined and Crowded Places. Smithsonian Miscellaneous Collec- 
tions, Vol. 60, No. 23. Publication No. 2170. Washington, D. C.: Smithsonian 
Institution, 1913. 96 p. 

. Horrman, James D., and Raper, B. F. A Handbook for Heating and Ventilating 
Engineers. 2d ed. New York: McGraw-Hill Book Co., 1913, 402 p. 

. Hotmes, Warren S. “Notes on Schoolroom Ventilation.” American School Board 
Journal 68: 59-60, 125; April, 1924. 

. Hopkinson, Georce M. “Natural and Artificial Lighting of Schoolrooms.” Ameri- 
can School Board Journal 81: 41-42, 135; October, 1930. 

. HorstMANN, Henry C., and Toustey, Vicror H. Modern Illumination. Chicago: 
F. J. Drake and Co., 1916. 273 p. 


32. HoucuTen, F. C., and Yaciociou, C. P. “Determination of the Comfort Zone.” 


Transactions, 1923. New York: American Society of Heating and Ventilating 
Engineers, 1923. p. 361-84. 

. “How Much Fresh Air Does the School Child Need?” American School Board 
Journal 77: 40, 127-28; August, 1928. 

. Hupparp, C. L. “Schoolhouse Heating and Ventiiating Practice.” Plumbers and 
Heating Contractors Trade Journal 87: 28, 30-32, 75-76; November 1, 1929. 

. “Huge Loss Seen in Ventilation.” Teachers College Record 35: 730-31; May, 1934. 
(Reprinted from New York Sun.) 

. “Illuminating Engineering Nomenclature and Photometric Standards.” Transac- 
tions of the Illuminating Engineering Society 28: 265-79; March, 1933. 

. ILLUMINATING ENGINEERING Society. Code of Lighting School Buildings. New 
York: the Society and American Institute of Architects, 1924. 39 p. 

. ILktuminatinc ENcINngERING Society. Code of Lighting School Buildings. U. S. 
Dept. of Labor, Bureau of Labor Statistics, Bulletin No. 382. Washington, 
D. C.: Government Printing Office, 1925. 34 p. 

. ILLUMINATING ENGINEERING SocieTy and AMERICAN ILLUMINATING ASSOCIATION. 
Standards of School Lighting. New York: the Authors, 1932. 39 p. 

. IRELAND, ALLEN G. Hygiene and Sanitation of Public School Buildings. Master's 
thesis, Teachers College, Columbia University, 1933. 115 p. 

. Irrner, W. B. “School Ventilation from the Viewpoint of the School Architect.” 
Journal of the American Society of Heating and Ventilating Engineers 33: 
119-27; March, 1927. 

. Ives, James E. “A Review of the Current Practice in the Lighting of School 
Buildings in the United States.” American School Board Journal 78: 140, 142, 
cam May, 1929. Also U. S. Public Health Reports 43: 3313-18; December 14, 
. Jackson, Epwarp. “Daylight in the School Room.” Proceedings, 1921. Washing- 
ton, D. C.: National Education Association, 1921. p. 308-15. 

. Jarvis, Eowarp. Physiology and Laws of Health. New York: A. S. Barnes and 
Co., 1866. 427 p. 

5. Jepurcka, A. I. “Stokers: Are They an Economy?” American School Board 
Journal 87: 30; October, 1933. 

- Ketser, W. “Reducing Small Town School Ventilating Costs.” American School 
_ Board Journal 68: 49-51; March, 1924. 

- Ketter, Paut G. W. “Nutrition and the Ultra-Violet Ray.” American School 
Board Journal 77: 98, 100; November, 1928. 

. Knicut, Georce W., and Jacxson, A. “Public Schoolroom Lighting.” Transac- 
tions of the Illuminating Engineering Society 5: 553-85; October, 1910. 


417 





. Kocuer, A. Lawrence, and Davison, R. L. “Swimming Pools.” Architectural 
Record 65: 68-87 ; January, 1929 

" LANSINGH, V. R. “Walls and Floors—Their Effects on Lighting. (With _ us. 
sion.)” Transactions of the Illuminating Engineering Society 15: 124- 
March 20, 1920. 

. Larson, G. L.; Netson, D. W.; and Kusasta, R. W. “Investigation of Air Out. 
lets in Classroom Ventilation.” Transactions, 1932. New York: American Society 
of Heating and Ventilating Engineers, 1932. p. 463-90. 

. Larson, G. L. “Tests on the Recirculation of Washed Air.” Transactions, 19]¢ 
New ¥ ork: American Society of Heating and Ventilating Engineers, 1916. p. 

53. Lesianc, F. “Recherches sur la composition de l’air confiné.” Annales de Chimi: 
et de Physique 5: 223; 1842. 

. Lewes, Georce H. The Physiology of Common Life. New York: D. Appleton and 
Co., 1860. 2 vols. 

5. Lewis, L. L. “Methods of Air Distribution in Auditoriums.” Heating and V entila 
ting 25: 91-93; August, 1928. 

. Lies, J. W. Some Engineering Aspects of Electric Lighting.” Transactions 
the Illuminating Engineering Society 25: 637-62; September, 1930. 

. “The Lighting of Schoolhouses.” American Architect 123: 41-45, 84-86; January 
3 and 17, 1923. 

. “The Lighting System in Public Schools.” American School Board Journal 79 
102; July, 1929. 

. Locan, H. L. “Sight Conservation Through Better Blackboard Illumination,’ 
American School Board Journal 86: 32; January, 1933. 

. LuckiesH, Matruew. The Lighting Art. New York: McGraw-Hill Book (C 
1917. 229 p. 

- McConnett, W. J.; Houcuten, F. C.; and Puitups, F. M. “Further Study . 
Physiological Reactions (High Temperature and Humidity in Still Air).” 
Transactions, 1923. New York: American Society of Heating and Ventilating 
Engineers, 1923. p. 353-60. 

. MacDonatp, A. J. “Effective Library Lighting.” Architectural Forum 56: 631 
June, 1932. 

. Mackey, H. D. “A Modern Substitute for the Old Swimming Hole.” Nation's 
Schools 6: 49-52; August, 1930. 

. McLure, Joun R. The Ventilation of School Buildings. Contributions to Educa 
tion, No. 157. New York: Teachers College, Columbia University, 1924. 130 p 

. Mawar, James J. “Analysis of Cost of a Heating and Ventilating System for a 
School Building.” American School Board Journal 67: 47-48; July, 1923. 

. Martin, A. J. “Schoolroom Daylighting.” American School Board Journal 82 
65, 138; May, 1931. 

. Massacuusetts Institute oF TecHNoLocy. School Health Appraisal Forn 
Boston: the Institute, 1926. 71 p. (Mimeographed.) 

. Merritt, Horace G., and Oaxs, L. W. Your Vision and How to Keep It. New 
York: G. P. Putnam’s Sons, 1930. 145 p. 

. Metropouitan Lire Insurance Company. The Custodian and the School Child 
New York: the Author. 16 p 

. Miturcan, J. M. “The Value of Ozone in School House Ventilation.” Americar 
School Board Journal 65: 56-57, 120; September, 1922. 

. “Modern Unit Stokers for Heating.” Heating and Ventilating 31: 29, 39, 77: 
September, 1934. 

. Nationat Cumtp Heattu Councit, Apvisory COMMITTEE ON HEALTH EpbucatTIoN 
Health for School Children. U. S. Dept. of the Interior, Bureau of Education, 
School Health Studies No. 1. Washington, D. C.: Government Printing Office 
1923. 75 p. 

73. Nationa Lamp Works. Illumination Terms. Bulletin 7-D. Cleveland: 
Author, September 1, 1927. 

. Nationat Lamp Works. Light and Vision. Booklet 9-1. Cleveland: the Author 
January 2, 1925. 

5. Nessrrt, A. J. “A Logical Basis for Determining the Volume of Air to | 
Circulated in Classroom Ventilation.”” American School Board Journal 85 
44-45, 74; September, 1932. 


418 





. Nessitt, Jonn J. Tomorrow's Heating and Ventilating Unit. Publications No. 
223 and 224. Holmesburg, Philadelphia, 1934. 


77. “New Standards for School Lighting.” American School Board Journal 86: 41, 


74; January, 1933. 

. New York ComMiIssion ON VENTILATION. School Ventilation: Principles and 
Practices. Final Contribution. New York: Teachers College, Columbia Uni- 
versity, 1931. 73 p. 

. New York State CoMMISSION ON VENTILATION. Ventilation. New York: E. P. 
Dutton and Co., 1923. 620 p. 

. Opay, A. B. and Porter, L. C. “The Use of Ultraviolet Sources for General 
Illumination of Interiors: Schools.” Transactions of the Illuminating Engineering 

Society 28: 139-41; February, 1933. 

. PENNSYLVANIA StaTE DEPARTMENT OF HEALTH. School Decorations. Harrisburg: 
the Department. (Color Chart.) 

. Peppe, Micuaert. “The Shower Bath.” Journal of Health and Physical Educa- 
tion 1: 6-8; May, 1930. 

. PETTENKOFER, Max von. “Ueber die Respiration.” Annalen der Chemie und 

Pharmacie, 1862-63. (Supplement.) 

. PHILADELPHIA DEPARTMENT OF SUPERINTENDENTS and Bureau oF MUNICIPAL 

Research. School Hygiene—Physical Welfare of Pupils. Philadelphia: the 

Authors, 1911. 14 p. 

. Pixey, THomas A. “Artificial Lighting for the School Room.” Sight Saving 
Review 2: 41-45; March, 1932. 

. Pres, Leo H. “Sanitary Fixtures for School Buildings.” American School Board 
Journal 40: 16-17, 38; April, 1910. 

. Posey, W. C. Hygiene of the Eye. Philadelphia: J. B. Lippincott Co., 1918. 
344 p. 

. Poweitt, A. L. “Fundamentals of Lighting in the Home, Classroom and In- 

dustry.” Sight Saving Review 1: 36-43; March, 1931. 

. Power, A. L., and Beir, A. D. “School Lighting to Conserve Vision.” Nation’s 

Health 5: 123-24; February, 1923. 

. “Present Trends in Air Conditioning Summarized. (Editorial.)” School Man- 

agement 2: 7, 16; March, 1933. 

. Ransome, A. “On the Organic Matter of Human Breath in Health and Disease.” 

Journal of Anatomy and Physiology 4: 209; 1870. 

. Raver, G. “Untersuchungen iiber die Giftigkeit der Expirationsluft.” Zeitschrift 
fiir Hygiene 15: 57-71; 1893. Leipzig. 

. Repway, Jacques W. “Some Fallacies of Mechanical Ventilation.” American 

School Board Journal 61: 36; October, 1920. 

. “Regulations Governing the Design, Construction, and Operation of Swimming 
Pools, and Establishing Standards for the Bacteriological Quality of the 

Water Therein.” Indiana State Board of Health Monthly Bulletin 33: 209-11; 

January, 1930. 

5. “Report on Code of Lighting School Buildings.” Transactions of the Illuminating 
Engineering Society 13: 185-200; April 20, 1918. 

. Rircuiz, Joun W., and Caupwew1, Josern S. Primer of Hygiene. Yonkers-on- 
Hudson, N. Y.: World Book Co., 1910. 144 p. 

. Ross, J. M. “Heating Analysis for School Administrators.” Proceedings, 1930. 
Milwaukee: National Council on Schoolhouse Construction (W. C 

sec.), 1930. p. 37-51. 

. Ross, J. M, “The Vital Importance of Ozone in Ventilation.” American School 
Board Journal 63: 71-72, 75-76; October, 1921. 

. Rocers, James Freperick. State-Wide Trends in School Hygiene and Physical 
Education. U. S. Dept. of the Interior, Office of Education, Pamphlet No. 5 

(Rev. ed.). Washington, D. C.: Government Printing Office, 1934. 15 p. 

. Rosenow, Epwarp C. “A Simple Method for Humidifying and Partially Steri- 
lizing the Air of Heated Buildings.” American Journal of Hygiene 16: 566-81; 

September, 1932. 

- Ross, Netson C. “Lighting and Electrical Systems for School Buildings.” 
Architectural Forum 55: 743-52; December, 1931. 

Russo-Gitiwerti, A., and Atesst, G. “Sulla tossicita dell’ aria aspirata.” Boll. 

Soc. dlg. di Palermo 3: 331-40; 1888. 


. Bruce, 


419 





. Scnerer, Francis R. “Experimental Work in Ventilation in Rochester.” Pr; 
ceedings, 1930. Milwaukee: National Council on Schoolhouse Construction 
(W. C. Bruce, sec.), 1930. p. 51-55. 

. ScHererR, Francis R. “Natural and Artificial Illumination of Classrooms and 
Corridors.” Proceedings, 1929. Milwaukee: National Council on Schoolhous: 
Construction (W. C. Bruce, sec.) , 1929. p. 38-40. 

. SCHERER, Francis R. “Subsurface Illumination of School Swimming Pools.” 
Proceedings, 1929. Milwaukee: National Council on Schoolhouse Constructi: 

(W. C. Bruce, sec.) , 1929. p. 142-46. 

. Scumint, H. W. “Air Conditioning in Wisconsin Schools.” Heating and JV ent 
lating 25: 58-60; November, 1928. 

. Scumipt, H. W. “Sanitary Conveniences in Schools.” American School Board 
Journal 80: 53-56, 162, 164, 166; January, 1930. 

. Scumipt, H. W. “School Ventilation—a Dialogue.” Heating and Ventilating 27 
93-96, 112; September, 1930. 

. Scumipt, H. W. “Some Practical Aspects of Heating and Ventilating Scho 

Houses.” Journal of the American Society of Heating and Ventilating Eng 
neers 33: 71-78; February, 1927. 

. Scumipt, H. W. “Ventilation and Heating of School Buildings.” Proceedings 
1932. Milwaukee: National Council on Schoolhouse Construction (W. C. Bruce, 
sec.), 1932. p. 57-68. 

. Scumipt, H. W. “Ventilation of a School Building by a Thermal-Balance Venti 
lating System.” American School Board Journal 88: 27-29; February, 1934. 

. “School and Library Lighting.” Electrical Review (London) 109: 176; July 3). 
1931. 

. “School Windows. (Editorial.)” Survey 65: 328-29; December 15, 1930. 

. SELDEN, SAMUEL, and Setiman, H. D. Stage Scenery and Lighting. New York 
F. S. Crofts and Co., 1930. 398 p. 

. SHawan, J. A. “Report of Committee on the Prevention of Blindness and Co: 
servation of Vision.” Proceedings, 1912. Washington, D. C.: National Educa 
tion Association, 1912. p. 1306-12. 

. SmirH, Mary E. “A Program of Eye Health in a School System.” Sight Saving 
Review 4: 94-107; June, 1934. 

. Smitu, V. T. “A Summary of Published Opinion on School Ventilation.” Amer 
ican School Board Journal 84: 86, June; 85: 36, November; 38, December 
1932. 

. Spauvpine, H. T., and Pacmer, R. A. “Artificial Lighting System in the Schools.” 
American School Board Journal 64: 41-44, 139; June, 1922. 

. Strayer, Georce D., and Encecnarpt, N. L. School Building Problems. New 
York: Teachers College, Columbia University, 1927. 697 p. 

. Strayer, Georce D., and Enceruarnpt, N. L. Standards for Elementary Schox 
Buildings. New York: Teachers College, Columbia University, 1933. 181 p. 

. Strayer, Georce D., and Encetnarpt, N. L. Standards for High School Build 
ings. New York: Teachers College, Columbia University, 1924. 95 p. 

. Srurrock, Water. “Adequate Light Saves Pupils’ Eyes.” Nation’s Schools 13 
57-62; January, 1934. 

. “Swimming Pool Standards.” Plumbers and Heating Contractors Trade Journa 
89: 22-28; September 15, 1930. 

. Tance, Kwan Yau. Method of Predicting Illumination from Light Courts. Engi- 
neering Experiment Station, Bulletin No. 47. Columbus: Ohio State Univer 
sity, 1928. 26 p. 

. Tappan, Jutta B. “Clean Children—an Executive Responsibility.” School Fx 
ecutives Magazine 52: 118-21; November, 1932. 

. THomas, Miner Wine. Public School Plumbing Equipment. Contributions 
Education, No. 282. New York: Columbia University, Teachers College, 1928 
128 p. 

. Tucx, D. H. “Planned Lighting for Educational Buildings.” American Schoo! 
and University, 1931-32. New York: American School Publishing Corpora- 
tion, 1931. p. 82-83. 

. Turner, C. E., chairman. Hand-Washing Facilities in Schools. School Health 
Bureau Monograph No. 3. New York: Welfare Division, Metropolitan Life 
Insurance Co., 1928. 16 p. 





299, U. S. Puspiic HEALTH Service. Studies in Natural Illumination in Classrooms. 
Public Health Bulletin No. 188. Washington, D. C.: Government Printing 
Office, 1926-29. 2 vols. (Parts 1 and Il by T. Clark and A. F. Beal; Part III 
by A. F. Beal.) 

. “Ventilation.” Hygeia 11: 374; April, 1933. 

. “Ventilation. (Editorial.)” Journal of the American Medical 
1468-69; November 14, 1931. 

. “Ventilation of Schoolrooms. (Editorial.)” Journal of the American Medical 
Association 92: 900-1; March 16, 1929. 

. Vernon, Horace M. The Principles of Heating and Ventilation. New York: 
Longmans, Green and Co., 1934. 232 p. 

. Wacker, J. H. “A New Slant on School Ventilation.” Heating and Ventilating 
26: 59; July, 1929. 

. “Waterproofing Showers.” Domestic Engineering 135: 48-49; May 2, 1931. 

. Watt, W. E. Open Air. Chicago: Little Chronicle Co., 1910. 282 p. 

. “When Experts Disagree—.” Heating and Ventilating 24: 93-94; November, 
1927. 

. WitLarp, ArtHur C. Heating, Ventilating, and Air Conditioning. New York: 
Sheet Metal Worker, 1933. 963 p. 

. WinsLow, C.-E. A. Fresh Air and Ventilation. New York: E. P. Dutton and Co.., 
1926. 182 p. 

. Winstow, C.-E. A., chairman. “A Study of Ventilation and Respiratory Illness 
in New York Schools.” American Journal of Hygiene 13: 235-54; January, 
1931. 

. Winstow, C.-E. A., chairman. “A Study of Ventilation and Respiratory Illness 
in Syracuse Schools; with an Analysis of Factors Affecting Criteria Used.” 
American Journal of Hygiene 12: 196-214; July, 1930. 

. Wisconsin DEPARTMENT OF PuBtic INstrucTION. Color Charts for Schoolroom 
Decoration Tested by Illuminating Engineering Society. Madison: the Depart- 
ment. 

. Wisconsin INDUSTRIAL Commission. Wisconsin School Lighting Code. Madison: 
the Commission, 1921. 21 p. 

. Worr, Cart F. “Better Illumination and Electrification for School Buildings by 
the Adoption of Standards.” American School and University, 1930-1931. New 
York: American School Publishing Corporation, 1930. p. 59-64. 

. Woop, THomas D., chairman. Conserving the Sight of School Children. Report 
of the Joint Committee on Health Problems in Education. New York: National 
Society for the Prevention of Blindness, 1935. 54 p. 

. Woop, THomas D., and Rowe, Hucw Grant. Health Supervision and Medical 
Inspection of Schools. Philadelphia: W. B. Saunders and Co., 1927. 637 p. 

. Woop, THomas D., and Henpriksen, Etruet M. “The Thermometer and School.” 
Journal of the National Education Association 16: 258; November, 1927. 

. Woop, Tuomas D., and Henprixsen, Etuer M. Ventilation and Health. New 
York: D. Appleton and Co. 1927. 210 p. 

. Zanour, Rosert L. “Good Illumination in the Schoolroom.” American School 
Board Journal 82: 69-70; January, 1931. 

50. Zanour, Ropert L. “Modern Practice in School Lighting.” American School and 
University, 1932-1933. New York: American School Publishing Corporation, 
1932. p. 39-41. 


Association 97: 


Chapter III. Equipment, Apparatus, and Supplies 


51. Anmstronc, Franxuin G. “Safety First in Lockers and Locks.” Nation’s Schools 
14: 53-57; November, 1934. 

52. ““An Automatic Rotary Duplicator That Reproduces Eight Colors.” Nation’s 
Schools 9: 96; May, 1932. 

53, Bennett, Henry Eastman. “Measuring School Equipment Values.” American 
School Board Journal 89: 28-29; December, 1934. 

4. Bennett, Henry Eastman. “School Equipment Research.” School Executives 
Magazine 53: 140-41; January, 1934. 


421 





. Berry, Frances, compiler. Equipment and Supplies for Nursery, Kindergarten, 
and Primary Grades. Washington, D. C.: Association for Childhood Educa 
tion. (To be published in the fall of 1935.) 

. Brste, Roy C. “An Efficient Tool-Room System.” Industrial Education Maga 
zine 35: 10; July, 1933. 

. Branot, J. A. “Organization and Equipment.” Industrial Arts and Vocationa 
Education 23: 39-42; February, 1934. 

. Bropinsky, Ben P. “From Textbooks to Pins.” School Life 19: 43; November, 
1933. 

. BropsHauc, Mervin. Buildings and Equipment for Home Economics in Second 
ary Schools. Contributions to Education, No. 502. New York: Teachers ( 
lege, Columbia University, 1932. 178 p. 

. Bruce, Frank. “Depression Merchandise.” American School Board Journal 85 
17; July, 1932. 

. “A Buying Guide for Elementary School Libraries Is Compiled.” Nation’s School 
10: 74; August, 1932. 

. Catnoun, J. B. “The Use of Multiple Type of Furniture to Secure a Higher 
Degree of Classroom Utilization.” Proceedings, 1932. Milwaukee: Nationa 
Council on Schoolhouse Construction (W. C. Bruce, sec.), 1932. 

. Cuamsers, Jay L, “Asset Accounting in Public Schools.” American School Board 
Journal 84: 49; June, 1932. 

. Cueney, Ray E. Equipment Specifications for High Schools. Contributions | 
Education, No. 612. New York: Teachers College, Columbia University, 1934 
87 p. 


5. CHENEY, Ray E. “Purchase of Classroom Equipment.” School Executives Maga 


zine 54: 20-21, 28; September, 1934. 

. CrarK, Harry S. “Improving the Equipment of the School Shop.” Industria! 
Education Magazine 36: 214-15; September, 1934. 

. Curne, O. K. “Some General Criteria for School-Supply Purchases.” Americar 
School Board Journal 84: 28, 96; May, 1932. 

. Cockxinc, Water D. “Determining the Use Made of Equipment and Supplies.” 
Proceedings, 1933. Pittsburgh, Pa.: National Association of Public Scho 
Business Officials (H. W. Cramblet, sec.), 1933. p. 39-45. 

. Coriins, G. E. “Basic Considerations in Purchasing the Equipment for a Hig! 
School.” American School Board Journal 85: 29-30; July, 1932. 

. Core, R. E. “On Progressive Art Rooms.” American School Board Journal 88 
40-41; March, 1934. 

. Dearven, E. C., Jr. “How to Get the Best Results from Linoleum Floors 
Schools.” American School Board Journal 87: 25, 50; August, 1933. 


2. Dent, Ettswortu C. “Selection of Projectors Depends Upon Their Use.” Nation’s 
Pp p 


Schools 13: 61-63; May, 1934. 

. Dent, Ettswortu C. “Time to Take Stock of Equipment for Visual Education. 
Nation’s Schools 14: 62-64; September, 1934. 

. “A Device That Simplifies Program Arrangement.” Nation’s Schools 10: 84-86 
September, 1932. 

. Ferree, C. E., and Rano, G. “A Glareless Lighting Unit Adapted to the Class 
room.” Nation’s Schools 12: 47-51; August, 1933. 

. “Fire Alarm System Gives Protection at Low Cost.” Nation’s Schools 13: 7 
April, 1934. 


77. “Floodlight Projector of New Design.” Nation’s Schools 14: 68; October, 1934 


. Fowikes, Joun Guy. “School Supplies as Used in One Elementary Scho 
Nation’s Schools 10: 66-67; October, 1932. 

. Frostic, Freon W. “Ancient and Dirty Light Fixtures Waste Power and Harn 
Eyes.” Nation’s Schools 12: 61-63; December, 1933. 

. Frostic, Frep W. “Automatic Light Control is Needed in the Modern School.” 
Nation’s Schools 12: 11-14; November, 1933. 

. Frostic, Fren W. “The Business of Purchasing School Supplies.” Nation 
Schools 14: 55-57; August, 1934. 

. Frostic, Frep W. “Eternal Vigilance, Automatic Devices Will Reduce Fir 
Hazards.” Nation’s Schools 14: 61-62; November, 1934. 





Frostic, Frep W. “How Do You Buy Your Coal—By Weight or B.T.U.’s?” 
Nation’s Schools 12: 55-57; August, 1933. 
Frostic, Frep W. “How to Refinish and Polish School Furniture at Low Cost.” 
Nation’s Schools 14: 53-55; July, 1934. 

. Frostic, Frep W. “How to Select and Apply Wall Paint.” Nation’s Schools 13: 

63-64; January, 1934. 

5. Frostic, Freo W. “Planning Must Precede Construction of Cement Walks and 

Drives.” Nation’s Schools 14: 53-55; August, 1934. 

. Frostic, Frep W. “Plastic Magnesia Flooring—Some Suggestions for Main- 

tenance.” Nation’s Schools 13: 57-59; June, 1934. 

. Hamon, R. L., and Sranpisn, H. E. “General Shop for Rural Schools.” Jndus- 

trial Arts and Vocational Education 24: 49-54; February, 1935. 

. Hart, Cuester, editor. “Adjustable Heights for Stools and Chairs.” 

Schools 12: 64; July, 1933. 

. Hart, CHESTER, editor. “Choosing an Efficient Laundry Unit for the Small School.” 

Nation’s Schools 9: 84, 86; June, 1932. 

. Hart, CueEster, editor. “Controlling Temperature by Means of a New Unit Venti- 

lator.” Nation’s Schools 9: 92-94; May, 1932. 

. Hart, Cuester, editor. “An Electric Machine for Grading Objective Tests.” 

Nation’s Schools 11: 74; May, 1933. 

. Hart, CuHeEster, editor. “A Floor Machine That Cleans Under Low Furniture.” 

Nation’s Schools 11: 76; March, 1933. 

. Hart, CuHester, editor. “How Clothes Are Stored in Elementary Schools.” Na- 

tion’s Schools 10: 82, 84, 86; October, 1932. 

. Hart, Cuester, editor. “Local Emergency Lighting System Operates Automati 

cally.” Nation’s Schools 11: 82; April, 1933. 

. Hart, CuHester, editor. “Modern Blackboard Fittings Ensure Cleanliness.” Na- 

tion’s Schools 11: 76, 78; February, 1933. 

. Hart, Cuester, editor. “A New Type of Desk and Chair for the Classroom.” 

Nation’s Schools 12: 66; October, 1933. 

. Hart, Cuester, editor. “Portable Public Address System Has Many Uses.” Na 

tion’s Schools 11: 64; June, 1933. 

. Hart, Cuester, editor. “A Sound-on-Film 16 m/m Motion Picture Projector.” 
Nation’s Schools 10: 82, 84; August, 1932. 

. Hart, CHeEster, editor. “Swinging Blackboard Has Many Advantages.” Nation’s 
Schools 12: 64; October, 1933. 

. Hawortu, Harry H. “Picture Education—The Mechanics of Its Operation.” 
Nation’s Schools 11: 23-28; January, 1933. 

. Hispert, R. W. “The Selection and Management of School Equipment and Sup- 
plies.” American School Board Journal 85: 27-28; December, 1932. 

. Homan, C. F. “A Modern Laundry in the Modern School.” Nation’s Schools 9: 

60-61; June, 1932. 

. “How Schools Buy Supplies and Equipment in the Depression Years.” American 

School Board Journal 89: 56-58; December, 1934. 

. Hucnes, Samuet, “Miniature Foundry Units.” Industrial Education Magazine 
34: 165; April, 1933. 

. Hunter, Wituiam L. “Principles of Shop-Planning.” Industrial Arts and Voca- 

tional Education 23: 38-39; February, 1934. 

“An Inexpensive, Fast Dishwasher for Schools.” Nation’s Schools 14: 64; 

November, 1934. 

. “An Inexpensive System for Filing School Keys.” Nation’s Schools 10: 16; 

December, 1932. 

. Jones, Patrick. “The Purchase of School Supplies.” School Executives Maga- 
zine 53: 6-7, 23; September, 1933. 

. Knapp, Lorenzo H. “Sound System is Teaching Aid and Time Saver.” Nation’s 

Schools 10: 57-59; September, 1932. 

. Lex, Cuartes E., Jr. “Coordinating the Purchases of City, County, and School 
Board.” American School Board Journal 86: 24, 65; February, 1933. 

. Linn, H. H. “Check List for Determining Possible Economies in Public-School 

Administration.” American School Board Journal 87: 31-32, 62-63, July; 31-32, 

59, August; 43, 59, September; 32, October; 41, 54-55; November, 1933. 

. “Low Cost Fire Alarm Is Easy to Install.” Nation’s Schools 13: 72; May, 1934. 


423 


Nation’s 





. “A Low Priced Duplicator.” Nation’s Schools 14: 66; September, 1934. 

5. “Low Priced Organ Now Available for Schools.” Nation's Schools 14: 
July, 1934. 

. McCuinton, J. W. “Unethical Practices in School Buying.” American Sch, 
Board Journal 85: 20; August, 1932. 

. McCuroskey, J. H. “Vertical Lumber-Rack.” Industrial Education Magazine 
99; November, 1932, 

. “Machine for Correcting Objective Examinations.” Nation’s Schools 14: 68 
August, 1934, 

. “A Method of Selecting School Supplies and Managing School Buildings 
American School Board Journal 89: 64-66; September, 1934. 

. Miter, Cuester F. “Practical Economies in Education.” American School Boar 
Journal 84: 35-36, 90, 93; June, 1932. 

. Morris, Emmet L. “School Supply Costs and Cooperative Buying.” Amer 
School Board Journal 85: 62; October, 1932. 

322. “Multiple Blackboard.” Nation’s Schools 14: 76; December, 1934. 

323. Nasu, L. V. “Bidding for School Supplies.” School Executives Magazine 53 
264-65; May, 1934. 

24. Nasu, L. V. “The Selection of Pupil Seating Equipment for Classrooms 
American School Board Journal 89: 26, 75; July, 1934. 

25. NATIONAL ASSOCIATION OF PuBLic ScHoo.t Business OrFicIALs, COMMITTEE 0) 
Supp_y AND Researcu. Tests of Quality for School Equipment and Supplies 
Bulletin No. 5. Pittsburgh: the Association (H. W. Cramblet, sec.) , 1935. 52 | 

26. Netson, Lester W. “Some Aspects of a School Fire-Control Program.” Amer 
can School Board Journal 87: 33-34; December, 1933. 

. “A New Development in Room Lighting.” Nation’s Schools 13: 72; June, 1934 

28. “New Fire Alarm Is Versatile—Even Talks.” Nation’s Schools 10: 52; September 
1932. 

. “New Floor Machine Performs Four Tasks.” Nation’s Schools 14: 70; May, 1934 

. “New Instrument for Measuring Light Values.” Nation’s Schools 13: 65; January 
1934. 

. “New Noise Excluding Steel Window.” Nation’s Schools 14: 70; July, 1934 

. “New Type Soap Dispenser Offers ‘Measured Soap.’” Nation’s Schools 14: 64 
November, 1934. 

33. O’Dett, Crype H. “Unit Cost and Standardization of Elementary School Su 
plies.” American School Board Journal 89: 21-22; July, 1934. 

. “Oil Cooking Equipment for School Kitchens.” Nation’s Schools 14: 76; Decen 
ber, 1934. 

. “Patching Material for Repairing Wall Surfaces.” Nation’s Schools 13: 7 
June, 1934. 

. Patterson, Rosert J. “Equipping the Automechanics Shop.” Industrial Educa 
tion Magazine 35: 98-99; December, 1933. 

. “Portable Vacuum Ensures Low Cleaning Cost.” Nation’s Schools 13: 65; Jai 
uary, 1934. 

. “Purchasing Lumber for the School. (Editorial.)” Industrial Arts and Vocationa 
Education 23: 314; October, 1934. 

. Ramseyer, Ltoyp L. “School Equipment Inventories.” American School Boaré 
Journal 87: 41, 63, July; 31-32; September, 1933. 

. “Reduced Cleaning Costs with Reversible Window.” Nation’s Schools 14: 64 
November, 1934. 

. Reswes, G. H. “Equipment for Teaching Woodwork on a Production Basis.” /; 
dustrial Education Magazine 34: 190-92; June, 1933. 

. Ricnarpson, H. D. “Criteria For Standardizing Instructional Supplies.” Amer 
can School Board Journal 85: 42, 75-76; July, 1932. 

. “School Shop Annual.” Industrial Arts and Vocational Guidance 22: 29-132 
February, 1933. 

. “School Supplies Buying—Aiding or Crippling Education.” American Scho 
Board Journal 87: 24; July, 1933. 

. Sureve, Joun C. “The Purchase of School Supplies.” School Executives Maga 
zine 53: 274, 287; May, 1934. 

. “Signal Chimes for Class Periods and Telephones.” Nation’s Schools 13: 66: 
January, 1934. 


> 





7. “Sound Projector for Large Auditoriums.” Nation’s Schools 14: 66; September, 
1934. 
348. Sowers, J. I. “Equipment for Junior High School Woodworking.” Industrial 
Education Magazine 33: 264; April, 1932. 
. “Special Plate Glass Absorbs Sun’s Heat.” Nation’s Schools 14: 64; November, 
1934. 
50. Strant, Epcar A. “A Small Comprehensive Shop.” Jndustrial Education Maga- 
zine 36: 29-32; January, 1934. 
. Srurrock, Water. “Adequate Light Saves Pupil’s Eyes.” Nation’s Schools 13: 
57-62; January, 1934. 
352. TayLor, Byron M. “Industrial-Arts Supplies.” Industrial Arts and Vocational 
Education 22: 183-86; May, 1933. 
353. TayLtor, Byron M. “School-Shop Tools and Machines.” IJndustrial Arts and 
Vocational Education 23: 42-45; February, 1934. 
54. TEARNEY, Orvitte A. “Woodworking Equipment.” /ndustrial Arts and Vocational 
Education 22: 50-52; February, 1933. 
55. Turatis, Zoe A. “Globes, Graphs, and Museum Materials.” Journal of the 
National Education Association 22: 9-10; January, 1933. 
356. THRALLS, Zoe A. “The Selection and Use of Pictures.” Journal of the National 
Education Association 21: 247-48; November, 1932. 
57. UttricnH, Fettx Hermutn. “Trends in School Equipment.” American School 
Board Journal 87: 29-30, 59; August, 1933. 
. “An Upholstered School Seat for Maintaining Posture.” Nation’s Schools 9: 88: 
June, 1932. 
59. Wacner, R. W. “Equipment and Teaching Devices of a General Metal-Shop 
in a Junior High School.” Industrial Education Magazine 34: 169-72; April, 
1933. 
. “Waterproof Paint for Masonry or Plastery.” Nation’s Schools 14: 68; August, 
1934. 
. Woo.Len, Gertrupe. “Furnishing the Art Room.” School Arts Magazine 31: 
574-75; May, 1932. 
. Younc, L. P. “Buying School Supplies Cooperatively.” American School Board 
Journal 86: 21-22; May, 1933. 


Chapter IV. School Playgrounds: Their Surfacing, 
Administration, Use, and Care 


. Attensurc, West J. “A Study of Play Facilities of Seventy-one Elementary 
Schools in Seventy-one Cities of Over 20,000 Population.” Research Quarterly 
of the American Physical Education Association 2: 61-66; May, 1931. 

. Butter, Georce D. “Planning the School Playground.” School Management 
1: 18-21, 39-40; April, 1932. 

. “A Check-Up on Playground Equipment.” School.Management 3: 12; June, 1934. 

. Conpit, Apsre. “The School Playground and Its Equipment.” Sierra Educational 
News 20: 393-94, 431; June, 1924. 

7. Curtis, Henry S. School Grounds and Play. U. S. Dept. of the Interior, Bureau 
of Education, Bulletin, 1921, No. 45. Washington, D. C.: Government Printing 
Office, 1922. 31 p. 

. Huncerrorp, Frances Ann. Preschool Equipment. Extension Bulletin No. 263. 
Iowa City: University of Iowa, 1931. 78 p. 

. Nasu, Jay B. The Administration of Physical Education. New York: A. S. 
Barnes and Co., 1931. 491 p. 

). Nasu, Jay B. The Organization and Administration of Playgrounds and Recrea- 
tion. New York: A. S. Barnes and Co., 1927. 547 p. 

. Nationa Councit oN ScHOoLHouse Construction. Proceedings, 1932. Mil- 
waukee: the Council (W. C. Bruce, sec.), 1932. 

. Natronat Recreation Association. Report of Committee on Standards in Play- 
ground Apparatus. New York: National Recreation Association, 1931. 

. Nationat Recreation Association. Space Requirements for the Children’s 
Playground. New York: the Association, 1934. 





. NationaL Recreation Association. “Surfacing Playground Areas (Committee 

Report) .” Recreation 26: 229-42, 258, August; 276-84, 306-7; September, 1932. 

. Nemson, N. P., and Van Hacen, Winirrep. Manual of Physical Education Actiy. 

ities for the Elementary Schools of the State of California. Sacramento, Calif 

State Printing Office, 1929. 386 p. 

. PaNcBURN, WeAverR. “Public Recreation in 1891 and 1931.” American School 

Board Journal 82: 58; March, 1931. 

. PLaycrounp AND RECREATION ASSOCIATION OF America. Play Areas—Their 

Design and Equipment. New York: A. S. Barnes and Co., 1928. 206 p. 

. Reapy, Marie M. School Playgrounds. U. S. Dept. of the Interior, Office 0: 

Education Pamphlet No. 10. Washington, D. C.: Government Printing Offic: 

1930. 40 p. 

. Rocers, J. F. Municipal and School Playgrounds and Their Management. U. § 

Dept. of the Interior, Bureau of Education, School Health Studies No. 6 

Washington, D. C.: Government Printing Office, 1924. 22 p. 

. Rowe, Fioyp A. “Cleveland’s Summer Recreation and Educational Program 

Abstract.” Official Report, 1931. Washington, D. C.: Department of Superir 

tendence, National Education Association, 1931. p. 202-6. 

. Smita, Harotp W. “Playground Supervision in Arizona Elementary Schools.” 
Arizona Teacher 23: 289-90, 292; May, 1935. 

Weitanp, Francis N. “The Status of Playground Facilities in Nebraska Schools 
and a Playground Program Adapted to the McCook Schools.” Educational 
Research Record (University of Nebraska) 2: 118-19; February, 1930. 


Chapter V. Public School Plant Insurance 


. Arizona DepaRTMENT OF Pustic INstructTION. Twelfth Biennial Report of th 
State Superintendent of Public Instruction, 1932-34. Phoenix: the Department, 
1934. “Arizona Fact Finding Studies: School Property Insurance,” p. 414-1! 

. Beacu, Frep F. “Saving Thirty Per Cent on Insurance.” American School Board 
Journal 82: 59: June, 1931. 

. Drake, W. V. “The Insuring of School Property in Columbus (Ohio).” Pro 
ceedings of the Seventh Annual Session of the Ohio State Educational Con 
ference. Columbus: Ohio State University, 1927. p. 460-62. 

. Encecnarpt, N. L. and ENncLenarpt, Frep. Public School Business Administra 
tion. New York: Teachers College, Columbia University, 1927. “Insuring Scho: 
Property,” p. 386-406. 

. Hotmes, Warren S. “How the Cost of Insurance on Public-School Properties 
Can Be Reduced.” American School Board Journal 87: 23-24; August, 1933. 

. Hory, T. C. Information on School Plant Insurance Premiums and School Prop- 
erty Losses in Ohio for 1932 and 1933. Columbus: Bureau of Educationa! R 

search, Ohio State University, 1935. 10 p. (Mimeographed.) 

. Hoty, T. C., “State Insurance for Public School Buildings.” To be published in 
the October, 1935 issue of Nation’s Schools. 

. Kerrn, Joun A. H., and Taccart, Matruew H. Study of the Economical Ir 
surance of School Property. Harrisburg: Pennsylvania State Department « 

Public Instruction, 1929. 12 p. 

. Linn, H. H. “Practical School-Business Economies.” American School Boari 
Journal 82: 38-40, 125-26; June, 1931. 


2. Lirtte, C. E. “School Fire Insurance Report.” Canadian School Journal 12 


361; October, 1934. 

. Meccuior, WituiAM T. Insuring Public School Property. Contributions to Educa- 
tion, No. 168. New York: Teachers College, Columbia University, 1925. 187 ; 
. Mitter, Matcoim J. “State Insurance of Public Property in South Carolina. 
Educational Business Manager and Buyer 8: 24; June, 1931. 

. NATIONAL AssOcIATION OF PusBLic ScHoot Business OrFrictaALs, COMMITTEE 0% 
InsuRANCE Researcu. Insurance Practices and Experience of City School Di 
tricts of the United States and Canada. Bulletin No. 2. Pittsburgh: the Assi 
ciation (H. W. Cramblet, sec.) , 1932. 230 p. 





. Reever, Warp G. The Fundamentals of Public School Administration. New York: 
Macmillan Co., 1932. Chapter 8, “Maintenance and Insurance of School Build- 
ings,” p. 259-79. 

. SENSING, THURMAN. “State Fire Insurance.” Educational Business Manager and 
Buyer 8: 15; July, 1931. 

. SmitH, Harry P. Business Administration of Public Schools. Yonkers-on-Hudson, 
N. Y.: World Book Co., 1929. Chapter 11, “Insuring School Property,” p. 
245-66. 

. SmirH, Harvey A. Economy in Public School Fire Insurance. Contributions to 
Education, No. 428. New York: Teachers College, Columbia University, 1930. 
113 p. 

. Vices, N. E. The Effect of Fire Hazards on Insurance Costs. Doctor’s thesis, 
University of Missouri, 1934. 

. Werner, J. C. “School-Insurance Costs.” American School Board Journal 89: 
44; July, 1934. 

. Werner, J. C. “State Laws on School Insurance.” Nation’s Schools 15: 33-34; 
February, 1935. 

. Womratu, Georce F. Efficient Business Administration of Public Schools. Mil- 
waukee: Bruce Publishing Co., 1932. Chapter 11, “Insurance,” p. 251-74. 


Chapter VI. Operation and Care of the 
School Plant 


04. Apkisson, R. W., chairman. “Report on Training of Public School Janitor Engi- 


neers.” Proceedings, 1930. Pittsburgh: National Association of Public School 
Business Officials (H. W. Cramblet, sec.), 1930. p. 84-114. 

. BossHart, Joun H. “Definite Ways to Reduce Maintenance and Operating 
Costs of School Buildings.” School Management 3: 6, 18; January, 1934. 

. Butscn, Russert L. C. “Equipment, Duties, and Salaries of School Janitors in 
Wisconsin.” American School Board Journal 82: 43-44, 127, May; 57-58; June, 
1931. 

7. Carter, WituiaM Z. Rules of Boards of Education Pertaining to Custodial Serv- 
ice. Master’s thesis, University of Chicago, 1932. 

. Demary, R. C. “Saving School Fuel by Means of Mechanical Stokers.” Amer- 
ican School Board Journal 87: 27-28; September, 1933. 

. Eetts, Water C. “Income and Expenses of School Janitors.” American School 
Board Journal 85: 32; September, 1932. 

. Encecnarot, N. L.; Reeves, CHarces E.; and Womratn, Georce F. Score Card 
for Public School Janitorial-Engineering Service. New York: Teachers College, 
Columbia University, 1926. 6 p. 

. Enceruarpt, N. L.; Reeves, CuHarces E.; and Womratu, Georce F. Standards 
for Public School Janitorial-Engineering Service. New York: Teachers College, 
Columbia University, 1926. 53 p. 

2. Fowikes, Joun Guy; ANperson, C. J.: and Jones, Lee F. “Allotments and 
Costs of Janitorial-Engineering Supplies.” American School Board Journal 
79: 69, 147-48; July, 1929. 

. Frostic, Freon W. “The School Plant: How to Keep the Plumbing System in 
Repair at Small Cost.” Nation’s Schools 12: 57-58; November, 1933. 

. Ganpers, Harry S., and Reeves, Cuartes E. “The Importance and Present 
Status of the School Janitor-Engineer.” American School Board Journal 79: 
49-50; September, 1929. 

. Ganpers, Harry, S., and Reeves, Cuarzes E. “The Personal Qualities of School- 
Janitor Engineer.” American School Board Journal 79: 35-36, 127-28; Decem- 
ber, 1929. 

. Garser, JoHN Apsatom. The School Janitor. U. S. Dept. of the Interior, Bureau 
of Education, Bulletin, 1922, No. 24, Washington, D. C.: Government Printing 
Office, 1922. 55 p. 

. Hackensack Boarp or Epucation. Manual for Janitors and Engineers. Hacken- 
sack, N. J.; the Board, 1920. 


427 





. Hatiert, Epwin S. “The Janitorial Training Methods for the St. Louis Schools 
American School Board Journal 75: 63, 128; October, 1927. 

. HamMersLey, Roy. “San Francisco Summer School for Janitor-Engineers.” S, 
Francisco Teachers Bulletin Vol. 11, No. 1. September, 1927. 

. Hoeper, Samuet D. Training School Janitors. Master’s thesis, George Peabod) 
College for Teachers, 1934. 

. Jenkins, H. E. “A Self-Rating Card for School Janitor-Egineers.” 
School Board Journal 84: 56; March, 1932. 

2. Linn, H. H. “Check List for Determining Possible Economies in the Operati 
of the School Plant.” American School Board Journal 87: 31-32, 59; August 
1933. 

23. Linn, H. H. “Reducing Electricity Costs in Schools.” American School Boar 
Journal 87: 16, 60; July, 1933. 

24. McKer, J. C. “Self-Rating Scale for Janitors.” 
372-73; August, 1934. 

25. MINNEAPOLIS PusLic ScHoots. Rules and Regulations for Janitorial-Engineer 
ing Service. Minneapolis: Board of Education. 1927. 81 p. 

26. National Epucation Association, ResearcuH Drvision. Salaries of School En 
ployees, 1934-35. Research Bulletin, Vol. 13. No. 
Association, March, 1935. 32 p. 

, PARKER, Laurence. “A Desirable Social and Economic Unit—The School Ja: 
tor.” American School Board Journal 87: 16, 56; Septembe r, 1933. 

. Parker, Laurence. “School Days for School Janitors.” American School Boar 
Journal 85: 42, 84; August, 1932. 

29. Reeves, Cuartes E. An Analysis of Janitor Service in Elementary Schools. Cor 
tributions to Education, No. 167. New York: Teachers College, Columbia | 
versity, 1925. 194 p. 

. Reeves, Cuarces E., and Ganpers, Harry S. School Building Managem: 
New York: Teachers College, Columbia University, 1928. 395 p 

‘Rules and Regulation for Janitors and Engineers.” American School Boar 
Journal 74: 92, 94, 97-98, 100; March, 1927. 

. SCHWARTZENTRAUB, Harry. An Analysis of Certain Mechanical Factors 1} 
Enter into the Determination of the Cleaning Expense of Custodial Servic: 
Public Schools. Master’s thesis, University of Michigan, 1932. 

33. Swosopa, H. O. “Generated vs. Purchased Electrical Energy.” Power Plant Eng 
neering 32: 254-57; February 15, 1928. 

. Trt, Russett E. “A Study in Maintenance Costs of School Buildings—Contra 
vs. Regularly Employed Staff.” Proceedings, 1929. Pittsburgh: National Asso- 
ciation of Public School Business Officials (H. W. Cramblet, sec.), 1929 
p. 24-29. 

5. U. S. Department or Commerce, Bureau or Stanparps. The Care of Floor 
Letter Circular LC388. Washington, D. C.: the Department, August 8, 1933 
19 p. (Mimeographed.) 

. Vanper Meer, Cornett. The Status of the School Janitors in the Rocky M: 
tain Region. Unpublished thesis, Colorado State Teachers College. 

. Womratu, Georce F. Efficient Business Administration of Public School 
Milwaukee: Bruce Publishing Co., 1932. 463 p. 

. Womratnu, Georce F. “Training of Public-School Janitor-Engineers.” Procee 
ings of the Eighth Annual Session of the Ohio State Educational Conference 
Columbus: Ohio State University, 1928. p. 486-508. 


Amer 


School Executives Magazine 53 


2. Washington, D. C.: 


Chapter VIII. Plant Development for Higher 
Education, Including Junior Colleges 


. ACKERMAN, Frepertck L. “Gymnasium for Diversified Activities.” Research 
Quarterly of the American Physical Education Association 1: 51-62; May, 1930 
440. ACKERMAN, Freverick L. “Planning of Colleges and Universities.” Architecture 
Forum 54: 691-96; June, 1931. 
441. Acarp, Water R. “Is There a Scheme?” Midwestern Conference Magazine | 
5-6, 36-37, 39; March, 1931. 


428 





. ALEXANDER, Aaron G. “Planning Gymnasiums.” Architectural Forum 43: 333-36; 
plates 89-93; December, 1925. 

. ALTSTETTER, Micuaet Louis. The Elementary Training School Building. Con- 
tributions to Education, No. 67. Nashville, Tenn.: George Peabody College for 
Teachers, 1930. 103 p. 


444. “American College Chapels.” Christian Education 13: 271-321; February, 1930. 


. AMERICAN Liprary Association. A Survey of Libraries in the United States. 
Vol. 4. Chicago: the Association, 1927. 267 p. 


446. Amos, Tuyrsa W. “Office Economy.” Deans at Work, (Edited by Sarah M. Sturte- 


—ry Harriet Hayes.) New York: Harper and Brothers, 1930. Chapter 1, 
p. 1-64. 

. Anperson, G. R. “Architectural Acoustics.” Construction 20: 125-28; April, 1927. 
. Anprews, Clement W. “Economies of Library Architecture.” Library Journal 
46: 437-41; May 15, 1921. 

. “An Athletic Stadium on a Paying Basis.” Concrete 29: 26-28, October; 27-30, 
November, 1926. 

. “The Athletic System at the University of Michigan.” Athletic Journal 10: 10-12, 
30; January, 1930. 

. Aucusting, Grace M. “Social Rooms in Dormitories.” Journal of Home Eco- 
nomics 22: 374-75; May, 1930. 

. BaBer, C. P. A Study of Four University Library Buildings. Master’s thesis, 
University of Illinois, 1927. 82 p. 

. Baper, C. P. “The Teachers College Library.” Educational Administration and 
Supervision 15: 499-513; October, 1929. 

. Bacu, Ricuarp F. “The Modern Museum—Plan and Functions.” Architectural 
Record 62: 457-69; December, 1927. 

. Bairp, Oscar W. Facilities and Equipment Essential to Adequate Instruction in 
Physics in the Junior College, Berkeley, California. Master’s thesis, University 
of California, 1924. 60 p. 

. Batpwin, C. M. Building Provisions for a Two-Year Junior College in California, 
Master’s thesis, University of Southern California, 1932. 

. Batcuer, R. W. Comparative Architectural Studies for the Future Development 
and Expansion of Engineering Hall at Iowa State College. Master’s thesis, 
Iowa State College, 1933. 

. Baum, Dwicut James. “The Expansion of Small Colleges.” American School and 
University, 1931-32. New York: American School Publishing Corporation, 
1931. p. 21-24. 

. Bett, Eruis H. College of Education Buildings in State Universities. Master’s 
thesis, University of Cincinnati, 1929. 

. Bettinc, P. E. “The Field House of the University of Iowa.” American School 
and University, 1928-29. New York: American School Publishing Corporation, 
1928. p. 193-95. 

. Benton, Guy P. “Choice of an Architect and His Contract.” Transactions and 
Proceedings of the National Association of State Universities, 1907. Oxford, 
Ohio: the Association (A. H. Upham, sec.), 1907. p. 182-86. 

2. BeTeLLe, James O. “Normal Schools.” American School Board Journal 70: 66- 
71; January, 1925. 

. Beverioce, ELreanor McNary. Residence Halls for Women in Co-educational 
State Universities. Master’s thesis, New York University, 1930. 

. Bishop, Witt1AM Warner. “Estimating the Necessary Seating Capacity of the 
Reading Room.” Library Journal 45: 732-34; September 15, 1920. 

. Buume, C. J. M. The Growth and the Development of 16 Institutions of Higher 
Learning in the State of Virginia, 1910-28. Master’s thesis, University of Vir- 
ginia, 1929. 

. BoarpMan, H. S., and Lutes, O. S., directors. Survey of Higher Education in 
Maine. Orono, Maine: University of Maine, 1932. 430 p. 

. Bootu, Mary J. “The Problems of the Teachers College Library.” Jilinois Li- 
braries Quarterly 11: 151-54; October, 1929. 

. Borpen, Wittiam ALAnson. “The Theory of Bookstacks.” Library Journal 41: 
241-42; April, 1916. 

- Bow, W. E., and Lessencer, W. E. Analysis of Educational Space Layout for 
Teachers College Building. Detroit: Detroit Teachers College, 1928. 


429 








471. 
472. 


483. 


484. 


485. 


486. 


487. 
488. 
489. 
490. 
491. 
492. 
493. 
494. 
495. 
496. 








. Brown, Lynn E. Housing of Women Students at the Normal Schools and Teach. 


ers Colleges in New York State. Doctor’s thesis, New York University, 193 
Brunner, Henry J. “Structural Aspects of University Buildings.” Architect and 
Engineer 103: 49-84; October, 1930. 
Bryan, Mary DeGarmo, and Hanoy, Erta H. Furnishings and Equipment jor 
Residence Halls. New York: Teachers College, Columbia University, 
95 p. 


. CarHart, ArtHUR HawrHorne. “Campus Planning Objectives.” School and 


Society 27: 439-42; April 14, 1928. 


. CaRNecIE Corporation, Apvisory Group oN Co.tece Lisraries. College Libra 


Standards. New York: Carnegie Corporation, 1932. 11 p. 


. Carpenter, W. W. “New Building for Moberly Junior College.” Junior Colle, 


Journal 1: 119-24; December, 1930. 


. Carucart, Danie. Boyne. “Buildings for Indoor Athletics.” Architectural Forum 


54: 779-90; June, 1931. 


. CHAMBERLAIN, LEo Martin. The Housing of Thirty Public Junior Colleges of th. 


Middle West and Tentative Standards and Principles Relating to Building 
Equipment, and Associated Administrative Problems. Bureau of School Service 
Bulletin Vol. 3, No. 4. Lexington: University of Kentucky, 1931. 210 p. 


. Cuicaco University, CoMMITTEE ON DevELOPMENT. Great University Memori 


with a Reference to the Plans for the Development of the University . 
Chicago. Chicago: University of Chicago Press, 1925. 29 p. 


. CHRISTIANSEN, E. M. Essential Laboratory Equipment for Physics in the Jur 


College. Master’s thesis, Stanford University, 1931. 


. CLELAND, Paut Swirt. A Study of the Present Use of Certain College Stadia 


Master’s thesis, New York University, 1931. 


. Conner, JeERomE Aton, Survey of Housing Conditions for Students at the Uni- 


versity of Florida, Master’s thesis, University of Florida, 1931. 


. “Construction Layout for New Technology Plant, Cambridge.” Engineering 


Record 69: 393; April 4, 1914. 

“Construction Methods on New Concrete Buildings for M. I. T. in Cambridge.” 
Engineering Record 70: 578-81; November 28, 1914. 

Corsin, ALserta, “Method of Obtaining Legislative Appropriation for Women’s 
Dormitories at Kansas Institutions.” Proceedings, 1922. Vol. 60. Washingto: 
D. C.: National Education Association, 1922. p. 728-31. 

Cow.inc, Donatp J. “An Analysis of the Financial Needs of a College of Liberal 
Arts for One Thousand Students.” Bulletin of the Association of Americar 
Colleges 13: 34-63; February, 1927. 

Coy.e, G. L. “The Construction and Equipment of Chemical Laboratories. New 
York: Chemical Foundation, Inc., 1930. 340 p. (Reviewed in Journal of Chem 
Education 7: 2210; September, 1930.) 

Cram, Rate Apams. “College and University Chapels.” Architectural Forun 
44: 367-72; June, 1926. 

Cram, Ratpw Apams. The Ministry of Art. Boston: Houghton Mifflin Co., 1914 
Chapter 6, “American University Architecture,” p. 169-214. 

Crink, C. L. Specifications for Stage Lighting Equipment for a Univer 
Theatre. Master’s thesis, State University of Iowa, 1932. 

CRUICKSHANK, Grace Wricut. A Survey of the Private Schools for Girls in the 
United States. Master’s thesis, University of Southern California, 1933. 

Davison, Ropert L, “Gymnasium Planning.” Architectural Record 69: 63-90; 
January, 1931. 

Davison, Rosert L. “Procedure in Designing a Theatre.” Architectural R: 
67: 457-85; May, 1930. 

Day, Harry I. “A Better Utilization of Daylight in Art Galleries and Other 
Places.” American Architect 126: 581-88; December 17, 1924. 

Donovan, Joun J. “A Preliminary Study for St. Mary’s College Group, Oak 
land, California.” American Architect 129: 493-99; May 5, 1926. 

Drury, Gertrupe Gitpert. The Library and Its Home. New York: H. W. Wilson 
Co., 1933. 588 p. 

Eastman, W. R. “Bookstacks in Theory and Practice.” Library Journal 4 
235-38; April, 1916. 


. Eastman, W. R. “Library Buildings.” Library Journal 26: 38-43; August, 1901. 





498. 


499, 


500. 


501. 


502. 
503 
504 
505 
506 
507 


508 





on 





498. 


499, 


500. 


501. 


502. 
503. 
504. 
505. 
506. 
507. 


508. 


522 


Epcett, Georce H. The American Architecture of Today. New York: Charles 
Scribner’s Sons, 1928. 401 p. 

Evenpen, E.*S.; Strayer, Georce D.; and Enceruarpt, N. L. Score Card for 
College Buildings. New York: Teachers College, Columbia University, 1929. 


p. 

Evenpen, E. S. “A Score Card for Normal School and Teachers College Build- 
ings.” American School and University, 1929-30. New York: American School 
Publishing Corporation, 1929. p. 52-55. 

Evenpen, 'E. S.; Strayer, Georce D.; and Ence.narpt, N. L. Score Card for 
the Physical Plant of Normal Schools and Teachers Colleges. New York: 
Teachers College, Columbia University, 1929. 4 p. 

FisHer, Howarp T. “Design of Squash Courts.” Architectural Record 70: 127-40; 
August, 1931. 

“For a Greater University of Montana.” Architect and Engineer 60: 77-78; 
January, 1920. 

Foster, Guy L. A Study of Trends in Campus Elementary Teacher-Training 
School Buildings. Bloomington, Ind.: Indiana University, 1932. 51 p. (ms.) 
FrencH, LeicH. “Common Rooms and Dining Halls.” Architectural Forum 43: 

337-40; December, 1925. 

Fucus, Frorence C. “Labor and Money Saving Devices in the Catalog Depart- 
ment.” Library Journal 58: 573-77; July, 1933. 

Gates, R. S. A Study of the Heating of Some of the Buildings at the University 
of Vermont. Master’s thesis, University of Vermont, 1931. 

GerouLp, J. T. The College Library Building: Its Planning and Equipment. New 
York: Charles Scribner’s Sons, 1932. 116 p. 


. Girnens, ALFRED Morton. “The Group Plan: Universities, Colleges and Schools.” 


Brickbuilder 16: 219-25; December, 1907. 


. Girnens, ALFreD Morton. “Recent American Group-Plans: Parts III and IV.” 


Brickbuilder 21: 313-16; December, 1912. 22: 11-14: January, 1913 


. Grover, Joun G. Functional Organization of Purchasing in University Adminis- 


tration. Doctor’s thesis, New York University, 1932. 


2. Goutp, Cart F. “The American University and Its Library Problem.” Architec- 


tural Forum 44: 361-66: June, 1926. 


3. Grancer, Atrrep H. “Architectural Style of the College Group.” American Land- 


scape Architect 3: 22-27; July, 1930. 


. Grancer, ALrrep H. “Factors Determining the Architectural Style of College 


Buildings.” American Landscape Architect 3: 34-37; August, 1930. 


. Grancer, Atrrep H. “The Small College—The Campus Plan.” American Land- 


scape Architect 2: 20-25; April, 1930. 


. Grannis, Epitn E. H. “Teachers College Library Buildings.” Bulletin of the 


American Library Association 26: 140-45; March, 1932. 


. Grote, Carouine. Housing and Living Conditions of Women Students in the 


Western Illinois State Teachers College at Macomb. Contributions to Education, 
No. 507. New York: Teachers College, Columbia University, 1932. 106 p. 


. Gustarson, Lewis. “The Planning of Trade and Industrial School Buildings.” 


Brickbuilder 25: 161-66; July, 1916. 


. Happen, Gavin. “Athletic Facilities to Meet Modern Needs in Towns and Cities.” 


American City 34: 529-36; May, 1926. 


. Happen, Gavin. “Outdoor Athletic Facilities at School and University.” American 


School and University, 1928-29. New York: American School Publishing Cor- 
poration, 1928. p. 172-77. 


. Hamu, A. D. F. “The Educational Influence of Collegiate Architecture.” Ar- 


chitectural Forum 43: 321-26; December, 1925. 


. Hamu, A. D. F. “The State Architect and His Works—The State Agricultural 


College and Other Institutions.” Architectural Record 54: 265-76; September, 
1923. 


- Hamon, Ray L. Utilization of College Instruction Rooms. Nashville, Tenn.: the 


Author, 1930. 99 p. (Doctor’s thesis, Teachers College, Columbia University.) 


. Hanpy, Erta H. Standards of Furnishings and Equipment for Residence Halls 


in Institutions. Master’s thesis, Teachers College, Columbia University, 1931. 


5. Hanner, Joun F. A Study of the Facts Involved in Establishing a State Uni- 


versity at Fresno, California. Master’s thesis, Stanford University, 1931. 


431 








526. 


527. 


528. 
529. 
530. 
531. 


532. 
533. 


535. 


536. 
537. 


539. 


541. 


542. 


547. 


432 





Harvesty, Ceci D. Problems and Practices in Housing the Junior-College Pro. 
gram in California, University of Southern California Educational Monographs, 
1933-34 Series, No. 3. Los Angeles: the University, 1934. 153 p. 

HartTWELL, Epwarp Mussey. Physical Training in American Colleges and Un; 
versities. U. S. Dept. of the Interior, Bureau of Education, Circular of Ip. 
, 1885, No. 5. Washington, D. C.: Government Printing Office, 1886, 

p. 

Hatrietp, Mary L. N. Indiana Housing. Doctor’s thesis, Indiana University, 1924, 

Hayes, Harriet. Planning Residence Halls. New York: Teachers College, Colum. 
bia University, 1932. 247 p. 

Hayes, Harriet. “Student Residence Halls—New Model.” American School and 
University, 1932-33. New York: American School Publishing Corporation, 1932, 
p. 295-97. 

HEGEMANN, WERNER, and Peets, EvBert. The American Vitruvius: An Archi- 
tect’s Handbook of Civic Art. New York: Architectural Book Publishing ( 
1922. “The Development of the American College Campus,” p. 110-31. 

Herinc, Oswatp C. Designing and Building the Chapter House. Menasha, Wis.: 
George Banta Publishing Co., 1931. 59 p. 

Hit, A. D. “Theatre Checking List.” Architectural Record 67: 486; May, 193 


. Hit, Crype M. “The Standards of the American Association of Teachers (ol. 


leges: Location, Construction, and Sanitary Condition of Buildings.” Problems 
in Teacher Training, Vol. 6. Proceedings of the Eastern-States Association of 
Professional Schools for Teachers. New York: New York University Press Book 
Store, 1931. p. 132-39. 

Hitt, Merten E. “Score Card for a Junior College of Five Hundred Enrollment.” 
The Junior College: Its Organization and Administration. (Edited by William 
M. Proctor.) Stanford University, Calif.: Stanford University Press, 1927. 
p. 80-81. 

Ho.tanp, B. F. Some Laboratory Apparatus in Use in the Educational Psycholog) 
Laboratory of the University of Texas. Austin: University of Texas, 1932. 
Hucues, R. M. “In What Way May State Universities Be of Greater Assistance 
to Each Other in Working Out Common Problems in Architectural and Build. 
ing Plans?” Transactions and Proceedings of the National Association of State 
Universities, 1923. Oxford, Ohio: the Association (A. H. Upham, sec.), 1923 

p. 18-20. 


. Hucues, Wiu1am Leonarp. The Administration of Health and Physical Educa- 


tion for Men in Colleges and Universities. Contributions to Education, No. 
541. New York: Teachers College, Columbia University, 1932. 181 p. 

Humpureys, Harry C. The Factors Operating in the Location of State Normal 
Schools. Contributions to Education, No. 142. New York: Teachers College, 
Columbia University, 1923. 152 p. 


. Hunter, R. F. C. Selection of Refrigerators, Gas Ranges and Washing Machines 


for Home Management Houses at Iowa State College. Master’s thesis, lowa 
State College, 1933. 

Huus, Ranpotpu O., and Cringe, Dorotuy I. Municipal, School and Universit) 
Stadia. Publication No. 18. New York: Municipal Administration Service, 1931 
33 p. 

Hype, Metvin W. Standards for Publicity Programs in State-Supported Colleges 
and Universities. Contributions to Education, No. 506. New York: Teachers 
College, Columbia University, 1931. 80 p. 


. Jenkins, Cuartes E. “University of Chicago.” Architectural Record 4: 229-46; 


October-December, 1894. 


. JENSEN, ExizasetH Jutts. The Organization and Administration of Phys 


Education for Women in the Public Junior Colleges of California. Master's 
thesis, University of Southern California, 1931. 141 p. 


. Jones, I. Howranp. “The Planning of Girls’ Dormitories.” Bulletin of the Ass 


ciation of American Colleges 18: 242-45; May, 1932. 


. Joyat, Arnotp E. Factors Relating to the Establishment and Maintenance o/ 


Junior Colleges, with Special Reference to California. University of California, 
Publications in Education, Vol. 6, No. 6. Berkeley, Calif.: the University, 
1932. p. 359-453. 

Ketty, Ropert L. “College Library Standards.” Bulletin of the Association of 
American Colleges 18: 219-21; May, 1932. 





567 


568 
569 
570 








567. 


568. 





. Kerr, W. H. “A ‘Measuring Stick’ Applied.” Library Journal 49: 370-71; April 


569. 
570. 


574, 


15, 1924. 


. Kerr, W. H., chairman. “A Measuring Stick for Libraries of Teacher Training 


Institutions.” Proceedings, 1923. Vol. 61. Washington, D. C.: National Educa- 
tion Association, 1923. p. 737-43. (See also Proceedings, 1921, p. 502-5.) 


. Krmpat, Fiske. “The Genesis of Jefferson’s Plan for the University of Virginia.” 


Architecture 48: 397-99; December, 1923. 


. KrmBaL, Fiske. “The Modern Museum of Art.” Architectural Record 66: 559-90; 


December, 1929. 


9, Kinuey, Davin. “The University Architect at the University of Illinois.” Transac- 


tions and Proceedings of the National Association of State Universities, 1927. 
Oxford, Ohio: the Association (A. H. Upham, sec.), 1927. p. 132-35. 


. Kiauper, Cuarwes Z., and Wise, Hersert C. College Architecture in America 
, 


and Its Part in the Development of the Campus. New York: Charles Scribner’s 
Sons, 1929. 301 p. 


. Knicut, Emerson. “Outdoor Theatres and Stadiums in the West.” Architect and 


Engineer 78: 53-91; August, 1924, 


. Knoiuin, Ernesto Ray. Construction and Layout of High School and College 


Athletic Fields. Master’s thesis, Stanford University, 1929. 


. Knox, F. J. “Four Comparable Buildings Reveal Trend of Costs Since 1928.” 


Engineering News-Record 113: 295-98; September 6, 1934. 


. Knupsen, Vern O. “Getting the Most from Acoustics.” Architect and Engineer 


108: 53-59; February, 1932. 


. Knupsen, Vern O. “Hearing in Auditoriums.” Architect and Engineer 86: 67-72; 


September, 1926. 88: 101-6; January, 1927. 


. Kocuer, A. Lawrence, and Davison, Ropert L. “Swimming Pools.” Architec- 
, LJ 


tural Record 65: 68-87; January, 1929. 


. Larson, J. Freprick, and Patmer, Arcuie M. Architectural Planning of the 


American College. New York: McGraw-Hill Book Co., 1933. 181 p. 


. Larson, J. Frepricx. “Individual Character in College Architecture.” Bulletin of 


the Association of American Colleges 15: 519-27; December, 1929. 


562. Larson, J. Frepricx. “A Library Planned from Unit Requirements.” American 


School and University, 1931-32. New York: American School Publishing Cor- 
poration, 1931. p. 309-14. 


. Larson, J. Freprick. “The University Library.” Architectural Forum 54: 741-50; 


June, 1931. 


. Lease, L. J. Equipment for Teaching Physics in the Junior Colleges of California. 


Master’s thesis, Stanford University, 1932. 


. “Library Standards for Teachers Colleges and Normal Schools.” Educational 


Administration and Supervision 17: 499-511; October, 1931. 


. Litrarp, JEREMIAH BEVERLEY. “Site; Building and Equipment.” The Junior Col- 


lege: Its Organization and Administration. (Edited by William M. Proctor.) 
Stanford University, Calif.: Stanford University Press, 1927. p. 114-15. 

Linpsay, E. E., and Hotianp, E. O. College and University Administration. New 
York: Macmillan Co., 1930. Chapter 5, “Erection, Operation, and Maintenance 
of the Physical Plant,” p. 148-93. 

LInNELL, GertRUDE. “Stages in College Auditoriums.” Architectural Forum 35: 
59-62; February, 1923. 

Locxart, Grace E. “Modern College and University Library Equipment.” Library 
Journal 55: 204-16; March 1, 1930. 

MacCracken, Henry Noste. “Factors Which Should Guide the Design of Build- 
ings for Physical Education.” American School and University, 1929-30. New 
York: American School Publishing Corporation, 1929. p. 199-203. 


- McHare, Katuryn, and Speex, Frances VALiAnt, editors. Housing College 


Students. Washington, D. C.: American Association of University Women, 1934. 


p. 

. Mansuy, W. G. “Technical Services Cooperate to Cut Building Costs.” Engineer- 

ing News-Record 109: 650-51; December 1, 1932. 

. Matruew, I. D. “A University Gymnasium and Athletic Club; Checklist of Plan- 
ning Requirements.” Architectural Record 73: 137-44; February, 1933. 

Meap, A. R., and orners. “Advantages and Disadvantages of Campus and ‘Oft- 


Campus’ Laboratory Schools.” Educational Administration and Supervision 16: 
196-207; March, 1930. 


433 


. Mean, A. R. “Laboratory Schools for Teacher Preparation in Colleges and Uni. 


versities, 1922-24.” Educational Administration and Supervision 14: 338-57. 


May, 1928. 


. Mean, A. R. “Laboratory Schools for Teacher Training with Special Reference 


to Buildings.” Educational Administration and Supervision 14: 338-57; May. 
1928. 


- Mean, A. R. Supervised Student-Teaching. Richmond: Johnson Publishing Co, 


1930. Chapter 20, “Laboratory School Buildings,” p. 629-80. 


- Merritt, Joun O. “Present Opportunities for the College Building Program.” 


Bulletin of the Association of American Colleges 19: 263-66; May, 1933. 


. Merritt, Joun O. “Some Principles of Construction as Applied to College Build 


ings.” American Landscape Architect 3: 37-39; November, 1930. 


. Mizrow, Cartes Curistopuer. “College Chapel Buildings in America.” Bu. 


letin of the Association of American Colleges 16: 127-44; March, 1930. 


. Mrerow, Cuartes Curistopner. “The Library Building for a Liberal Arts Col. 


lege.” Bulletin of the Association of American Colleges 14: 198-215; April, 
1928. 


. Minnesota University Lrprary. The Library of the University of Minnesota. 


Minneapolis: the University, 1924, 15 p. 


- Morris, Ciype T. “Count of Football Crowds Gives Hints on Stadium Design.” 


. Morris, Crype T. “Design and Construction of Stadiums.” Proceedings, 1923 


Engineering News-Record 91: 985-86; December 13, 1923. 


Detroit, Mich.: American Concrete Institute, 1923. p. 198-214. 


5. Morris, W. D. Design of an Ornamental Illumination System for the New Campus 


of the Louisiana State University. Master’s thesis. Louisiana State University, 
1932. 


. Morrison, Hucu. “Chicago’s Unity of Style.” Midwestern Conference Magazine 


1: 38-39; April, 1931. 


. Morton, R. W. Design of a Mechanical Engineering Laboratory and the Plan 


of a Course to Suit the Mining Engineering Curricula at the Colorado School of 
Mines. Master’s thesis, University of Colorado, 1933. 


. Netson, Epwarp S. “Engineering Features of the University of Minnesota Field- 


house.” American Architect 134: 327-34; September 5, 1928. 


. Newcoms, Rexrorp. “Architecture at the University of Illinois.” Western Archi- 


tect 28: 43-46; May, 1919. 


. O’Donnett, THomas E. “The University of Illinois Campus Plan.” Western 


Architect 38: 31-34; March, 1929. 


. Parmer, A. M. “Architectural Advisory Service for Colleges.” American School 


and University, 1933-34. New York: American School Publishing Corporation, 
1933. p. 41-43. 


. Pepersen, Eruinc H. “Outline Reminder for Museum Specifications.” Architec- 


tural Record 66: 591-94; December, 1929. 


. Puiturs, J. D. “Economies in Plant Operation.” Journal of Higher Education 


5: 30-34; January, 1934. 


. Prine, Joun B. “Notes on the Building of a University.” American Architect 106: 


333-39; December 2, 1914. (Reprinted in Educational Review 49: 217-27; 
March, 1915.) 


. Ponp, Irvine K. “College Union.” Architectural Forum 54: 771-78; July, 1931. 
. Rancx, Samuet H. “Ventilating and Lighting Library Buildings.” Architectural 


598. 
599. 
600. 
601. 


Forum 47: 529-52; December, 1927. 


. Ranpatt, A. B. and Crawtey, E. S. “The Design of Seating Areas for Visibility: 


a Mathematical Method of Section Design.” American Architect 125: 487-93; 
May 21, 1924. 

Ranpatt, Witttam M. The College Library. Chicago: American Library Asso- 
ciation and University of Chicago Press, 1932. 165 p. 

Reacn, M. B. “Gymnasiums—Their Plan and Equipment.” Brickbuilder 18: 
23-26, February; 45-49, March; 67-75, April; 89-94, May; 114-19, June, 1909. 
Reep, Epwin T. “Development of American College Campus.” American Educe- 

tional Digest 46: 463-66, 468; June, 1927. ' 
Reeves, Fioyp W., and otners. The Liberal Arts College. Chicago: University 
of Chicago Press, 1932. 715 p. 


434 





. Reeves, Froyp W., and Russetr, Joun Date. College Organization and Ad- 
ministration. Indianapolis, Ind.: Board of Education, Disciples of Christ, 1929. 
Chapter 4, “Physical Plant and Equipment,” p. 87-105. 

3. Reeves, FLoyp W.; Ketty, F. J.; and Russexi, J. D. University Plant Facilities. 
University of Chicago Survey, Vol. 9. Chicago: University of Chicago Press, 
1933. 

. “Religious Work in Universities and Colleges.” Christian Education 14: 173- 
228; December, 1930. 

. Ropinson, G. Cansy. “The Principles of Planning.” Architectural Forum 58: 
85-124; February, 1933. 

. Rocers, Meyric R. “A Study in Museum Planning.” Architectural Record 46: 
518-28; December, 1919. 

. Rotre, Mary A. “College Club and Fraternity Building.” Architectural Forum 
43: 353-76; December, 1925. 

. Rotre, Mary A. “The Designing and Planning of Stadiums.” Architectural 
Forum 43: 377-82; December, 1925. 

. Russett, Joun Date. Efficiency in College Management. Indiana University 
School of Education, Bulletin, Vol. 7, No. 6. Bloomington, Ind. 
July, 1931. 141 p. 

. Russet, Water E. “The Standards of the American Association of Teachers 
Colleges: Library, Laboratory and Shop Equipment.” Problems in Teacher 
Training, Vol. 6. Proceedings of the Eastern-States Association of Professional 
Schools for Teachers. New York: New York University Press Book Store, 
1931. p. 126-31. 

. Sanpstrom, A. L. Optimal Physical Facilities That May be Incorporated in an 
Architectural Plan for a Nursery School at Iowa State College. Master’s thesis, 
Towa State College, 1932. 

. Saywarp, WituiAM J. “Planning of College Infirmaries.” Architectural Forum 
44: 373-76; June, 1926. 

. SELDEN, SAMUEL. Scenery and Lighting for School and Little Theatre Stages. 
University of North Carolina Extension Bulletin, Vol. 8, No. 7. Chapel Hill: 
the University, December 1, 1928. 64 p. 

. Sersy, Myron W. “The Goodview Factor in Stadium Design.” Engineering News- 
Record 103: 59-62; July 11, 1929. 

. Sersy, Myron W. The Stadium. New York: American Institute of Steel Con- 
struction, 1930. 64 p. 

. Sersy, Myron W. “Stadium Planning and Design.” Architectural Record 69: 
151-76; February, 1931. 

. Seymour, G. N. “Architecture: Looking to Service as Well as Beauty: with Dis- 
cussion.” Proceedings, 1931. Washington, D. C.: Association of Governing 
Boards of State Universities and Allied Institutions (D. W. Springer, sec.) 
1931. p. 103-9. 

. Simonson, Lee. “Some A, B, C’s of Theatre Architecture.” Architectural Record 
67: 447-56; May, 1930. 

. Sink, Orvitte E. Provisions for Industrial Arts Equipments in Laboratory Schools. 
Master’s thesis, Ohio State University, 1929. 132 p. 

. Smiru, Boyp. “University Theatre as It Was Built, Stone Upon Stone.” Theatre 
Arts Monthly 17: 521-36; July, 1933. 

. Smrru, F. A. Cusninc. “Aerial Photography and the Model as Aids in Campus 
Design.” American Landscape Architect 3: 39-42; October, 1930. 

. Smita, F. A. Cusuinc. “Landscape Design for the Campus of the Small College.” 
American Landscape Architect 2: 24-30; June, 1930. 

. Smrra, Henry Lester, and Norrsincer, Forest Rusy, compilers. Bibliography 
of College and University Buildings, Grounds, and Equipment. Indiana Uni- 
versity School of Education Bulletin, Vol. 10, No. 2. Bloomington, Ind.: the 
University, March, 1934. 199 p. : 

624, Smrra, Henry Lester, and O’Dewt, Epcar Atvin. Bibliography of School Sur- 
veys and of References on School Surveys. Indiana University School of Edu- 
cation Bulletin, Vol. 8, Nos. 1 and 2. Bloomington, Ind.: the University, Septem- 
ber and November, 1931. 212 p. 

625. Smirn, Mitton. “Dramatic Equipment in Schools and Colleges.” American School 


and University, 1928-29. New York: American School Publishing Corporation, 
1928. p. 230-34. 


: the University, 


435 





. Sprout, Rospert Gorpon. “The Architect and the University.” Architect and 
Engineer 103: 31-48; October, 1930. 

. Stanton, G. T., and otHers. “Theatre Acoustics, Ventilating and Lighting.” 
Architectural Record 68: 87-96; July, 1930. 

. Stevens, Epwarp F. “The Medical School Hospital.” Architectural Record ¢ 
112-28; August, 1926. 

. Stone, Ermine. The Junior College Library. Chicago: American Library Ass 
ciation, 1932. 98 p. (Reviewed in Junior College Journal 3: 58-59; October, 
1932.) 

. Srranc, Rutu. “The Housing of Students in Normal Schools and Teachers | 
leges.” Journal of Home Economics 20: 562-68; August, 1928. 

. “A Study of College Student Residences.” Journal of Home Economics 20: 97-99 
February, 1928. 

. Sunriz, AMsprose L. “Standard Provisions for Equipping and Staffing of the 
Laboratory School Departments of Normal School and Teachers College to 
Insure Adequate Laboratory Experience (in Teaching) on the Pre-service Level} 
in the Elementary Grades.” Educational Administration and Supervision 16 
345-51; May, 1930. 

. Sutuivan, D. E. “Library Planning in Teaching-Training Institutions.” Librar 
Quarterly 2: 11-41; January, 1932. 

. “Symposium on Library Equipment.” Charles Deering Library Bulletin No. 1, 1932. 

. Taytor, C. STANLEY. “Interesting Possibilities of ‘Efficiency Plan’ Dormitories.” 
Architectural Forum 43: 383-84; December, 1925. 

. THorup, Bert M. “Sight Lines for Stadia and Grand Stands.” Engineering and 
Contracting 59: 730-35; March 28, 1923. 

. THorup, Bert M. “Stadia Sight Lines.” American Architect 124: 563-67; 
December 19, 1923. 

. Titton, L. D., and O’Donne.t, T. E. History of the Campus Plan of the Uni. 
versity of Illinois, 1867-1930. Urbana, Ill.: University of Illinois Press, 1931. 
256 p. 

. Trask, L. M. D. “The Equipment Problem.” Special Libraries 23: 161-63; April, 
1932. 

. “Trends in Physical Education Facilities and Gymnasium Construction.” Re- 
search Quarterly of the American Physical Education Association 1: 41-5 
May, 1930. 

. Truetrner, I. W. “Organization and Equipment for Upkeep of Buildings a: 
Grounds of a University Campus.” American School and University, 193 
New York: American School Publishing Corporation, 1930. p. 169-73. 

2. Turner, Puiuip J. Library Buildings, Their Planning and Equipment. McG 
University Publications, Series 13, No. 24. Montreal: the University, 1929. 43 

. TyLer, Tracy F. An Appraisal of Radio Broadcasting in the Land-grant Co 
and State Universities. Doctor’s thesis, Teachers College, Columbia Universit 
1932. 

. VAN DEN Berc, Lawrence H. “The Standards of the American Association 
Teachers Colleges: Student Health and Living Conditions.” Problems 
Teacher Training, Vol. 6. Proceedings of the Eastern-States Association 
Professional Schools for Teachers. New York: New York University Press 
Book Store, 1931. p. 118-24. 

5. Wasupurn, Cari T. “Stadium Seating.” Architectural Record 71: 270-72; April 
1932. 

. Watersury, Harry S. “Designing and Planning Laboratory Buildings.” A 
tectural Forum 44: 377-84; June, 1926. 

. Watson, Ftoyp Rowe. Acoustics of Auditoriums. Engineering Experiment 
tion Bulletin, No. 73. Urbana, Il.: University of Illinois, March 16, 1914 

. Watson, Ftoyp Rowe, and Waite, James R. Correction of Echoes and R 
beration in the Audiorium, University of Illinois. Engineering Experiment 
tion Bulletin, No. 87. Urbana, Ill.: University of Illinois, May 29, 1916 

. Wes, Acnes E. “Planning, Equipment, and Administration of Residence H 
Deans at Work. (Edited by Sarah M. Sturtevant and Harriet Hayes.) 
York: Harper and Brothers, 1930. Chapter 8, p. 264-90. 


436 





. Waite, James M. “Planning a University from the Operating Point of View.” 
American School and University, 1931-32. New York: American School Pub- 
lishing Corporation, 1931. p. 159-62. 
51. Wurre, Tom. “Temperature Control Guards Rare Museum Treasures.” Domestic 
Engineering 133: 65-67; November 29, 1930. 
. Wurrtaker, H., A. “Investigations on Swimming Pools at the University of Min- 
nesota.” American Medical Association Journal 70: 1901-5; June 22, 1918. 
. Wuson, Louis R. “The Emergence of the College Library.” School and Society 
34: 483-92; October 10, 1931. 
54. Wise, Hersert C. “Architecture of the Effective College.” The Effective College. 
(Edited by Robert L. Kelly.) New York: Association of American Colleges, 
1928. Chapter 18, p. 190-96. 
. Wor, Leonarp. Housing Standards for Women’s Dormitories in Midwestern 
State-Supported Institutions. Master’s thesis, lowa State College, 1932. 
. Woops, Batpwin M. “The University of California Building Program.” Sierra 
Educational News 26: 25-28; February, 1930. 
. Wrictey, O. C. Training School Plants in the State Teachers Colleges of Penn- 
sylvania. Doctor’s thesis, University of Pittsburgh, 1934. 


Chapter IX. Recent Trends in School-Plant 
Planning 


. Avams, Jesse E. A Study in the Equalization of Educational Opportunities in 
Kentucky. Bulletin, Vol. 20, No. 9. Lexington, Ky.: University of Kentucky, 
September, 1928. 268 p. 
. AttsTeTTER, Micuaet Louis. “Larger Classes—A Few Conclusions but Many 
Implications.” American School Board Journal 90: 14; June, 1935. 
. AMERICAN HistoricaL ASSOCIATION, COMMISSION ON THE SOCIAL STUDIES IN THE 
ScuHoots. Conclusions and Recommendations. New York: Charles Scribner’s 
Sons, 1934. 168 p. 
. Batpwin, Rosert D. “State School-Building Aid Programs.” American School 
Board Journal 75: 45-47; August, 1927. 
. Barrows, Auice. “The National Advisory Council on School Building Problems; 
Purposes and Progress of the New Clearing-House of Information.” American 
School and University, 1931-1932. New York: American School Publishing 
Corporation, 1931. p. 27-30. 
. Bearp, Cuarwes A., editor. Toward Civilization. New York: Longmans, Green 
and Co., 1930. 307 p. 
. BurrerwortH, Juuian E. “Special-Room Facilities in Superior Consolidated 
School Buildings.” American School and University, 1931-1932. New York: 
American School Publishing Corporation, 1931. p. 70-76. 
5. Byrne, Lee. Check List Materials for Public School Building Specifications. 
Contributions to Education, No. 492. New York: Teachers College, Columbia 
University, 1931. 195 p. 
. Cowen, Puitie A. “Why School Districts Should Avoid Long Term Bond Issues.” 
Nation’s Schools 14: 56-58; July, 1934. 
. Encernarot, N. L. “Fitting the Schools to the Nation’s Needs.” School Execu- 
tives Magazine 53: 67-69; November, 1933. 
. Encecuarot, N. L., and ENceLtnarpt, Frep. Planning School Building Programs. 
New York: Teachers College, Columbia University, 1930. 574 p. 
. Enceruarpt, N. L. “Score Card for Junior High School Buildings.” American 


School and University, 1932-1933. New York: American School Publishing 
Corporation, 1932. p. 37-38. 


70. Encernarpt, N. L. School Building Programs in American Cities. New York: 


Teachers College, Columbia University, 1928. 560 p. 


. Encecnarot, N. L. Standards for Junior High School Buildings. New York: 
Teachers College, Columbia University, 1932. 161 p. 


437 





. Encecuarot, N. L. “Umberto di Savoia Open-Air School in Milan, Italy.” Amer. 
ican School and University, 1933-1934. New York: American School Publishing 
Corporation, 1933. p. 50-51. 

. Essex, Don L. Bonding versus Pay-As-You-Go in the Financing of School 
Buildings. Contributions to Education, No. 496. New York: Teachers Colley, 
Columbia University, 1931. 101 p. 

. Freperick, Rosert W. “Future Trends of the High School.” Curriculum Journa! 
6: 16-19; May 22, 1935. (Reprinted from New York State Education 22: 513-14, 
574, 576-77; April, 1935.) 

. GROSSNICKLE, Foster E. Capital Outlay in Relation to a State’s Minimum Educa. 
tional Program. Contributions to Education, No. 464. New York: Teachers ( 
lege, Columbia University, 1931. 67 p. 

. Grotz, Paut. “School Buildings, Sites and Equipment Share Less and Less ip 
the Educational Dollar: Chart No. 4.” Architectural Forum Vol. 62, January. 
1935, 

. Hamon, Ray L. “Schoolhousing in a Changing Civilization.” American Sch 
Board Journal 89: 28; August, 1934. 

. Hamon, Ray L. “Structural Changes Which Modern Educational Ideas May 
Involve.” American School and University, 1934-1935. New York: Amer 
School Publishing Corporation, 1934. p. 38-41. 

. Harrison, W. K., and Dossin, C. E. School Buildings of Today and Tomorrou 
(Edited by R. W. Sexton.) New York: Architectural Book Publishing | 
1931. 233 p. 

. Hart, Cuester, editor. “Your School—Its Construction and Equipment.’ 
Nation’s Schools 10: 78, 80, 82, 84; November, 1932. 

. Hitt, Anprew P. “The Part Which the State Should Play in Schoolhouse P 
ning.” American School and University, 1929-1930. New York: Ameri 
School Publishing Corporation, 1929. p. 33-39. 

. Hoty, Russert A. The Relationship of City Planning to School Plant Planning 
Unpublished dissertation, Teachers College, Columbia University, 1934, 

. Hoty, T. C., and Arnoip, W. E. “Standards for Junior-High-School Buildings.” 
American School Board Journal 86: 21-22, 64, January, 1933; 32, March; 24, 
59, April, 1933. 

. Kripatrick, Witu1Am Hearp. Education for a Changing Civilization. New York 
Macmillan Co., 1926. 143 p. 

. Kicpatrick, WiLtiAM HeEarp, editor. The Educational Frontier. New York: D 
Appleton-Century Co., 1933. 325 p. 

. Lawier, Harry W. Socializing Our Democracy. New York: Harper and Brothers 
1935. 330 p. 

. Linn, Henry H. Practical School Economies. New York: Teachers College, 
Columbia University, 1934. 461 p. 

. Lonc, Frank M. Desirable Physical Facilities for an Activity Program. Contrib 
tions to Education, No. 593. New York: Teachers College, Columbia Univer- 
sity, 1933. 116 p. 

. Mervin, A. Gorpon. The Technique of Progressive Teaching. New York: John 
Day Co., 1932. 405 p. 

. Misner, Frank M. Extra Costs and Incidental Costs in the Erection of Sch 
Buildings. Contributions to Education, No. 624. New York: Teachers Colleg 
Columbia University, 1934. 79 p. 

. MoEHLMAN, ArtuurR B. “Schoolhouse Planning: Methods That May Be Employed 
in Financing New Buildings.” Nation’s Schools 9: 74-77; January, 1932. 

. MoexHLMAN, Artuur B. “Schools of Tomorrow in the United States: Foreword.” 
Architectural Forum 62: 21-23; January, 1935. 

. Moeutman, Artuur B. “Widening the Uses of the School Plant.” Nation’s Schools 
14: 40-44; December, 1934. 

. Morcan, DeWrrt S. “Relating School and Community.” Nation’s Schools 15 
14-18; June, 1935. 


. Mort, Paut R. State Support for Public Schools. New York: Teachers College, 
Columbia University, 1926. 104 p. 

. NationaL Prannine Boarp. Final Report—1933-34. Washington, D. C.: Govern- 
ment Printing Office, 1934. 119 p. 


438 





. NATIONAL SOCIETY FOR THE Stupy oF Epucation. The Planning and Construction 
of School Buildings. Thirty-third Yearbook, Part I, Bloomington, Ill.: Public 
School Publishing Co., 1934. 333 p. 

. Proctor, ArtHUR Marcus. Safeguarding the School Board’s Purchase of Archi- 
tects’ Working Drawings. Contributions to Education, No. 474. New York: 
Teachers College, Columbia University, 1931. 138 p. 

. Pruett, HasKei. School Plant Requirements for Standardized Elementary and 
Accredited High Schools. Contribution to Education, No. 128. Nashville, Tenn.: 
George Peabody College for Teachers, 1934. 202 p. 

. SAHLSTROM, JoHN W. Some Code Controls of School Building Construction in 
American Cities. Contributions to Education, No. 581. New York: Teachers 
College, Columbia University, 1933. 153 p. 

. Scumipt, H. W. “Flexibility and Adaptability in Modern School Buildings.” 
American School and University, 1933-1934. New York: American School 
Publishing Corporation, 1933. p. 37-40. 

. Suictey, A. R. “Planning School Buildings for Flexibility in Use.” American 
School and University, 1929-1930. New York: American School Publishing 
Corporation, 1929. p. 81-83. 

. Sparn, Cuartes Lyte; MoenitmMaAn, Artuur B.; and Frostic, Frep Watson. 
The Public Elementary School Plant. Chicago: Rand McNally and Co., 1930. 
602 p. 

. Spoun, A. L. “Trends in Space Provisions in Plans for High-School Buildings.” 
School Review 38: 33-50; January, 1930. 

. Strayer, Georce D., and Enceruarot, N. L. Standards for Elementary School 
Buildings. New York: Teachers College, Columbia University, 1933. 181 p. 

. StRaAYER, Georce D., and ENnce.uarpt, N. L. Standards for High School Build- 
ings. New York: Teachers College, Columbia University, 1924. 95 p. 

. THompson, CLem O. “Building an Elementary School in the Depression.” 
American School and University, 1933-34. New York: American School Pub- 
lishing Corporation, 1933. p. 52-54. 

. Vices, N. E. “A National Rural School Rehousing Program.” Nation’s Schools 
14: 53; October, 1934. 

. Viscner, Jutrus. Der Neue Schulbau. Stuttgart, Germany: Julius Hoffman, 1931. 
102 p. 

. WELLER, GeraLp Morse. State Equalization of Capital Outlays for Public School 
Buildings. Doctor’s thesis, University of Southern California, 1935. 225 p. 

. Waite House Conrerence On Cuitp HEALTH AND Protection. The Administra- 
tion of the School Health Program. New York: Century Co., 1932. 41 p. 


Chapter X. Needed Research in the Field of 
School Buildings and Equipment 


Citizens CONFERENCE ON THE Crisis IN Epucation. Report of Proceedings Pre- 
pared by the Agenda Committee. Washington, D. C.: American Council on 
Education, 1933. 112 p. 

Hoty, T. C. School Buildings. Survey of Education in West Virginia, Vol. III. 
Charleston, W. Va.: State Department of Education, 1929. 228 p. 

U. S. DEPARTMENT OF THE INTERIOR, OrFICcE oF EpucaTION. “Statistics of State 
School Systems, 1931-32.” Chapter I of Biennial Survey of Education: 1930-32. 
Bulletin, 1933, No. 2. Washington, D. C.: Government Printing Office, 1934. 
112 p. (Advance pages.) 

715. U. S. Nationat Survey or Scnoot Finance. Research Problems in School 
Finance. Washington, D. C.: American Council on Education, 1933. 164 p. 





